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Structure of Two-year B.Ed. Program (Revised Yearl
Faculty name: Education,

Program From 2025-26

Program Name: Bachelor of Education (B. Ed.) Total credit: 88
(Two Years, 4 Semester Program W.E. From Academic year 2025-26)

First Semester
Course Interna Total
Title of the Courses External Mark
Code r I <
Perspectives in Education
1101 Childhood and Growing Up 4 50 50 100
1102 Contemporary India and Education 4 50 50 100
1103 Critical understanding of ICT 4 50 50 100
Pedagogic Studies: Subject Education (First
Method must be selected from group A and 4 50 50 100
second method from Group B) Fifty marks each
| (25 Marks for Theory 25 Marks for Practical))
Group A Group B
Cours Title of the Courses Course Title of the Courses
e Code Code
1201 English Language Education 1209 Book K_eeplng and Accountancy
Education
1202 Gujarati Language Education 1210 Economics Education
1203 Hindi Language Education 1211 Geography Education
1204 Marathi Language Education 1212 History Education
1205 Sanskrit Language Education 1213 Social Science Education
1206 Urdu Language Education 1214 Science and Technology Education
1207 Mathematics Education 1215 Music Education
1208 | Commerce Education
Cours Interna Total
Title of the Courses Cr External | Mark
e Code I S
EPC1: Skill Development Program
1301 I. Micro-teaching 2 50 50
IT. Integration Lesson
EPC2: Teaching -learning Competency
1302 Reading and Reflecting on Texts > 25 50
II. Preparation for constructivist teaching 25
learning
1303 EPC_3: Qnderstandlng ICT and Its 5 50 50
Application
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TOTAL (Theory +Practical)

22 350 200 550
Second Semester
Total
Course Title of the Courses Cr Interna | Externa Mark
Code I I S
Learning and Teaching
2104 (TH+PR) 4 50 50 100
Language across curriculum
2105 (TH+PR) 4 50 50 100
Assessment for Learning
2106 (TH+PR) 4 50 50 100
Pedagogic Studies: Subject Education (Firs
Method must be selected from group A and 4 50 50 100
second method from Group B) Fifty marks each
(25 Marks for Theory 25 Marks for Practical)
Group A Group B
Cours Title of the Courses Course Title of the Courses
e Code Code
2201 | English Language Education 2209 | Book Keeping and Accountancy
Education
2202 Gujarati Language Education 2210 Economics Education
2203 Hindi Language Education 2211 Geography Education
2204 Marathi Language Education 2212 History Education
2205 Sanskrit Language Education 2213 Social Science Education
2206 Urdu Language Education 2214 Science and Technology Education
2207 Mathematics Education 2215 Music Education
2208 Commerce Education
Enhancing Professional Capacities
Cours Interna Total
Title of the Courses Cr External | Mark
e Code I <
2304 EPC4: Understanding the Self 2 50 50
2305 EPC5: Drama and Art in Education 2 50 50
Engagement with Field
1401 EWF 1: School Exposure (1Weeks) 2 50 50
TOTAL (Theory +Practical) 22 350 200 550
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Third Semester

Course Interna | Externa Total
Title of the Courses Cr Mark
Code I I <
Perspectives in Education
3107 Knowledge and Curriculum 4 50 50 100
3108 Creating an Inclusive School 4 50 50 100
3109 Gender, School and Society 4 50 50 100
Total
Course Optional Course Cr Interna | Externa Mark
Code | I s
3501 Peace Education 4 50 50 100
3502 Guidance and Counselling 4 50 50 100
3503 Sustainable Development 4 50 50 100
3504 Human Rights Education 4 50 50 100
Engagement with Field
EWF 2: Practice Teaching: 6 Lesson (6 60 .
3402 Lessons observed by Teacher Educator) 4 & ) 100
and Internship 4 Weeks) 40
3403 EWF 3: Community Service camp / NSS 2 50 50
TOTAL (Theory +Practical) 22 350 200 550
Fourth Semester
EWF 4: Practice Teaching :10 Lessons 100
4404 (6 Lessons observed by Teacher Educator 2 16 R 400
Peer +2 School Teacher) 300
and Internship (15 Weeks)
4405 EPC 6: Action Research 2 50 50
4407 EPC 7: Portfolio 2 50 - 50
SWAYAM/CHETNA(OEC) 2 50 - 50
TOTAL 22 | 550 550
Note:
Optional Courses in third semester: Peace Education/ Guidance and Counselling/

Sustainable development/ Human Right Education can be selected by students from other
faculty in choice-based system.
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1. Introduction

The Bachelor of Education (B.Ed.) programme is a professional teacher education
programme of two academic years. It aims to prepare competent, reflective, and
ethically grounded teachers capable of facilitating learning in diverse school contexts.
Student-teachers must choose only one Method subject from each group, as
prescribed by the institution.

2. Key Definitions under the Credit-Based System
2.1 B.Ed. Programme
The B.Ed. programme comprises fourteen theory courses (including Method
papers) and an extensive practicum component. These courses are meaningfully linked
to develop excellence in pedagogical practice and prepare student-teachers to become
effective school teachers. Successful completion leads to the award of the degree
Bachelor of Education (B.Ed.).
2.2 Course
A course is an independent and coherent unit within the programme. Each course
consists of academic modules designed to fulfil specific objectives that contribute to the
larger goals of the programme.
2.3 Credit Point
Credits represent the expected academic work required from a student-teacher.
Learning hours include activities such as lectures, discussions, reading, assignments,
practicum work, school lessons, internship, material preparation, case study, and action
research.
e Each theory course = 4 credits
e 1 credit (theory) = 15 hours
e 1 credit (practicum) = 30 hours
Practical work linked with theory is considered as classwork.

3. Programme Objectives

At the end of the B.Ed. programme, student-teachers will be able to:

1. Use sociological concepts to understand diverse communities, learners,

and
schools.

2. Apply knowledge of human development in planning appropriate learning
experiences.

3. Demonstrate pedagogical skills required in the multiple roles of a teacher.

Analyse issues related to diversity, inequality, and marginalisation in
Indian society and their educational implications.

Apply constructivist and cooperative learning approaches.

Analyse curriculum, policy contexts, and their relationship with learning.
Integrate cultures and policies that support inclusive schools.

Integrate ICT in the teaching-learning process.

Use drama and art to support learner personality development.

10. Establish linkages among gender, school, and society.

11. Demonstrate awareness of emerging trends in education.

© ® N o w
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10.

12. Develop a professional attitude and commitment to teaching.

Title of the Programme
The degree awarded upon successful completion is Bachelor of Education
(B.Ed.).

Eligibility for Admission
Eligibility is governed by:

° Government of Maharashtra norms
° SNDT Women's University regulations
° NCTE norms

Reservation and relaxation for SC/ST/OBC/PWD and other categories will follow
Government rules.

Selection Procedure
Admission shall be based on:

° Admission rules prescribed by Government of Maharashtra/SNDT Women’s
University/NCTE

° CET(Common Entrance Test) by GOM for candidates seeking admission
in Maharashtra and by the university for candidates other than
Maharashtra

Duration

The B.Ed. programme extends over two academic years, comprising
two semesters per year.

Working Days and Attendance

Working Days

Each academic year shall have 210 working days, excluding admission and
examination periods.

Minimum 36 hours per week of physical presence is mandatory.

Attendance Requirements

Minimum 80% attendance for all coursework and practicum

Minimum 90% attendance for school internship

Principal may condone up to 10% absence with valid reasons and documentation

Medium of Instruction

The medium of instruction may be Marathi, Hindi, English, or Gujarati.

For Method subjects, instruction shall be in the language of the subject
(Marathi/Hindi/English/Gujarati/Urdu).

Medium of Examination
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11.

12,

13.

14.

15.

16.

Examinations may be written in Marathi, Hindi, English, or Gujarati,
irrespective of the medium of instruction. The same medium must be used for
both theory and practical work.

Examination Eligibility Criteria

A student-teacher shall not be permitted to appear for the Semester Examination
if:

° Internal assessment requirements are incomplete.

° Attendance is below the prescribed minimum.

Rules for Re-Appearance

1. A student failing a course after two attempts must re-enrol for the entire
programme.

2. The B.Ed. degree must be completed within three years from the initial
year of admission.

3. When syllabus revision occurs, question papers of the old syllabus will be
set for four semester subsequent examinations.

4., After this period, the student must appear for examinations under the

revised syllabus.

Completion of Internal Work

° All internal practicum work must be completed as per the syllabus
requirements.

° Students with sanctioned medical absence must complete pending work as
rescheduled.

° Principals must submit internal Work for moderation to the Board of
Examinations prior to the commencement of semester examination
(Theory).

Passing Rules

° Minimum 40% marks are required in each head of passing (theory and
practical).

° Theory and Practical must be passed separately.

° Practical work is subject to moderation by a university-appointed
moderator.

Re-evaluation Policy
Students may apply (with prescribed fees) for:

° Verification of marks
° Photocopy of answer sheet
° Re-evaluation of answer sheet

Promotion Rules
° Promotion from First Year to Second Year is automatic.
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° Students with 40% or more backlog (failure/absence in four or more
courses) will not be eligible for admission to Second Year.

17. Exemption Policy

° Candidates scoring 50% or more in any head of passing but failing
overall may claim exemption in that head.

° Such candidates will not be eligible for First Class with Distinction or Merit
positions.

18. Classification of Results

Class Percentage
First Class with Distinction 70% and above
First Class 60% and above
Second Class 50% to below 60%
Pass Class 40% to below 50%

19. Scheme of Evaluation
Evaluation consists of:

1. Internal Assessment

o} Continuous evaluation

o] Participation in practicum and course activities

o] Assignments and tasks linked to the credit system
2. External Assessment

o] University examinations for theory and practical.

Internal and external evaluations shall be conducted separately as per
university rules.
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First Semester

Course Title of the Courses Cr | Internal | External Total
Code Marks
Code . .

1101 Childhood and Growing Up 4q 50 50 100

Course Outcomes (COs)

By the end of the course, student-teachers will be able to:

CO1. Differentiate between growth and development across childhood and

adolescence.

CO2. Analyze physical, cognitive, emotional,
development.

moral,

and social

CO3. Recognize learner diversity and individual differences.

dimensions of

COA4. Explore psychological and socio-cultural factors affecting learning.

CO5. Organize inclusive, learner-centered classroom practices.

CO6. Develop practical skills to observe and support learner development.

Module 1: Learner as a Developing Individual

Learning Outcomes (LOs)

After completing this module, the student-teacher will be able to:

LO1. Explain the concept and principles of growth and development.

LO2. Describe the stages of human development from infancy to adolescence.

LO3. Analyze the process of brain development and its influence on learning.

LO4. Interpret the role of neuroscience in designing developmentally appropriate

learning experiences.

LO5. Establish the interrelationship between development and learning.

LO6. Evaluate the changing roles of the learner as an imitator, thinker, knowledge

worker, and performer.

LO7. Apply the principles of holistic education in teaching practices, in line with the

whole-child approach.

Content:

Brain development and its impact on learning

SNDT Women'’s University Mumbai Syllabus 2025-26

Concept and principles of growth and development
Stages: Infancy to post-adolescence (focus on later childhood and adolescence)

Neuroscience and developmentally appropriate learning
Relationship between development and learning

Roles of learner: Imitator, Thinker, Knowledge worker, Performer
Holistic implications for teaching (whole-child approach)




Module 2: Dimensions of Development
Learning Outcomes (LOs)

After completing this module, the student-teacher will be able to:
LO1. Describe the key characteristics and interrelationship of physical, motor,
cognitive, emotional, and moral development.

LO2. Explain Erickson’s psychosocial theory with emphasis on the later stages of
development.

LO3. Compare and contrast Piaget’s and Vygotsky’s cognitive development theories.

LO4. Illustrate the stages of moral development proposed by Kohlberg and analyze
its relevance in school settings.

LO5. Examine the concept of Social-Emotional Learning (SEL) and justify its
importance in fostering holistic development.

LOG6. Apply developmental theories to design inclusive, age-appropriate, and
developmentally responsive learning environments.

Content:
e Physical, motor, cognitive, emotional, and moral development
e Erickson’s psychosocial theory (focus on later stages)
e Piaget’s and Vygotsky’s cognitive theories
e Kohlberg’s moral development stages
e Social-emotional learning (SEL) and its relevance in NEP 2020
e Educational implications for inclusive and age-appropriate instruction

Module 3: Catering to Differences in Development
Learning Outcomes (LOs)

After completing this module, the student-teacher will be able to:
LO1. Explain the concept of individual differences and its implications in the
teaching-learning process.

LO2. Analyze the influence of socio-cultural factors on learners' educational
experiences and outcomes.

LO3. Apply the theory of Multiple Intelligence in catering to diverse learners in the
classroom.

LO4. Describe the role of Emotional Intelligence in personal and academic success.

LO5. Identify various learning styles and adapt instructional strategies to suit
different learning styles.

LOG6. Plan strategies to address the specific needs of diverse learners, including slow
learners, gifted, physically challenged learners, and those with dyslexia, hearing, or
visual impairments.

LO7. Promote an inclusive, equitable, and supportive classroom environment that
respects and accommodates individual learner differences.
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Content:

Individual differences: nature, causes, implications

Socio-cultural factors: family, gender, language, ethnicity

Multiple intelligences (Gardner), Emotional intelligence

Learning styles (VAK)

Inclusive education: understanding and addressing needs of:

Slow learners, physically challenged, gifted, dyslexic, hearing/visually impaired

Module 4: Learner Characteristics and Learning Roles
Learning Outcomes (LOs)

After completing this module, the student-teacher will be able to:
LO1. Explain the impact of attention, interest, motivation, and aptitude on the
learning process.

LO2. Analyze the relevance of Maslow’s hierarchy of needs in fostering achievement
motivation among learners.

LO3. Examine the development of personality, self-concept, and identity formation
during adolescence.

LO4. Identify the causes of adjustment and maladjustment in adolescents, including
common concerns such as anxiety, aggression, and low academic performance.

LO5. Promote leadership development and provide co-curricular opportunities that
support the holistic growth and development of all learners.

Content:
e Psychological characteristics affecting learning: attention, interest, motivation,
aptitude
Maslow’s hierarchy of needs, achievement motivation
Personality, self-concept, and identity formation
Adjustment and maladjustment: causes and concerns in adolescence
Role of teachers in helping learners with anxiety, aggression, delinquency, low
achievement
e Leadership development and co-curricular opportunities for growth

Assignments & Practicum

1.Case Study of a child (physical, cognitive, or emotional development) (10)
2.0bservation of a child at home/school setting using a development checklist, (10)
3.Prepare and implement one inclusive classroom activity. (10)

4. Create a learner profile for multiple intelligences or learning styles (5)

5. Conduct a peer teaching session on emotional or moral development (5)

6. Reflective Journal on classroom diversity or learner adjustment strategies (5)

7. Prepare a role-play or skit on adolescent issues or maladjustment (5)
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References and additional resources:

English Reference Books (APA Style)

Aggarwal, J. C. (2022). Essentials of Educational Technology: Teaching Learning
Innovations in Education. Vikas Publishing House.

Sharma, R. A. (2021). Educational Technology and ICT. R. Lall Book Depot.
Kumar, N. (2020). ICT in Education. Shipra Publications.

UNESCO. (2011). ICT Competency Framework for Teachers. Paris: UNESCO.
Mishra, P., & Koehler, M. J. (2006). Technological Pedagogical Content Knowledge:
A Framework for Integrating Technology in Teacher Knowledge. Teachers College
Record, 108(6), 1017-1054.

Ministry of Education, Govt. of India. (2020). National Education Policy 2020.
https://www.education.gov.in

Ministry of Education, Govt. of India. (2022). ICT Initiatives in School Education.
https://diks| in/

Marathi Reference Books (APA Style)

arére, 3. St (2019). AeTfOTh T 0T RIS, GOT: el FehrereT.

Serd, €19, (2021). RIGT0T g Fdda=1et. Has: faean afceraher.

AMAHars, TA. df. (2022). NEP 2020 3for Rueweria B3foeca aRader. #eerqu: aeda
gfeeTahere.

qar, TH. &Y. (2020). Rers 30 smyfaes daae. aanT: schy afcedhere.

TS fAT FATS. (2023). f3foea 8107 3ushd 9RT WMeR. oall: HRA TR THIR.
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Course Title of the Courses Cr Internal External Total
Code Marks

Contemporary India and

1102 Education

4 50 50 100

Course Outcomes (COs)

By the end of the course, learners will be able to:

CO1. Examine education as an instrument for social change and transformation.

CO02. Understand the philosophical and sociological foundations of the Indian education
system.

CO3. Analyze the impact of social structures, policies, and ideologies on schooling in
India.

CO4. Critically evaluate current issues and concerns in contemporary Indian education.
CO5. Engage in reflective, participatory practices to explore challenges and innovations
in Indian schooling.

Module 1: Implementing System of Education to Reform Society

Learning Outcomes (LOs)

After completing this module, the student-teacher will be able to:
LO1. Explain the role of education as a catalyst for social change and nation-building,
with reference to constitutional provisions such as Article 21A and the RTE Act, 2009.
LO2. Analyze the role of education in promoting equity, justice, and empowerment,
especially in the context of NEP 2020.
LO3. Evaluate the contribution of education in fostering democratic citizenship and
achieving Sustainable Development Goals (SDGSs).

Contents:
1. Education as a tool for social change and nation-building
2. Constitutional provisions for education (RTE Act 2009, Article 21A)
3. Role of education in achieving equity, justice, and empowerment (with NEP 2020

emphasis)

4. Education and democratic citizenship
5. Education and Sustainable Development Goals (SDGs)

Module 2: Understanding System of Education with Philosophical Perspectives
Learning Outcomes (LOs)
After completing this module, the student-teacher will be able to:
LO1. Describe major Indian philosophical traditions—Vedanta, Buddhism, and
Jainism—and interpret their implications for education.
LO2. Critically examine the educational contributions of key Indian thinkers such as
Gandhi, Tagore, Vivekananda, and J. Krishnamurti.
LO3. Explain the significance of value-based education and analyze NEP 2020’s
perspectives on ethics, human values, and well-being.
LO4. Evaluate the role of education in nurturing holistic, creative individuals.
Contents:
1. Major Indian philosophical traditions and their educational implications: Vedanta,
Buddhism, Jainism
2. Contributions of Indian thinkers: Gandhi, Tagore, Vivekananda, J. Krishnamurti
3. Value-based education: NEP 2020 perspectives on ethics, human values, and
well-being
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4. Role of education in developing holistic and creative individuals

Module 3: Understanding System of Education with Social Perspectives
Learning Outcomes (LOs)

After completing this module, the student-teacher will be able to:

LO1. Establish the relationship between society, culture, and education.

LO2. Identify various forms of social stratification and their implications for education.
LO3. Explain the impact of globalization, privatization, and technology on educational
practices and policies.

LO4. Analyze NEP 2020's focus on multilingualism, local knowledge, and community

engagement in education.
Contents:

1. Relationship between society, culture, and education
Social stratification and education: caste, class, gender, and religion
Challenges of inclusion, equity, and diversity in Indian education
Impact of globalization, privatization, and technology on education

iAW

participation

Module 4: Contemporary Indian Schooling: Concerns and Issues
Learning Outcomes (LOs)
After completing this module, the student-teacher will be able to:

NEP 2020's emphasis on multilingualism, local knowledge, and community

LO1. Identify key issues related to access, retention, and quality in elementary and

secondary education in India.

LO2. Examine the changing roles of teachers, the challenges they face, and the

importance of their continuous professional development.

LO3. Assess the impact of the digital divide on education and suggest strategies for

ensuring equitable access to technology.

LO4. Explain the significance of inclusive education and analyze issues related to

school safety and student mental health.

LO5. Interpret the NEP 2020 recommendations for school restructuring and

foundational literacy.
Contents:
1. Access, retention, and quality issues in elementary and secondary education
Teacher roles, challenges, and professional development
Examination reforms, rote learning, and curriculum overload
Digital divide and equitable access to technology
Inclusive education, school safety, and mental health
NEP 2020 recommendations for school restructuring and foundational literacy

QU s wN

Assighments & Practical Work
1. Report on the Role of Education in Community Transformation (10 Marks)

0 Select a locality (rural/urban/slum/tribal) where educational initiatives

have influenced social change.

o Conduct field work: interact with stakeholders (teachers, NGOs,
Panchayat, community), document facilities, literacy levels, and enrolment

trends.

o0 Prepare report with sections: Introduction, Methodology, Findings &
Analysis, Role of Education, Conclusion & Reflections, References, and

(optional) Photographs.
2. Reflective Journal on School Visits/Community Interactions (5 Marks)
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Presentation on Indian Educationist’s Philosophy (10 Marks)
o0 Study the thoughts of Gandhi/Tagore/Vivekananda/l. Krishnamurti and
present with educational implications.
School Survey on Dropout, Gender, Inclusion (10 Marks)
o Collect data (online/offline), analyze issues, and prepare a report.
Inclusive Classroom Plan (5 Marks)
o Design strategies to handle diversity (language, caste, gender, etc.).
Policy Brief Report on NEP 2020 Component (10 Marks)
o0 Choose a component (ECCE, Foundational Literacy, etc.), analyze
strengths/limitations, and present insights in 3-5 minutes.

References & Resources

Aggarwal, J.C. (2022). Theory and Principles of Education. Vikas Publishing
House.

Nayak, A.K., & Rao, V.K. (2014). Philosophical and Sociological Foundations of
Education. APH Publishing.

Sharma, R.A. (2015). Foundations in Education. R. Lall Book Depot.

Pathak, R.P. (2013). Philosophical and Sociological Principles of Education.
Pearson Education.

Kumar, K. (2007). The Child’s Language and the Teacher. National Book Trust.
Ministry of Education (2020). National Education Policy 2020. Government of
India. Link

Right of Children to Free and Compulsory Education (RTE) Act, 2009. Government
of India.

NCERT (2005). National Curriculum Framework (NCF).Link
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Course Title of the Courses Cr | Internal | External The0|_-y+
Code Practical
1103 Critical Understanding of ICT 4 50 50 100

Course Outcomes (COs)

By the end of the course, student-teachers will be able to:

CO1. Develop a critical understanding of ICT in education.

CO2. Use digital tools and resources to enhance teaching, learning, and assessment.
CO3. Discuss the ethical, legal, and safe use of ICT in education.

CO4. Develop ICT-integrated pedagogical practices.

CO5. Analyse the changing roles of teachers in the digital age.

Module 1: Understanding and Executing ICT Education

Learning Outcomes (LOs)

After completing this module, the student-teacher will be able to:
LO1. Define the concept, importance, and historical development of ICT in education.
LO2. Describe the role of ICT in transforming society, governance, and education.
LO3. Identify key ICT competencies required for teachers as per NEP 2020 and NCF
for Teacher Education (NCFTE).
LO4. Explore and evaluate national digital initiatives such as Digital India, SWAYAM,
NISHTHA, PM eVidya, and DIKSHA.
LO5. Demonstrate understanding of how ICT platforms support teaching-learning,
professional development, and educational inclusion.

Content:
1. Meaning, importance, and evolution of ICT in education
2. ICT in transforming society, governance, and education
3. ICT skills for teachers (NEP 2020 & NCFTE)
4. National initiatives: Digital India, SWAYAM, NISHTHA, PM eVidya, DIKSHA

Module 2: Understanding ICT in Education

Learning Outcomes (LOs)

After completing this module, the student-teacher will be able to:
LO1. Identify and explain ICT tools such as multimedia, smart boards, and Learning
Management Systems (LMS).
LO2. Explore Open Educational Resources (OERs), MOOCs, e-books, and digital
repositories for teaching and learning.
LO3. Demonstrate awareness of cyber safety, digital well-being, and data privacy.
LO4. Apply strategies for inclusive education using ICT and assistive technologies.
LO5. Design ICT-integrated classroom activities ensuring accessibility, safety, and
student engagement.

Content:
1. ICT tools: multimedia, smart classrooms, LMS
2. MOOCs, e-books, and digital repositories
3. Cyber safety, digital well-being, data privacy
4. Accessibility & inclusion through ICT

Module 3: Applying ICT to Enhance Teaching, Learning & Evaluation
Learning Outcomes (LOs) - ICT in Education
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After completing this module, the student-teacher will be able to:
LO1. Develop ICT-based lesson plans using the TPACK framework.
LO2. Use ICT tools for formative and summative assessment, including quizzes, rubrics,
and portfolios.
LO3. Apply collaborative and feedback tools such as Google Classroom, Padlet, and
Kahoot to enhance student engagement.
LO4. Reflect on the value and limitations of ICT in pedagogy.
Content:
1. ICT-based lesson planning & digital content creation
2. ICT in assessments: quizzes, rubrics, portfolios
3. ICT & pedagogy integration (TPACK framework)
4. Tools for collaboration & feedback

Module 4: ICT & Changing Roles of the Teacher
Learning Outcomes (LOs)
After completing this module, the student-teacher will be able to:
LO1. Describe the teacher as a facilitator, content creator, mentor, and tech integrator.
LO2. Utilize digital platforms for Continuous Professional Development (CPD).
LO3. Explain the potential of AI, AR, VR, and simulations in education.
LO4. Demonstrate understanding of digital citizenship in learning environments.
LO5. Reflect on the teacher’s role as a digital role model.
Content:

1. Teacher as facilitator, content creator, mentor, integrator

2. CPD using digital platforms

3. Emerging tech in education: Al, AR, VR, simulations

4. Digital citizenship & teacher as role model

Assighments & Practicum (Consolidated)
Module 1 Related Activities

1. Exploring National Digital Platforms (Group/Individual | 6 Marks)
o] Explore one platform (SWAYAM/NISHTHA/PM eVidya/DIKSHA) and prepare
a 4-5 slide presentation/infographic.
2. Poster on ICT in Education: Then & Now (Group/Individual | 6 Marks)
o] Comparison of traditional vs ICT-based education + mention of national

initiatives & teacher’s role (NEP 2020).

Module 2 Related Activities
3. Poster on Safe & Responsible Use of Technology (Group/Individual | 6 Marks)
e Include cyber safety rules, digital well-being tips, and positive digital behavior.

4, Comparative Chart of ICT Tools (Group/Individual | 6 Marks)
o Chart/mind map comparing 4 ICT tools (purpose, features, strengths,
limitations).

Module 3 Related Activities
5. Designing a Digital Lesson Plan (Individual | 6 Marks)
e Lesson plan using TPACK framework with at least 2 ICT tools.
6. Digital Quiz or Rubric (Individual | 7 Marks)
o Create a Google Form/Kahoot quiz OR design an online rubric with
objectives & evaluation criteria.
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Module 4 Related Activities
7. Teacher as Digital Content Creator (Individual | 6 Marks)
e Prepare a 3-5 min micro-teaching video with digital tools & resources.
8. Awareness Campaign on Digital Citizenship (Individual | 7 Marks)
o Design a school campaign with any two supporting materials (poster,
handout, slogan board, short video).

References and additional resources:
English Reference Books (APA Style)
1. Aggarwal, J. C. (2022). Essentials of Educational Technology: Teaching Learning
Innovations in Education. Vikas Publishing House.
Sharma, R. A. (2021). Educational Technology and ICT. R. Lall Book Depot.
Kumar, N. (2020). ICT in Education. Shipra Publications.
UNESCO. (2011). ICT Competency Framework for Teachers. Paris: UNESCO.
Mishra, P., & Koehler, M. J. (2006). Technological Pedagogical Content Knowledge:
A Framework for Integrating Technology in Teacher Knowledge. Teachers College
Record, 108(6), 1017-1054.
6. Ministry of Education, Govt. of India. (2020). National Education Policy 2020.
h //wWwww. ion.gov.in
7. Ministry of Education, Govt. of India. (2022). ICT Initiatives in School Education.
https://diksha.gov.in/resources

iAW

Marathi Reference Books (APA Style)
1. 9rér, 3. . (2019). daFfola qemrer Jifor 3w &t 2. qor: el TR,
2. Y, "o, (2021). RMEToT § ddcTee. Ha$: e qfeese.
3. IHATS, TH. &Y. (2022). NEP 2020 3i1for Ruraie ffacer qRacds. FiegTq: ATa
gfeeThare.
4. 9aR, TH. A, (2020). 27 0T Hrgfas G7a. QAR IS feerre.
5. USRS HATGT. (2023). Bfaee R 39#A SIRT TPKR. fGedl: AR TIHR TR,
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Course Title of the Courses Cr Inter External The0|:y+
Code nal Practical
1201 English Language Education 2 25 25 50

Course Outcomes (COs)
By the end of the course, student-teachers will be able to:

CLO1: Explain the significance of the English language in the Indian Knowledge System
and describe the structure and features of the English language.

CLO2: Describe the objectives and principles (psychological, linguistic, and pedagogical)
of teaching English at the secondary and higher secondary levels.

CLO3: Demonstrate the ability to develop the four communicative skills in English
language teaching: Listening, Speaking, Reading, and Writing.

CLO4: Apply various teaching methods, strategies, and the communicicative approach
for effective English language teaching.

CLO5: Design and implement annual plans, unit plans, and lesson plans using
pedagogical analysis for English language education.

Module 1: Understanding Curriculum and Aims of teaching English Language
(Marks:12)

Learning Outcomes (LOs)

After completing this module, the student-teacher will be able to:

LO1. Explain the importance of English as a global and link language in the Indian

context.

LO2. Analyse the structure of the English language, including phonetics, grammar,

and stylistic devices.

LO3. State the objectives of teaching English at the Secondary and Higher Secondary

levels.

LO4. Apply psychological, linguistic, and pedagogical principles for teaching English.

Content:

1. English Language Teaching.

2. English as a global and national link language. (Importance of English Language
in Present Globalized World)

3. Structure of English Language as a Subject discipline: (Language as a System)
Various components and subsystems (Phonetics of English Language, Stress and
Intonation, Parts of Speech, Tense, Voice, Direct- Indirect speech, Punctuation,
Word Formation, Figures of Speech, Characteristics of prose, poetry and drama)

4. Principles of Teaching English (Psychological, Linguistic and Pedagogical)

5. Objectives of teaching English at Secondary and Higher Secondary Stage.

Module: 2: Planning of Teaching English (Marks: 13)

Learning Outcomes (LOs)

After completing this module, the student-teacher will be able to:
LO1. Demonstrate competency in teaching the four communicative skills (Listening,
Speaking, Reading, Writing).
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LO2. Select and apply appropriate traditional and modern approaches for different

language teaching contexts.

LO3. Prepare annual, unit, and lesson plans using pedagogical analysis.

LO4. Use effective strategies like storytelling, dramatization, scaffolding, and group

work.

Content:

1. Communicative Skills of English Language: Listening, Speaking, Reading and
Writing.

2. Competencies and Learning outcomes in English language Education.

3. Methods, Approaches and Strategies of Teaching English. (Traditional and modern
methods: Grammar-Translation, Direct Method, Dr. West Method, Communicative
Approach, Inductive-deductive approach, Task-Based Learning, Constructivist
Approach 7 “Es”, Total Physical Response (TPR). Structural approach. Techniques:
storytelling, dramatization, group work, Scaffolding. Functional approach of
teaching English.

4. Concept and Process of Pedagogical Analysis in English language learning and
teaching.

5. Concept of Annual Plan, Unit Plan and Lesson Plan

Practical and Assignment (25 Marks)

1. Teacher Interview (5 Marks) - Interview a secondary school English teacher about
challenges and practices.

2. Textbook Analysis (5 Marks) - Evaluate a secondary school English textbook with
NEP alignment.

3. Resource Development Workshop (5 Marks) - Create 2 teaching aids
(charts/flashcards/digital PPTs).

4. Preparation of Unit Plan (5 Marks) - Prepare and present one detailed Unit plan of
one Unit

Competency-Based Activity Design (5 Marks)- Select two competencies (e.g.,

Listening, Speaking, Reading, Writing, Grammar/Vocabulary, Critical Thinking, Digital

Literacy). Submit a brief report (3-4 pages) with both activity plans and a short

reflection.

References and additional resources:

Ambekar, S. (n.d.). The teaching of English language. Nitya Nutan Prakashan.

Bisht, A. R. (1985). Teaching English in India. Vinod Pustak Mandir.

Bose, K. (1979). Teaching of English: A modern approach. Doaba House.

Gurav, H. K. (2007). Teaching aspects of English language. Nutan Prakashan.

Jain, R. K. (1982). The essentials of English teaching. Vinod Pustak Mandir.

Pawar, N. G. (n.d.). Teaching English language. Nutan Prakashan.

Pawar, N. G. (n.d.). Theory and practices of teaching English language. Nutan Prakashan.
Sharma, R. A. (2004). Fundamentals of teaching English. Surya Publication.

Sharma, T. R., & Bhargava, R. (2005). Modern teaching aids. T. R. Bhargava Book House.
Suryavanshi, G. H. (n.d.). Content-cum-methodology: English. Suryavanshi Prakashan.
Takpir, D. (2008). English language education. Nitya Nutan Prakashan.

Tickoo, M. L. (2003). Teaching and learning English: A source book for teachers and
teacher trainers. Orient Longman.
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Cours Theory+
e Title of the Courses Cr | Internal | External "y
Practical
Code
1202 dslcll Rl 2 25 25 50

HUSYA 1 : AeAUSH B Al [An2stl dqllell uHsEL
SA UM : ¢ scAls (D))
&d (Learning Outcomes — LOs)
LY Yol sl uedl [Qenell-Rlets ol Asut gaundl [@Qsuad:
o LO1. 93Ul elritell eteitel ua Aofl [QlAu wvillell Amesel Anadl.
o LO2. 9]RUcll RQetlotl 3l U Yelloj (A2AnEL 5.
o LO3. oM dal WoSUotoll Taxonomy HLUR Blatgl A 41 asd.
o LO4. %ol MeARUsHHI e1Ac dqlle] U et $d.
o LO5. 9l [An2uoll w2t (AN WA dolu ] 2sd.
o LOB. AeAUSH Uolloll vY(As BN A o{l[A (M ¥ NEP 2020) 200l 2usd.
CUCEE|
1. 9RAcll GLMLo] AU Ul cAUSCL (R SELS)
o W, cAlel@sd wal Hecl
0 luRA : ARRL, e, cauls0L, Aaldls et
2. oAl Qlawgtotl 3l (1 5CLs)
0 @lNeds U@cAGA Qs
o Aestelletdl Aol Histcfla yeallall :ellsiR
o RuUls wa Airglds Aol WA doin

3. [Qetal 3l wal weaAd URRWHL (R scls)
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4.

5.

0 G ol AcSUote] Taxonomy

0 RA%AIE AW L/ Retl AeALR URRIWGAL AR GEIN Aulclloll AHeAL
UeAUsH ([AslA : Rglcl U YgRRA (1.4 5CLS)

0 UEAUSH RUstloll HNd Rsicl

o NEP 20200t WRYeAMI : gt [Asl, 2aUls uafgelol, Moot UUR A ueA™
oA (A A oAl GldLotl AGIH (.U SELS)

o Asld, slleAusdl, ICT, AR WA Aoiy

0 (s WalotHl elldle] Hecel

USYA R @ 92l Rletgl 12 et

SA UM : ¢ sclls (Rld))

&d (Learning Outcomes — LOs)

UL sy yal sal uedl (Qanel-Qets ol Aot gandl @suiadl:

LO1. (Qa1gl u2lsotoll YSIRL A dof Hecel AHY.

LO2. ad2lestl, el dlogell wal Ulsall dulR 531 s,

LO3. GrtH [Qetgllosetioll catol BNavl ausd.

LOA4. AseAldsH Yd@ullo] wlyet s3] 2sd,

LO5. 2ounlcllal Y@ gL elold A UirglAs 9 cicll asdl.

Qy2au(AQrctl?

1.

2.

3.

4.

WAool YSIRA (3 SCULS)
o iAol YA Ao, UsAogeil
0 €28 AlXolloll US| Ual HIOY]
0 R lSall WeARUSH A ASCol
Gegre lAXotoll ARl (1 SCELS)
0o URdl, daAlsdl, G& WA st
o [(Qaudl-3(cd wleom
0 NEP 202001l AojtlotHl
afesAcdl AUUR A YgRllo] w20t (R SELS)
0 @M sAA, Yes Yedlat, (A AR
0 Gl ACAUUHT Yguel qHA2L
UsUGARASH Y[R (R 5CLS)
o el (A%, WkeR [Aulel, watlaldet, catuallot, "Hidel (& a”

o NEP Yol dcldll Qs 1ol gl
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agladl sial (Practical Work) — HISYA 1 (9 SCLS — 1R 9JQl)
1. weAUsH (A2AMEL (R 5ELS — 3 9[Q))
0 RA%A S LRl 1/4 R0l oAl UeusHall wlan
2. (Qetel Gl crclell AUGAUR (2.4 SELS — 2 9[QL)
o Sl As wed [Ava uel U ure Gall dvlal
3. (A2 9gulcd — 92Ul eliMle] AU (1 5ELs — R JRL)
o UYE YY[ glRL BELERQL AU AM /MM 123l
4. Qv A2Doget WBse (1.4 SALS — 3 2JQ)
0 9esAc{l Al Ao (AN A Aoit e2lcldl RUE/Se5U S
5. (AR [@Hel Yaci(ssL (1 scts — 2 9[Q)

o ANl ottt 243\ viotd Rlcet

adladl stal (Practical Work) — HlSYE R (9 SELS — 13 9JRL)
1. crdalogell dauR sl (.U sEls — 3 QL)
0 HlRQL 1 AUl 1R R oAl [Ana
2. Y[ole Alsll (LU SALS — 3 QL)
o (A :"slles", "@oit" Al WAL UA"
3. sl dauR sl (R SELs — ¥ 9[QL)
o (Qeul-3ad w@ar WA usAxoll
4. UsUEARUSH UgRlo] w2oet (R SALS — 3 L)
o elrusl, URgAs Wl USeALMS Yg[Rlo] BL2Ayet
UlsAlxell (1 SCLS — 3 9JQ1)
o Yg uWRd lelon
UsUGARUSH Y [rlof Aol (LU SELS — R L)
o GELERAZW: ML B o, usllallyet, WreR auul, (A3 ddl?
(QuR(Quel RWE (AU sclls — R QL)

deel Yaeisl (oAl Alldt ua Qe [QAnas)
1. g, Ul (2018). il eurit el st UHELALE: YRAARTE] ojauHig ol §.
2. U, AIR. ). (2021). auou [leorHi et (Asta uglAzil. AsS\2: dRlclodt Yslalt.
3. ell, WIR. UIR. (2017). UEARASH U Wt Yot 21¥ot(A] WHELCLE: olcllRcd UsLalol.
4. ollas, A oll. (2020). LlewiHi AsueARSH Ygulef HEel YRe: o El Uslalet.
5. Ruad, dl. 3. (2019). atcll Llget ollA ua euri (Bleer. ASIERN: s (Aaudls.
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6. Ministry of Education. (2020). National Education Policy 2020 (NEP 2020). New Delhi:
Government of India. https://www.education.gov.in
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Course Title of the Courses Cr Inter | Extern Theon_-y+
Code nal al Practical
1203 Bér s Rrefor 2 25 25 50

Course Outcomes:

CO 1: facardf feter T T &7 Fa&u, HIAT Ud fAGTOT 36eRAT &l FISC & § HAG Hehall|
CO 2: Tzt freter f&Er #ToT UIeasha, UogqqEash Ud fRI&ToT ATlisit & AT 3R faeersor
F GhaT|

CO 3: facaredt et fEdr arom sreamas & &3 faany, ICT aw«r v sy e sfifa 2020 &
Hldﬂldi hT 3T hI Hhdll|

CO 4: facardf fNaTe TEeMeld 3UhAT TG Al AT & Aead o foeafdat & &Sy amw
& 9fd ¥ AR FoteArcashdr AT HT ThaT|

CO 5: Taczmef feres f&Er e fAetor & warfores, diepids va Shad Fqedr & EIECTy
et # wagereierar 3R seRa Refa F aFrdiguifas Rvgasg.

Agge 1: "urggswA AR S v & 3egeat v wasr

Learning Outcomes (LOs)

31919 3¢gear (Learning Outcomes - LOs)

LO1. faczrdi-Rieer @&y oMo & Fawq (nfeshier, HEIHS, IR Hieh) TUT IHT HIAT
(AT, YT 3R o) Fr g A [AhfAa Ham|

LO2. facardfi-iiere 3@a grafAs Ud 3Tg AredfAe TR @ fEEr o e & 3ggedl fr
Ugdl 3R SUTEAT A H T&TA g

LO3. facameif-lNateh sof Ud Ustded i 3qcedl i Avfigey el &I FTIsC §9 & FASHEN AR
3% YR 9T A&T0IH 3ERAT HT AW I Fhal|

LO4. facardi-Rieteh ST owr Wreasha & AT H Ugerd Hele[d deal T Adie fauRt (NEP
2020, ICT, shierer M) & THASET 3R 39T fIevor a Toher|

LO5. faczri-iate & omor &1 31w fawar & w1y dgaey FUd e 3R 3afdwaes gfieanior
BT AT H FaTH ga|

TEET HITYT T TARY TG TIAAT (R ATTHT)
o 3T, HLTHRI, 3MEfieh hrel
° ?]E'\:JEﬁW?IT
° maﬁ'm
o  TUTHIUT I ITAT
W 31T & 36aT (8 AT
o YA Hod ol faepry
o HHE RO ¢ Hed A
o IR FHod HATOT Ua Feare Siiael ueerfcl o1 faera

w EST AT UTaTsha &1 AT : ded U A3 faaR 9aTg (2.9 d1fie)
o  UTTHA AT & Hers[d ded
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o TSEY RAGT AT 2020 : F9-37737a UITH, lereT [aohre, TUTAT Hes T UehlicHRIoT
o o IR YdTg, dFAT hI UhlcAdT, SITGHTTS Iealsiehd dehld, a’g’ﬂ@%nﬂmiﬁdﬁw
TS ATV &7 3 fawat & Tgaee (2.9 arfde)

Aigger 2: S T 3reaTe v AT

Learning Outcomes (LOs)

3 IIIAA F IWd AIri-Rere:
LO1. &Er amer fRretor & Feifvie QS &7 aheuar, 3MaeTehdr 3R Hgcd I THST ohar|
LO2. aif¥eh, SohIs AT UT6 ATl Sif AT & JhRI &7 Tgdled T Toaha 3R 3e¢ cTagR &
S AT FehaTT |
LO3. w&Tdl 91 ATsTell T fIAINar3i &l faRelsur & Feham aur NEP 2020 &7 ${ffehT &I H&sT
Hehal|
LO4. RS fawy & geafed fafafaar (Fee, Igeiel, samaaras Aol 31Me) & e ta et
H G|
LOS5. wgemmerd 3ushaAm (I, dieey fston, sifaer-3ifae, B aw anfe) & areas @ ot i
sTTST-hierer 3R FrTfoies TdeaTeierdr &1 e T gham|
et R
2. fdse fr d@ehear 3 gFR (3 afde)
o fESr sTwr R A NarfOr e &1 7Y va Agca
o TAASA & UK :
o daIf¥® fHaee
o 3@ A
o s ST
2. U6 AT Fr RARdwane (¢ arf@er)
o JHIdr S A fadwant
o YA FHET AT T qfAH
3. B v & sfdfafext & smes (R afde)
o cUGEIRe FfATH U 3aWT 1 e
o TRE AT Fora
o RS vede &1 e
o UGS Al H AT
o = AR A Tt Rechier & gmiase war T Jemfiat & & o & ufa
s fAATor & 'l
8. Y oo e ¥ WEART 3UHAT F AT (2 i)
o FRFHN H AT UG AT (T, deT, =1, HIAR-HHAT, Tatel 317E)
o TECr faw &1 3maISteT
o OMEI & HEHMI, HcATITA Td FHEIH AR
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e HJUl, AT, ol@s AR HfAIFT &1 Sicargs
s e AT 00 FHIT TF SgITARAT RET e
yRifaE FE
?. IIeAqET i RAafhcas qleor (3 3w, 2 i)
HETT ¢ T ¢ HN fhdl TreaqEas #1 Rfhcas Teror fw| s @ IR W g 6
Sl & -
o FeTOIH Hem
o oI HTH
o SiiasT ahierer (Life Skills)
o aduTleleh Hed (Constitutional Values)
o USEY fRAET AMfF 2020 & Hearfay
2. YISIYETF F 9T W 3egrd fAsAor (2 37F, ¢ )
B T TragEaEs # § R v 916 # Tu HRU R 37 ) 3maia o dafOe segeat
faf@u|
3. PPT SRciehoT (* 3ih, ¢ <)
& & ureagEas & R v 916 1w PowerPoint Presentation (5-7 fee) dur Hifsw) wegfar
#H T nffe g wRv -
o UG & Hfged aRTx
o TRAETUT 3T
o TR/Aif3aV3iEar ArHalt
o Jfafaft/IRARR
Y. EY e ud RO AT (3 37, R af@e)
forell v AatfOrer/aTATiorn dEaT (fAeaTery, JEdsler, HINT $eg, Alfeicas FHsa 3fe) & i
AST AR 37 W R @ FF ffFw
Rae & enfAer e -
o TTYT FT IRTT
o AW FataTeAr
o TS sTaT fRUET & 3T AT
o IfFAIT el 3T fAshy
9. gF-9f3T G e @R SEf (R 3, ¢ aifl)
RS 1 fonelt afsI/aT &7 T9e FRT, 3HH araeT Hifow 3R 3T WEST T AR T T g
# Alf@s T § yE&d HIC]
ey
1. dIf¥eh, SIS Td IS ANl Sl FAHAT IR HIfST| (3 37h)
2. & awr Fod ar Bl v fr Ao gasT 3R 3gHr RO dwa fifEw (R
3e)
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3. Thell Us wgAR™ 3umA (B feaw, HfAS-3fAay, dieey, goa 3fe) &
ATl HITAT AR 3TR1 FEIAoT RFAT| (3 37h)

4, TG TAET AT w0 & Tedl #H B a1 3t & v v 3ifFag afafafer
(Innovative Activity) 33i8eT SIfST| (R 31H)

el facamera # ST faeaidar & ey s aifafafal &1 saediea S iR 3@ d@fered
R weqa AfAT| (3 37h)

IR

References and additional resources:

I, AifY TaRT (2012). BT S79T feTor. e YRRl AT

3raTel, THST o1t (2015). 797 e 3k flgror omey. w5 el aRer ufeafir)

qisd, THATY (2017). fadt fargror fafear. aRmord: SR fagam genrer|

3, QA =g (2014). f@et #4197 3R @Ifecd #T SAgTd. TITIRTST: SRRl JehTer |

aHT, FUHAR (2018). foat s79T RAeror i Ao R, Has: gACA qfeafiar|

AHT, UAARIIOT (2010). fedr freror & fAqend 3R galr. S Tored= Gdr oy
e

g, semaEer (2013). BT mar F Rrgror. eoel: favafacamery werree|

Shelt, afSdFaR (2016). 3Teffas feal RIGToT geerfd. suTeT: Y YehII |

ey, AXer (2011). 3 Hro7 37eg7ysy. feool: amoft g |

T[eell, HAlglelTel (2012). 797 foIeTor: [Agend 3R eqagR. qWe3: FEH ARRICT Jehrle |
areTaT, gRee (2014). fBeT #ror RIem: TGwy 3R gRYET. JARIST: Alfgca Hae|
fardr, grer (2015). fect freror & &2 3777, ARV JTETHSUT FehrereT |

qIUSy, AT (2017). fRET RIETor vq Hediehe. eeel: fadeei dfee e

ST, T&HARIIOT (2018). 757 e 3R 3ifrr $r gfFar. gear: fogr B Ty idesT|
BurdY, acde (2013). f@dt ST 3R 3mejfa® fg7or e, RO AR GehTere |

FHAT, 3R.TA. (2016). 797 fRIGTT 3R GI3gshA fdehrd. 3R Tdeile qEds Hivel|
TJdeT, Hee (2019). f8dt ST9T fRIeTor H ierHernad gqfadl. HIUTeT: HEYT Tehrle|

areTalY, 3T (2018). R e & ICT &7 gar. Rod: Rads i3

&g, AYgesr (2015). faal 97 3R @ifecy Rigror @1 simegfas fafddl. q@=3: HRA"
faear geprer|

oER, WA (2020). R smwr few Ik whw fem AT 2020, FAeS: wifeaw
el

faRea @A« Additional Resources
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1. NCERT 9igaqeds (FaT 6-12):
0 &IV 3N Afgcd RAGTOT & fAT HURHT Td Jooldd Tl AT
2. UGC e-Pathshala (https://epgp.inflibnet.ac.in/):
o v fem, feror ugufd, vd ICT vhEor W Al |
3. SWAYAM / SWAYAM PRABHA (https://swayam.gov.in/):
o HIwT frayor Ua e Afa @ @9fia MOOCs|
4. National Digital Library of India (NDLI):
o TR strwr, Enfgear 3R RIetor faftral o Avd Bfsiee dame|
5. JSTOR / Google Scholar:
o f&&r &mwr fAeor, ursTsma A 3R Bloom’s Taxonomy W 2N |
6. YouTube Channels (3f&):
o NCERT Official Channel
o NIOS (National Institute of Open Schooling) - ST frefoT & Tl AR |
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Course Title of the Courses Cr Inter | Extern Theon:y+
Code nal al Practical
1204 | FIE AT fART0T-¢ 2 (25 25 50
TSHUT I[0T- $o (4 I[OT ITRTN HeTHTIT I 4 I[OT AT Reh HeIHTIA)
FI 3gfese

HTCIATST FIS HATAAT SHaellcliel TATH T Heed FHoIGA GOl

FIET AT fawATeaT HEATIaTdr €3 HIOT 3G[ESE HHSMGST SoT.

ATEAfAT TORE{S AVS AT FANATAT HAHFAT TOET, eqcer 07 AfAsed AT
gur.

AU AT YA dgelcll HeholUedl T ded  FIST 0T,

RIS ANY YHTET FeITeT JEg9 Hograrsr [Afdy e geud), dF aidr dds fasiad
T

37T+ faAsaedr (Learning Outcomes)

T FATHHATAT JEAT 3FATH FodleAa] fagared -

CO 1. S AN FGXY, HEIEYCA T 3Teglel I TAATOT & ehciler.

CO 2. ATGHINT FIST AT STl T T Hged X Fifeheaeh el ATg Aeheilr.
CO 3. #US HIWT fawarear 3reamerdt €A¥ g 3gfase Yodal Heads gfshdel g
AT A F& Uhdid.

CO 4. ATEgfA® TARTES FAUST ATV faoamar 3arashd Irar T, Aol g dfersey Tse
FE Ahcilol.

CO 5. HYT JEAMIAT Seeldl Hhodell T ded JoJaT AT HAALY aiaeed 916 gdrdl.
CO 6. fafay 3reaas ggudt g d=mar TaTdT 3UAeT ST Aeardiehfgd 3reards && AFdra.
CO7. Adl=AsT geudr (ICT, Woed, Serdl, [Facs Fomdes) auasT eIl A& s
IRUTHSRE HE Ahdrd.

AlgGerL :ATS YT TGET HOT FAS 19T RGO A7 7 3efese
3egge AT (LOs):

LO1. RIS 8T Ta&T INBYeA ATcllel Bleh TIC H& Adhclled.

LO2. AUE AT FeITEYUA g 3Meglsl I fILATUT & Ahdiel.

LO3. Al HINT FIS AT Siaeiicilel T HHT HF] Ahcilel.

LO4. FsmeT gF, Uy AaifOier €ROT 2020 30T HAGRISE Tod 3ATHHA HN@ST 2024
FEfT 9T fABTOT ed TISE & Aehcllel.

LOS. #RI&T $1TeT fRAGTUM= €3 g Jefese HeATTeT Fishdd YA & Aehilel.

LO6. AT e FaRalier AS! TASATT HITTHhHA FHOA 3ol el ARASCA HF] Aeheilel.
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FTET AT FIET 0T AJST HANT RN €347 T 3gfese

1.1 FAST AN TG®T — TSI $TNT, FHTUT ST, SYelr ST

1.2 FRISr A8 eATRYN T 3Tt - ST cuaeR, Rator, @nfged, AregA, N+ g sgaaas
813, FIICT T ~IIcTaTAT 0T ATHA TRMH

1.3 ATGHINT FISI ALY Siiatlcilel Tl T Hged - Sailee Silael, AT, HEpell Fatial g
TohHAUT, STTFaHAcarar FarioT faer

1.4 TXIST T - AT feronfasdy e Aeifores ot 2020 = sifHenr 3nfor AgRISE Uo A
3TSYTHHH IRTEET (AT AT 2024) AT $797 RAeTonfawdt ded 7 AR

1.5 AWS AT RAEToTH €A, IEfese IHTOT &THAT - HITEH T HINF FIERAT, THTET AT HiRred,
aifglcaes a Totetelier &THT, HiEapicd Feishcl & HEHTIT, HacaALMerd T sifderdar fasd, sgerdrar
Farefror faemra

1.6 ATEYAS TATGA FIST HTNT FATATAT IATEHA — ded 0T TEITSAT IITAHATT AUy

AISYeT2 : ATE 9T AR IEAFA-HEATIA
3egga fasa (LOs):
LO 1. aif¥e fodiieer, uesh s, are fodiierst 3nfor sreamraradt susar e aar &&
METICH
LO 2. #RIEr HIWT fawrear 3reamgardl dvd Jiedr TURIaR 3fad 3eade 9eydr g dardl f@as
FoeT TSI TATTSTeT .
FRIET ATIIRAGTOT : IeATTeT fAANSTeT T Igered
2.1 TUH HIST ATSITAT AT ISt

o af¥s AT

o HUTH AT

o TS ST

o 3NIYTHTIA IThRAT AT
2.2 A AT FAvgrear e aed

o HHAIY

o IperarfAfSEAr

o facrf SHigadr

o FHouuTSEAT

o 3TAGEIATUT

o HoleTeMerdr FeT Tieehlst

o JUfAIfST T defaftad fteHl

o AT TURITcHDIHRIOT (37Y, TIFXT, IR T FAged)
2.3 EAFA- AT e (FIEY, AR T, I[0T F HITe)

o TUTEIA UeHd

o FHUF Ueyd
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et FeATwaITaTSr HIH
1. 373ITH 3NEATel - ARTST $TNTAT HIVICATET TehT &YTAS (dfhar, ATEIH, fATOT 1Y)
FEGTEYAAT JegeT AT <3l 3T T I RIIHg 3Hgdlel eI . (9 07)

2. 9T ggieere - 7T RAGTOT T RGOS AT T T HeHTd FTe=aieia? fafaer
AeTiOTeh 3TN T GROTN Bcfeledr ${fAder Rifshcde Herar U3 Iu AeI . (9 1)

3. 1€ WIS - HIGHST FIISI Hiofd! SHaaaiciiel T AT fauATaR ACTET HIEIehioT .
(s 1)

4. TS S - HIUCATET THT SIAAT FAST AT AT A T gesh fAdisteT
TR & (3 T07)

5. SATAegqUT GeHdI=r amal - HIOTcATE! Vel Afdeaqul 3eATA-HEATT JEHcr=l aroR el
EATIATT fASteT T (9 I[o7)

e T
2. 3eplefeht 1Y, UTEUTRT AT, (2R0b). &#39;FARISI HEATTA&H3Y;. Tegad Tehrer, Jor.

R. HLETHT G (2j02). &HIYATTHINT IEITT YSHA&H39;. FAT. aliclehs FehTeleT, Yo

3.PIEIRT, FHITEDHL HIAT 020 ZHB9;FTE IMATYFc AT TSUARH3Y;, Heh FehIRe,
PIBIR.

a

8. ST AAT. $3%% &HIQFRIS IEATIA&H39; A T Fehrered, AR,

3. SRl 3eTc], £3%% &#39;IRIYFA HEATYT TTUA&H39;, TAAIT TegIUT HGRISE Hercl

€. [us A, sthel THSTH 008 HBY;ATIHATST ARSI EATTA AT TARATUT&H3Y;, dsTAl
EEANGICIIRED

. 3Thioler 91, 3. 9TeureRt &1, f3. Q00¢
¢. aIfehg &Y. T 08¢ &HI;IH FAE UTRIUT TIAH3Y;, AT Tehrere, qor.

Q. FHARHRCA 3. /Y. 08 HGRISE Ao ATLIA® d 3T ATEYAS fRILT0T Hes, o
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Course Title of the Courses Cr Inter External The0|_-y+
Code nal Practical

1206 Urdu Education 2 25 25 50

Course Outcomes (CLOs)

CLO1: Explain the significance of the Urdu language in the Indian Knowledge System
and describe the structure and features of the Urdu language.

CLO2: Describe the objectives and principles (psychological, linguistic, and pedagogical)
of teaching Urdu at the secondary and higher secondary levels.

CLO3: Demonstrate the ability to develop the four communicative skills in Urdu
language teaching: Listening, Speaking, Reading, and Writing.

CLO4: Apply various teaching methods, strategies, and the communicicative approach
for effective Urdu language teaching.

CLOS5: Design and implement annual plans, unit plans, and lesson plans using
pedagogical analysis for Urdu language education.

Module 1: Understanding and executing Urdu language Education (Marks:12)
Learning Outcomes (LOs)

After completing this module, the student-teacher will be able to:

LO1. Explain the importance of Urdu Language in Indian Knowledge system

LO2. Analyse the structure of the Urdu language,

LO3. State the objectives of teaching Urdu langauage at the Secondary and Higher
Secondary levels.

LO4. Explain the principles of Urdu language teaching

Lo5. Demonstrate competencies in teaching the core communication skills ( Listening,
Speaking, Reading, Writing)

Content:

1. Importance of Urdu language in Indian Knowledge System.

2 Structure of Urdu language Elements of content analysis, , Prose, Poetry

3. Principles of Teaching Urdu (Psychological, Linguistic and Pedagogical)

4. Objectives of teaching Urdu language at Secondary and Higher Secondary Stage.
Module: 2: Planning and executing Urdu Language education (Marks: 13)

Learning Outcomes (LOs) After completing this module, the student-teacher will be able
to:

LO1. Demonstrate competency in teaching the four communicative skills (Listening,
Speaking, Reading, Writing).

LO2. Apply various methods and strategies of Urdu language teaching.

LO3. Prepare annual, unit, and lesson plans using pedagogical analysis.
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LO4. Understand importance of communicative approach in teaching Urdu language

Content:

1. Communicative Skills of Urdu Language: Listening, Speaking, Reading and Writing.

2. Group instructional strategies: cooperative and collaborative approaches , Brain

storming, Role play, Dramatization, group discussion , stimulation, Games and quizzes

3. Concept of Annual Plan, Unit Plan and Lesson Plan

4. Importance of Communicative Approach in Urdu Language Education.

Practical and Assignment (25 Marks)

1. Prepare an activity plan for enhancing any one skill Listening, Speaking, Reading and
Writing)( 5 marks)

2. Textbook Analysis (10 Marks) — Evaluate a secondary school English textbook with

NEP alignment.

3. Prepare a roleplay script on a any social issue (5 Marks)

4. Prepare a power point presentation for any one topic from grammar of urdu language

script should be in Urdu language (5 Marks)

References

National Council of Educational Research and Training. (2006). National curriculum

framework 2005. NCERT.
National Council of Educational Research and Training. (2006). Position paper: Teaching
of Indian languages. NCERT.
National Council for Promotion of Urdu Language. (2014). Urdu zaban ki taleem aur

tadrees. NCPUL.

National Council for Promotion of Urdu Language. (2016). Urdu taleem: Masail aur

imkaanat. NCPUL.
Central Institute of Indian Languages. (2012). Pedagogy of Indian languages. CIIL.
Masood Siraj, S. M. (2013). Urdu asnaf ki tadrees. National Council for Promotion of

Urdu Language.

Salim Abdullah. (1996). Urdu kaise padhayen. Educational Book House.
Maulvi Abdul Haque. (n.d.). Qawaid-e-Urdu. Anjuman Taraqqi-e-Urdu.
Mohammad Salamatullah. (2002). Hum kaise padhayen. Maktaba Jamia.

I. Khan Sherwani. (1961). Tadrees-e-zaban-e-Urdu. Maktaba Jamia

Course Title of the Courses Cr Inter External The0|_'y+
Code nal Practical
1207 Mathematics Education 2 25 25 50

Module 1: Understanding Curriculum and Aims of Mathematics
Total Hours: 8 (Theory)
Learning Outcomes

After completing this module, the student-teacher will be able to:
LO1. Explain the nature and branches of Mathematics.
LO2. Explain the educational aims and values of Mathematics as a subject.
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LO3. Write instructional objectives based on Bloom’s and Anderson’s taxonomy.
LO4. Analyze and interpret curriculum objectives from state syllabi.

LOS5. Establish meaningful connections between Mathematics and other disciplines.
LOG6. Recognize key trends and principles in Mathematics curriculum development.

Content:

1 Nature and Scope of Mathematics (2 hours)

° Meaning, characteristics, and significance of Mathematics

° Major branches: Arithmetic, Algebra, Geometry, Statistics, Trigonometry

0 Aims and Objectives of Mathematics Education (1 hour)

° To develop logical and analytical thinking among students for problem-solving
and decision-making.

° To cultivate a positive attitude towards mathematics by making it meaningful,
relevant, and engaging.

° To prepare learners for real-life applications of mathematical concepts in
everyday and professional contexts.

° Enhancing problem-solving and decision-making through real-life applications

° Inculcate importance of Mathematics in daily life and for development of
Nation .

0. Instructional Objectives and Learning Outcomes (2 hours)

° Hierarchy of learning objectives: Bloom’s Taxonomy and Anderson’s Revised

Version

Writing performance-based learning objectives

Reference to state board (11th-12th) curriculum outcomes

Curriculum Development: Principles and Trends (1.5 hours)

Fundamental principles of curriculum design

NEP 2020 directives: Experiential learning, skill development, integration with

local context

0. Current trends: Experiential, Activity-Based & Play-Based Learning,
Integration of ICT, Integration with Indian Knowledge Systems & History of
Maths, Early Foundational Numeracy Mission
Interdisciplinary Linkages of Mathematics (1.5 hours)

e 6 O o o

° Correlation of Mathematics with Science. Commerce, Economics, ICT, and
Social Sciences, Drawing
° Real-life applications: Mathematics in everyday decision-making

Module 2: Planning of Teaching Mathematics

Total Hours: 8 (Theory)

Objectives / Learning Outcomes

After completing this module, the student-teacher will be able to:
LO1. Explain the need and importance of planning in teaching Mathematics.
LO2. Prepare year plans, unit plans, and lesson plans.
LO3. Describe the characteristics of effective planning.
LO4. Design and organize co-curricular activities for Mathematics learning.
LO5. Promote commercial attitude through school-based events and activities.

Content
1. Concept and Types of Planning(3 Hours)
e Meaning and significance of academic planning in Mathematics education
e Types of plans:
e Year Plan: Long-term instructional overview
e Unit Plan: Thematic teaching approach for a unit
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e Lesson Plan: Daily classroom planning with objectives and methodology
e Format and essential components of each plan
e Linkage with learning outcomes as per state curriculum
2. Characteristics of Good Planning (1 Hour)
e Qualities of an effective plan: clarity, flexibility, alignment with learning
objectives, learner-centeredness
e Role of planning in effective classroom management and NEP 2020 focus on
experiential and competency-based education
3. Organizing Mathematics-Based Activities (2 Hours)
e Purpose and educational value of practical learning opportunities
e Types of activities:
e Mathematics Club
e Mathematics Exhibitions
e Mathematics Fair
e Integration of these activities into the academic calendar to foster interest and to
develop scientific attitude about Mathematics
4. Co-Curricular Activities for Mathematics Learning (2 Hours)
e Planning and conducting events like:
e Debates, Poster-making, Role Plays, Mathematics Quizzes, Lecture
series of Mathematicians, Workshop on Vedic Mathematics
e Organization of National Mathematics Day (Dec 22)
e Emphasis on student participation, reflection, and community relevance
e Alignment with NEP’s vision of holistic and multidisciplinary education

Practical Work (7 Hours — 12 Marks)
1. Content Mapping from State Curriculum (Time: 2 hours Marks: 3)
e Activity: Student-teachers will analyze the current Secondary (Preferably 9th/10%
but can analyse 8" std too) Mathematics syllabus prescribed by the State Board.
2. Writing Instructional Objectives (Time: 1.5 hours Marks: 2)
e Activity: Based on any one topic from the Mathematics syllabus, write at least 5
instructional objectives .
3. Concept Presentation on ‘Nature and Structure of Mathematics’(Time: 1 hour
Marks: 2)
e Activity: In small groups, prepare a short (5-7 min) oral or visual presentation
explaining the branches of Mathematics with real-life examples.
4. Correlation Project (Time: 1.5 hours Marks: 3)
e Activity: Prepare a mini-report or infographic showing how Mathematics links with
other subjects like Maths, ICT, or Economics.
5. Reflection Journal (Time: 1 hour Marks: 2)
e Activity: Maintain a reflection journal summarizing insights from theory sessions
and practical tasks.

Practical Work Plan (7 Hours - 13Marks)

1. Preparation of a Year Plan for Mathematics (1.5 Hours - 3 Marks)
Activity: Prepare a year plan for Std. IX or X based on the state board
Mathematics syllabus.

2. Development of a Unit Plan (1.5 Hours - 3 Marks)

Activity: Create a unit plan for any one topic (e.g., Types of Triangles or
‘Quadrilateral')
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3. Designing a Lesson Plan (1 Hour - 3 Marks)
Activity: Prepare a detailed lesson plan using constructivist or activity-based
approach.
4. Organization of a Mathematics-based Co-curricular Activity (1.5 Hours -
2 Marks)
Activity: Plan any one:
e Mathematics quiz
e Mathematics Day celebration
e Poster-making on any topic Mathematics.
0. Reflection Report on Co-curricular Planning (1.5 Hours - 2 Marks)
Activity: Write a short reflection/report (300-400 words) on how co-curricular
activities support Mathematics learning.

English References

1. Aggarwal, J. C. (2022). Essentials of Educational Technology: Teaching Learning
Innovations in Education. New Delhi: Vikas Publishing House.

2. Bansilal, S., & Naidoo, P. (2019). Mathematics Education: Research, Practice and

Development. South Africa: University of KwaZulu-Natal Press.

Gupta, S. P. (2020). Teaching of Mathematics. New Delhi: Arya Book Depot.

4. NCERT. (2021). Secondary School Mathematics Textbooks (Class IX-XII). New
Delhi: NCERT.

5. NCERT. (2021). Teaching of Mathematics. New Delhi: NCERT Curriculum
Development Series.

6. NCERT. (2005). National Curriculum Framework (NCF 2005). New Delhi: NCERT.

7. Ministry of Education, Govt. of India. (2020). National Education Policy 2020. New
Delhi: Government of India.

8. Sharma, R. K. (2018). Methods of Teaching Mathematics. Ludhiana: Kalyani
Publishers.

9. Singh, R., & Chauhan, S. (2019). Mathematics Curriculum and Pedagogy:
Principles and Practices. New Delhi: Routledge India.

10. Vashishta, M. (2017). Practical Guide for Teaching Mathematics in Schools. New
Delhi: Sterling Publishers.

11. DIKSHA Portal, Ministry of Education, Govt. of India - https://diksha.gov.in

12. National Repository of Open Educational Resources (NROER) -
https://nroer.gov.in

W

Marathi References
1. i, 8. Sl (2020). el 1Ol fAGTOr: dea d Geerd). JoT: ofdel Jehiere.

2. CRIF™, UH. 3R. (2019). FIfOIT RIeforciier HIAUIl JfOI3isareiRe RIaror. #Hes:
[ECRIECANEE

3. Forshofl, vA. . (2021). TIfOIAre fIGToT § 33T HFH fAHrd. qOT: AT FehIRIa.

4, TsE QerfOew w@eneer 3nfor gfretor aRwe (NCERT). (2021). #AEIfAF addier Tforad
qISAYETF Alfer. wdfeeel: NCERT.

5. TRIGTT FIE, ARG THR. (2020). ITT A0 GRTT 00, Eoall: HRT THR
YhIRAoT.

6. f3ficar frefor EaTY=T: DIKSHA dica-https://diksha.gov.in
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Course Title of the Courses Cr Inter | Extern Theon_-y+
Code nal al Practical
1208 Commerce Education 2 25 25 50

Course Outcomes:

CO1. Understand the nature, objectives, and significance of commerce education and
explain its relevance in academic and professional contexts.

CO2. Apply basic principles of accounting, finance, and business management in
practical classroom and real-world scenarios.

CO3. Analyze contemporary economic and commercial issues and develop strategies for
effective teaching of commerce concepts.

CO4. Design and implement innovative teaching-learning activities, projects, and
assessments to enhance students’ understanding of commerce subjects.

Module 1: Understanding Curriculum and Aims of Commerce
Total Hours: 8 (Theory)
Learning Outcomes
After completing this module, the student-teacher will be able to:
e LO1. Explain the nature and branches of Commerce.
LO2. Explain the educational aims and values of Commerce as a subject.
LO3. Write instructional objectives based on Bloom’s and Anderson’s taxonomy.
LO4. Analyze and interpret curriculum objectives from state syllabi.
LOS5. Establish meaningful connections between Commerce and other disciplines.
LO6. Recognize key trends and principles in Commerce curriculum development.

Content Outline
1. Nature and Scope of Commerce (2 hours)
e Meaning, characteristics, and significance of Commerce
e Major branches: Trade, Transport, Distribution, Finance, Insurance,
Storage, Publicity
0. Aims and Objectives of Commerce Education (1 hour)
e Developing a commercial mindset
e Enhancing problem-solving and decision-making through real-life
applications
e Building economic and ethical awareness in learners
0. Instructional Objectives and Learning Outcomes (2 hours)
e Hierarchy of learning objectives: Bloom’s Taxonomy and Anderson’s
Revised Version
e Writing performance-based learning objectives
e Reference to state board (11th-12th) curriculum outcomes
0. Curriculum Development: Principles and Trends (1.5 hours)
e Fundamental principles of curriculum design
e NEP 2020 directives: Experiential learning, skill development, integration
with local context
e Current trends: Integration of ICT, entrepreneurship, and multidisciplinary
approach
0. Interdisciplinary Linkages of Commerce (1.5 hours)
e Correlation of Commerce with Economics, Mathematics, ICT, and Social
Sciences
e Real-life applications: Commerce in everyday decision-making
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Module 2: Planning of Teaching Commerce
Total Hours: 8 (Theory)
Objectives / Learning Outcomes
After completing this module, the student-teacher will be able to:
e LO1. Explain the need and importance of planning in teaching Commerce.

e LO2. Prepare year plans, unit plans, and lesson plans.

e LO3. Understand the characteristics of effective planning.

e LOA4. Design and organize co-curricular activities for Commerce learning.

e LOS5. Promote commercial attitude through school-based events and activities.
Content

1. Concept and Types of Planning (3 Hours)
e Meaning and significance of academic planning in Commerce education
e Types of plans:
e Year Plan: Long-term instructional overview
e Unit Plan: Thematic teaching approach for a unit
e Lesson Plan: Daily classroom planning with objectives and methodology
e Format and essential components of each plan
e Linkage with learning outcomes as per state curriculum

2. Characteristics of Good Planning (1 Hour)
e Qualities of an effective plan: clarity, flexibility, alignment with learning
objectives, learner-centeredness
e Role of planning in effective classroom management and NEP 2020 focus on
experiential and competency-based education
3. Organizing Commerce-Based Activities (2 Hours)
e Purpose and educational value of practical learning opportunities
e Types of activities:
e Business Club
e Commerce Exhibitions
e Business Fairs
e Integration of these activities into the academic calendar to foster entrepreneurial
and commercial awareness
4. Co-Curricular Activities for Commerce Learning (2 Hours)
e Planning and conducting events like:
e Debates, Poster-making, Role Plays, Commerce Quizzes
e Observance of special days (e.g., Business Women’s Day - Sept 22)
e Emphasis on student participation, reflection, and community relevance
e Alignment with NEP’s vision of holistic and multidisciplinary education

Practical Work (7 Hours — 12 Marks)
1. Content Mapping from State Curriculum (Time: 2 hours Marks: 3)
e Activity: Student-teachers will analyze the current Higher Secondary (11th/12th)
Commerce syllabus prescribed by the State Board.
2. Writing Instructional Objectives (Time: 1.5 hours Marks: 2)
e Activity: Based on any one topic from the Commerce syllabus, write at least 5
instructional objectives
3. Concept Presentation on ‘Nature and Structure of Commerce’(Time: 1 hour Marks: 2)
e Activity: In small groups, prepare a short (5-7 min) oral or visual presentation
explaining the branches of Commerce with real-life examples.
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4. Correlation Project (Time: 1.5 hours Marks: 3)
e Activity: Prepare a mini-report or infographic showing how Commerce links with
other subjects like Maths, ICT, or Economics.
5. Reflection Journal (Time: 1 hour Marks: 2)
e Activity: Maintain a reflection journal summarizing insights from theory sessions
and practical tasks.

Practical Work Plan (7 Hours - 13Marks)

1. Preparation of a Year Plan for Commerce (1.5 Hours - 3 Marks)
Activity: Prepare a year plan for Std. XI or XII based on the state board
Commerce syllabus.

2. Development of a Unit Plan (1.5 Hours - 3 Marks)

Activity: Create a unit plan for any one topic (e.g., 'Business Environment' or
'‘Banking').

3. Designing a Lesson Plan (1 Hour — 3 Marks)

Activity: Prepare a detailed lesson plan using constructivist or activity-based
approach.

4. Organization of a Commerce-based Co-curricular Activity (1.5 Hours - 2
Marks)

Activity: Plan any one:
e Commerce quiz
e Business Day celebration
e Poster-making on financial literacy.
0. Reflection Report on Co-curricular Planning (1.5 Hours - 2 Marks)
Activity: Write a short reflection/report (300-400 words) on how co-curricular
activities support Commerce learning.

English Reference Books

1. Aggarwal, J. C. (2001). Teaching of commerce. Vikas Publishing House.

2. Mittal, R. K., & Gupta, R. (2015). Commerce education. Kalyani Publishers.

3. Sharma, R. P. (2008). Teaching of commerce and accountancy. Surya
Publications.

4. Jhingan, M. L. (2014). Essentials of commerce education. Vrinda Publications.

5. Bhatia, K. K., & Bhatia, B. D. (2009). Methods of teaching commerce. Kalyani
Publishers.

6. Aggarwal, J. C. (2008). Curriculum and instruction. Shipra Publications.

Marathi Reference Books

2. HHR,I.  (02€). ATOIST RIGTOT Tetrell. ATAHTEITRIRI.

R. UTEd, T. &. (R0%R). TA&TUT amEaTcdiel Bloom Taxonomy. STG JehTele.

3. IMIHATS,A.9.(03%). A0S RASTUT T HEAIATT. TAGATIS YHII.

8. IR, 3.(02¢). ATl IATHhHAT AT AT, AT TehIereT.

3. SITEE, |, (0%¢). AdieT A&TiOreh ©ROT 2020 30T RAaTeh fAGTOT, FoleT Tehreret.
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Course Title of the Courses Cr Inter | Extern Theon_-y+
Code nal al Practical

1209 Book Keeping and Accountancy 2 25 25 50

Course Outcomes (COs)

CO1. Understand the nature, structure, and branches of Book Keeping and Accountancy
and explain their relevance in academic and real-life contexts.

CO2. Analyze and articulate the aims of Book Keeping and Accountancy education,
including the development of commercial attitude and problem-solving skills.

CO3. Formulate clear instructional objectives for teaching various topics using Bloom’s
and Anderson’s taxonomy.

CO4. Design and implement effective lesson plans, unit plans, and year plans in
alignment with state curriculum and curriculum development principles.

COS5. Plan and organize co-curricular and extracurricular activities (such as business
clubs, exhibitions, debates, and thematic days) to enhance learning and correlate
commerce concepts with other subjects and everyday life.

Module 1: Understanding Curriculum and Aims of Book Keeping and
Accountancy
Objectives / Learning Outcomes
After studying this module, the student-teacher will be able to:
LO1. Explain the nature and structure of Book Keeping and Accountancy.
LO2. Understand the aims of Book Keeping and Accountancy education.
LO3. Write instructional objectives for teaching various topics.
LO4. Establish correlation of Book Keeping and Accountancy with other school
subjects and everyday life.
Content:

1. Nature and structure: Characteristics and functions of Book Keeping and

Accountancy. (1 hour)
2. Branches of Book Keeping and Accountancy: Book-Keeping, Accounting, Cost
Accounting. (1 hour)

3. Aims of teaching the subject; development of commercial attitude, relevance to
society, and solving daily-life problems. (2 hours)
Objectives at Higher Secondary level: As per the state curriculum. (1 hour)
Bloom’s and Anderson’s taxonomy of instructional objectives. (12 hours)
General principles of curriculum development. (1 hour)
Correlation of Book Keeping and Accountancy with other subjects and life
experiences. (V2 hour)

Nowu s

Module 2: Planning of Teaching Book Keeping and Accountancy
Objectives / Learning Outcomes
After studying this module, the student-teacher will be able to:
e LO1. Explain the types, importance, and characteristics of planning in
Accountancy teaching.
e LO2. Design relevant co-curricular activities for teaching Book Keeping and
Accountancy.
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Content :
1. Concept of planning: Year plan, unit plan, and lesson plan. (2 hours)
2. Types of planning: (i) Year plan (ii) Unit plan (iii) Individual lesson plan. (3 hours)
3. Importance and characteristics of good planning. (1 hour)
4. Planning and organizing co-curricular activities: business clubs, commerce
exhibitions, poster making, debates, Business Women's Day, etc. (2 hours)

Practical Work (7 Hours - 12 Marks)
1. Content Mapping from State Curriculum (Time: 2 hours Marks: 3)
e Activity: Student-teachers will analyze the current Higher Secondary (11th/12th)
Commerce syllabus prescribed by the State Board.
2. Writing Instructional Objectives (Time: 1.5 hours Marks: 2)
e Activity: Based on any one topic from the Commerce syllabus, write at least 5
instructional objectives
3. Concept Presentation on ‘Nature and Structure of Commerce’(Time: 1 hour Marks: 2)
e Activity: In small groups, prepare a short (5-7 min) oral or visual presentation
explaining the branches of Commerce with real-life examples.
4. Correlation Project (Time: 1.5 hours Marks: 3)
e Activity: Prepare a mini-report or infographic showing how Commerce links with
other subjects like Maths, ICT, or Economics.
5. Reflection Journal (Time: 1 hour Marks: 2)
e Activity: Maintain a reflection journal summarizing insights from theory sessions
and practical tasks.
Practical Work Plan (7 Hours — 13Marks)
5. Preparation of a Year Plan for Commerce (1.5 Hours - 3 Marks)
Activity: Prepare a year plan for Std. XI or XII based on the state board
Commerce syllabus.
6. Development of a Unit Plan (1.5 Hours - 3 Marks)
Activity: Create a unit plan for any one topic (e.g., 'Business Environment' or
'‘Banking').
7. Designing a Lesson Plan (1 Hour - 3 Marks)
Activity: Prepare a detailed lesson plan using constructivist or activity-based
approach.
8. Organization of a Commerce-based Co-curricular Activity (1.5 Hours — 2 Marks)
Activity: Plan any one:
e Commerce quiz
e Business Day celebration
e Poster-making on financial literacy.
1. Reflection Report on Co-curricular Planning (1.5 Hours - 2 Marks)
Activity: Write a short reflection/report (300-400 words) on how co-curricular
activities support Commerce learning.

English References
1. Aggarwal, J. C. (2009). Teaching of Commerce: A Practical Approach. New Delhi:
Vikas Publishing House.
2. Bhatia, K. K., & Bhatia, B. D. (2010). Methods of Teaching Commerce. Ludhiana:
Kalyani Publishers.
3. Mittal, R. K., & Gupta, R. (2006). Commerce Education. New Delhi: Radha
Publications.
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4. Sharma, R. P. (2007). Teaching of Commerce and Accountancy. New Delhi: Surya
Publications.

5. Jhingan, M. L. (2012). Essentials of Commerce Education. New Delhi: Vrinda
Publications.

6. Aggarwal, J. C. (2008). Curriculum Development and Instruction. New Delhi:
Shipra Publications.

Marathi References (APA Style)

1. R, 37. (2018). FHHIGT T IHPIcH AT GG, AR faest g g4,

2. IAFHATS, A. M. (2020). FTfOIST fIeTvrd 3redqrqsr &7, qor: Qfard Fehrere,

3. Uéd, 3. TH. (2015). Reror arerdier Bloom Taxonomy. Iegqy: AIfaHETs Heol
gfeeTahere.

4. G, 3. (2017). ATelT IF3ATEHHA T UG [AF157o7. HIS: BSh ThTle.
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Course Title of the Courses Cr Internal External Theon_-y+
Code Practical
1210 Economics Education 2 25 25 50

Course Outcomes (COs):

CO1: Explain the nature, structure, aims and objectives of Economics education and
establish its correlation with other subjects and life.

CO2: Develop and implement Year Plans, Unit Plans, Lesson Plans and organize
co-curricular activities for effective teaching of Economics.

CO3: Apply appropriate methods, models, strategies and resources to facilitate
self-learning, cooperative learning and meaningful construction of knowledge in
Economics.

CO4: Design and use evaluation tools for assessing student learning, apply principles
of CCE, and plan for professional growth and action research in Economics.

Module 1: Understanding Curriculum and Aims of Economics

Learning Outcomes (LOs) - Module 1

LO1: Explain the nature, characteristics, and functions of Economics.

LO2: Analyze the aims of teaching Economics with reference to developing
commercial attitude, relating Economics to society, and solving everyday problems.

LO3: Interpret the objectives of teaching Economics at Higher Secondary level as
given in the State Curriculum.

LO4: Establish the correlation of Economics with other school subjects and real-life
situations.

Content:
1. Nature and Structure of Economics: Characteristics and functions (2)

2. Aims of teaching Economics (3)
o Developing commercial attitude
o0 Relating Economics education to society
o0 Solving problems of everyday life
3. Objectives at Higher Secondary level as given by State Curriculum (1)

4. Correlation of Economics with other school subjects and life (1)

Module 2: Planning of Teaching Economics

Learning Outcomes (LOs) - Module 2: Planning of Teaching Economics

LO1: Explain the meaning and purpose of year plan, unit plan, and individual lesson
plan.

LO2: Differentiate among the types of planning - year plan, unit plan, and lesson
plan.
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LO3: Analyze the importance and characteristics of good planning in Economics
teaching.

LO4: Design and organize co-curricular activities (e.g., debates, fairs, exhibitions) to
enhance learning of Economics.

Content:

1. Meaning of year plan, unit plan, individual lesson plan (2)

2. Types of planning: Year, Unit, Lesson Plan (2)

3. Importance and characteristics of good planning (1)

4. Planning and organizing co-curricular activities for Economics (2)
Practical:

The practical work in Economics Education will consist of 10 activities, distributed
over 15 hours and carrying 25 marks.

1.

Student-teachers will prepare a chart on the characteristics and functions of
Economics (1.5 hours, 2 marks).

2. They will write the aims and instructional objectives of teaching a selected
Economics topic (1.5 hours, 2 marks).

3. They will prepare a comparative table of objectives as given in the State
Curriculum and in Bloom/Anderson’s hierarchy (1.5 hours, 2 marks).

4. They will develop correlation lesson notes linking Economics with other subjects
such as Mathematics, Geography, or Commerce (1.5 hours, 2 marks).

5. They will prepare a reflective note on "How aims of Economics education can be
realized in daily life” (1.5 hours, 2 marks).

Practical:

1. They will prepare a sample Year Plan for Std. XI or XII Economics (1.5 hours, 3
marks).

2. They will develop a Unit Plan on a selected chapter (1.5 hours, 3 marks).

3. They will prepare a detailed Lesson Plan with clear instructional objectives (1.5
hours, 3 marks).

4. They will design a plan for a co-curricular activity such as a debate, poster
competition, or drama on an Economics-related issue (1.5 hours, 3 marks).

5. Finally, they will organize a mock event, such as a Business Club activity or

Economics Fair (1.5 hours, 3 marks).

In total, these 10 activities will account for 15 practical hours and will be
assessed for 25 marks.
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Course Title of the Courses Cr Inter | Extern Theon_-y+
Code nal al Practical
1211 Geography Education 2 25 25 50

Course Outcomes (COs)

CO1. Understand the nature, structure, and branches of Geography, including Physical,
Human, and Regional Geography, and explain their significance in education and society.
CO2. Analyze and articulate the aims, objectives, and values of Geography education,
including cultural, intellectual, environmental, and citizenship dimensions.

CO3. Formulate clear instructional objectives for teaching Geography topics using
Bloom’s and Anderson’s taxonomy.

CO4. Establish interdisciplinary correlations between Geography and other subjects such
as History, Science, Economics, ICT, and Arts, and integrate these connections in
teaching.

CO5. Design and implement effective Geography learning experiences, including field
visits, co-curricular activities, club activities, exhibitions, and the use of ICT tools and
teaching aids to promote experiential and activity-based learning.

Module 1: Understanding Curriculum and Aims of Geography
Objectives / Learning Outcomes
After completing this module, the student-teacher will be able to:
e LO1. Define the nature and structure of Geography.
e LO2. Understand the aims, objectives, and values of Geography education.
e LO3. Write instructional objectives using Bloom’s/Anderson’s taxonomy.
e LOA4. Establish interdisciplinary correlations between Geography and other school
subjects.
Content:
1. Meaning, Nature and Scope of Geography (5 hrs)
- Definition, characteristics, significance, interdisciplinary nature
2. Structure and Branches of Geography (2 hrs)
- Physical, Human, and Regional Geography — meaning and importance
3. Aims and Objectives of Geography Education (2 hrs)
- Cultural, intellectual, environmental, and citizenship aims
4. Instructional Objectives of Geography Education (2 hrs)
- Based on Bloom’s and Anderson’s Taxonomy, Geography curriculum-based
examples
5. Interdisciplinary Linkages (3 hrs)
- Geography with History, Science, Economics, ICT, Arts, and other subjects

Module 2: Planning of Teaching Geography
Credits: 1 | Theory Hours: 15 |
Marks:
Objectives / Learning Outcomes
After completing this module, the student-teacher will be able to:
e LO1. Explain basic concepts of Geography.
e LO2. Design meaningful learning experiences, including field visits and
co-curricular activities.
e LO3. Integrate ICT tools, models, and maps effectively in teaching.

SNDT Women'’s University Mumbai Syllabus 2025-26



e LO4. Promote activity-based and experiential learning through Geography clubs
and exhibitions.

Content:
1. Planning for Learning Experiences, Field Visits, and Teaching Materials(8
hrs)

e Key Content Areas from Secondary Geography:
- Grid system of latitude & longitude, Site vs Situation
- Time zones, Solar system, Globe
- Ecosystem, Human Occupation, Continental Drift
Planning for Resources:
- Models, globes, maps, diagrams
- Activity-based worksheets, project work, visual aids
0. Identifying and Designing Teaching-Learning Experiences(3 hrs)
e Planning and organizing field visits to:
- Markets, sea shores, gardens, greenhouses, national parks, industries,
rivers
e Use of ICT Tools:
- Google Earth, digital maps, weather apps
0. Planning Co-Curricular Activities in Geography(2 hrs)
e Activities:
= Debate, quiz, drama, poster-making, model exhibitions
e Observance of Important Days:
= Earth Day, Environment Day, Population Day, Geography Day
0. Organizing Field Experiences, Geography Clubs, and Exhibitions (1 hr)
e Formation and functioning of Geography Club
e Conducting exhibitions with student models, inviting experts
Practical Work (7 hours, 13 marks.)
The practical component for Geography consists of 3 activities spread over 7 hours and
carrying 13 marks:

1. Prepare a pictorial chart showing the meaning, importance, and examples of
Physical, Human, and regional branches of Geography - 3 hours, 5 marks.

2. Select any one topic from the Higher Secondary Geography syllabus and write 5
instructional objectives using Bloom'’s or Anderson’s taxonomy - 2 hours, 4
marks.

3. Prepare a presentation on interdisciplinary linkages with subjects like History,
Science, Economics, ICT, Art, and other subjects — 2 hours, 4 marks.

Practical Work (8 Hours 12 marks.)
The practical component for Geography spans 8 hours and can be assessed for a total
of 12 marks. It consists of three activities:

1. Prepare a Content Enrichment Booklet on 10 Geographical Concept Areas
from the Secondary Geography textbook or create a report on the contributions of
geographers and their works — 4 hours, 5 marks.

2. Prepare a detailed plan for a field visit to a geographical site such as a
riverbank, industry, or national park, including educational objectives, day-wise
itinerary, safety measures, syllabus linkage, and expected learning outcomes.
After the visit, write a report including student observations, photographs, and
reflections — 2 hours, 4 marks.

3. Design and simulate a Geography-related co-curricular event, such as a
subject-related day celebration, model/poster exhibition, quiz, drama, or expert
talk session. The submission should include an event plan, objectives, roles and
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responsibilities, resource requirements, timeline, and a brief report or photos - 2
hours, 3 marks.
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Course Title of the Courses Cr | Internal | External Theon_-y+
Code Practical
1212 History Education 2 25 25 50

Course Outcomes (COs)

CO1. Explain the basic concepts of History, including its nature, scope, structure, and
academic importance.

CO2. Describe the aims and objectives of History education for cultural, intellectual, and
civic development.

CO03. Develop instructional objectives and teaching plans (year, unit, and lesson plans)
using Bloom’s or Anderson’s taxonomy.

CO4. Design engaging learning experiences with field visits, projects, historical
resources, and effective teaching strategies.

CO5. Use ICT tools and digital resources, such as virtual tours, documentaries, and
archives, to enhance teaching and learning.

CO6. Plan and organize co-curricular activities and History Club events like heritage
walks, exhibitions, dramatizations, and quizzes.

Module 1: Understanding Curriculum and Aims of History

Learning Outcomes (LOs)

After completing this module, the student-teacher will be able to:
LO1. Explain the nature, scope, and structure of Indian and World History, and
differentiate between political, social, economic, and cultural history.
LO2. Analyze the relevance of history education in developing critical thinking,
scientific attitude, and international understanding in students.
LO3. Establish interdisciplinary linkages between History and other subjects like
Geography, Political Science, Economics, ICT, and the Arts.
LO4. Construct instructional objectives using Bloom’s and Anderson’s Revised
Taxonomy across cognitive, affective, and psychomotor domains.

Contents (15 hours):
1. Nature and Scope of History (7 hrs)
o0 Concepts and structure of Indian History (Ancient to Modern), basics of
World History
o Objectives of teaching History at the Higher Secondary level
2. Aims and Objectives of History Education (3 hrs)
o Developing critical thinking, international understanding, scientific attitude
and temper
Understanding historical processes of knowledge exploration
Correlation of History with languages, Political Science, and Social
Sciences
0 Relating past-present-future and solving everyday problems

3. Interdisciplinary Linkages of History (2 hrs)
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o Correlation with Languages, Geography, Mathematics, Science, Economics,
Arts
4. Instructional Objectives and Learning Outcomes (3 hrs)
o Hierarchy of objectives: Bloom’s Taxonomy and Anderson’s Revised
Taxonomy
o Writing performance-based learning objectives

Module 2: Planning of Teaching History
Learning Outcomes (LOs)
After completing this module, the student-teacher will be able to:
LO1. Plan field visits and activity-based History lessons using relevant resources.
LO2. Use ICT tools like virtual museums and digital archives in teaching.
LO3. Organize co-curricular activities such as debates, dramatizations, and
exhibitions.
LO4. Facilitate History Clubs and events to promote experiential and reflective
learning.
Contents (15 hours):
1. Planning for Learning Experiences and Teaching Resources (7 hrs)
o Year Plan, Unit Plan, Lesson Plan
o Pedagogical Approaches: storytelling/narration, discussion, lecture,
project, dramatization, role play, source method
0 Teaching Aids: Oral, Oral-Visual, Visual
2. Use of ICT and Digital Tools in Teaching History (3 hrs)
o Digital archives, museums, documentaries, Google Arts & Culture
o Interactive whiteboards, digital storytelling tools
3. Planning Co-Curricular Activities (3 hrs)
o Debates, poster-making, role plays, drama, quizzes, games
o0 Observance of  National/International days (Constitution Day,
Independence Day, Republic Day, Human Rights Day, Peace Day, etc.)
o Organizing History exhibitions
4. Organizing Field Experiences and History Clubs (2 hrs)
o Visits: Museums, forts, historical sites
o History Club formation and activities (exhibitions, fairs, inviting
historians/resource persons)

Assignments & Practicum
Module 1
1. Critically examine the nature and scope of History as a subject and discuss the
importance of teaching Indian and World History at the Higher Secondary Level.
(8 Marks)
2. Explore and explain the interdisciplinary nature of History teaching with suitable
examples. (4 Marks)
Module 2
1. Organize a history exhibition (group work) and prepare a report including:
planning, execution, feedback, and reflections. (8 Marks)
2. Write a report on a visit to a historical site/museum/heritage place. (5 Marks)
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Course Title of the Courses Cr Internal External The0|_-y+
Code Practical

1213 Social Science Education 2 25 25 50

Course Outcomes (COs)

CO1. Explain the meaning, nature, and structure of Social Science and its relevance in
school education.

CO2. Understand the aims and objectives of Social Science education, including cultural,
intellectual, citizenship, and environmental aspects.

CO3. Plan for value integration in Social Science teaching and design instructional
objectives using Bloom’s or Anderson’s taxonomy.

CO4. Analyze and evaluate existing Social Science curricula and textbooks in the light of
NCF 2005 and principles of curriculum development.

CO5. Establish interdisciplinary correlations of Social Science with other school subjects
and everyday life.

CO6. Design effective teaching plans, field visits, ICT-based learning, co-curricular
activities, and exhibitions to promote experiential and activity-based learning.

Module 1: Understanding Curriculum, Nature, and Aims of Social Science
Credit: 1 | Total Hours: 15 (Theory: 8 + Practical: 7) | Marks: 25
Objectives / Learning Outcomes
After completing this module, the student-teacher will be able to:
e LO1. Explain the meaning, definition, nature, and structure of Social Science.
LO2. Understand the aims of Social Science education.
LO3. Plan for value integration in Social Science teaching.
LO4. Write instructional objectives for teaching topics.
LO5. Analyze existing Social Science curricula in the light of NCF 2005 and
principles of curriculum development.
e LOG6. Establish correlation of Social Science with other school subjects.
Content:
1. Meaning, definition, and nature of Social Science (1 hour)
2. Structure of Social Science: Physical, Human, and regional branches - concepts,
features, importance (1 hour)
3. Aims of Social Science education: Cultural, Intellectual, Citizenship aims; linking
education with environment (natural, human, artifacts) (1 hour)
4. Values in Social Science: Educational, Ecological, Social, Cultural, Physical
development, and Recreational values (1 hour)
5. Objectives at upper primary and secondary level as given in the state curriculum
(1 hour)
6. Determining objectives using Bloom and Anderson’s hierarchy (1 hour)
7. Curriculum development principles and NCF 2005 expectations; trends in Social
Science curriculum; analysis of current state curriculum and textbooks (2 hours)
8. Correlation of Social Science with other school subjects and life (1 hour)

Module 2: Planning for Teaching Social Science
Credit: 1 | Total Hours: 15 (Theory: 8 + Practical: 7) | Marks: 25
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Objectives / Learning Outcomes
After completing this module, the student-teacher will be able to:

LO1. Explain the importance and characteristics of teaching plans.

LO2. Plan for teaching major concepts, principles, and theories in Social Science.
LO3. Design co-curricular activities for teaching Social Science.

LO4. Plan field visits, ICT-based learning, and exhibitions.

Content:

1.
2.

5.
6.

Importance and characteristics of effective planning (1 hour)

Types of planning: Year plan, Unit plan, Lesson plan - meaning and components
(2 hours)

Major concepts and theories in school Social Science curriculum: Location, Site &
Situation, Solar System, Human Occupation, Ecosystem, Continental Drift Theory,
Contribution of Humboldt (2 hours)

Planning field visits: Market, River, Industry, National Park, Planetarium, etc. (1
hour)

Designing ICT-based learning experiences for Social Science (1 hour)

Planning and organizing co-curricular activities: Poster making, Debate, Social
Science Day, Environment Day, etc. (1 hour)

Practical Work (7 Hours, 12 Marks):
The practical component for Social Science consists of 7 activities spread over 7 hours
and carrying 12 marks:

1.
2.

Prepare a chart on the branches of Social Science - 1 hour, 2 marks.

Analyze the state curriculum and textbooks in light of NCF 2005 - 1 hour, 2
marks.

Frame instructional objectives for any Social Science topic using Bloom’s
taxonomy - 1 hour, 2 marks.

Design an activity plan integrating values in Social Science - 1 hour, 2 marks.
Create a correlation chart showing Social Science links with two other subjects -
1 hour, 1 mark.

Prepare a comparative curriculum report (State vs NCF 2005) - 1 hour, 1 mark.
Group presentation: Objectives and values in Social Science education - 1 hour, 2
marks.

Total: 7 hours, 12 marks.
The practical component for Social Science is designed for 7 hours and carries 12 marks,
encompassing seven activities:

1.
2.

Total

Prepare a year plan, unit plan, and lesson plan (one each) - 1 hour, 2 marks.
Design a plan for a Social Science field visit and write a reflective report — 1 hour,
2 marks.

Create a PowerPoint or video for ICT-based teaching of a Social Science topic - 1
hour, 2 marks.

Design an activity plan for Social Science Day or Environment Day - 1 hour, 2
marks.

Create a year plan for a Social Science club - 1 hour, 1 mark.

Write a teaching-learning experience plan using Bloom’s taxonomy levels - 1
hour, 1 mark.

Prepare a script for a co-curricular event (poster, skit, or debate) on a Social
Science issue - 1 hour, 2 marks.

: 7 hours, 12 marks.
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Course Title of the Course Cr | Internal | External Theo:_'y+
Code Practical
1214 | Science and Technology Education 2 25 25 50

Course Outcomes (COs)

CO1. Explain the nature, scope, and structure of Science and Technology and its major
branches, including Physics, Chemistry, Biology, Earth Science, and emerging
interdisciplinary fields.

CO02. Describe the educational aims and values of Science and Technology, including
development of logical thinking, problem-solving skills, and scientific attitude.

CO03. Formulate instructional objectives and learning outcomes for Science and
Technology topics using Bloom’s or Anderson’s taxonomy.

CO4. Analyze and interpret secondary school Science and Technology curricula in light of
NEP 2020, curriculum principles, and experiential learning trends.

CO5. Design effective teaching plans (year, unit, and lesson plans) and organize co-
curricular and club activities, exhibitions, and field visits to promote
activity-based and experiential learning.

CO6. Establish interdisciplinary linkages between Science and Technology and other
subjects such as Geography, Mathematics, and Economics through projects,
concept mapping, and correlation activities.

Module 1: Understanding Curriculum and Aims of Science and Technology
Total Hours: 8 (Theory)

Objectives / Learning Outcomes
After completing this module, the student-teacher will be able to:
e LO1. Explain the nature and structure of science.
e LO2. Explain the educational aims and values of Science and Technology as a
subject.
e LO3. Write instructional objectives based on Bloom’s and Anderson’s taxonomy.
e LO4. Analyze and interpret curriculum objectives of Science and Technology at
the secondary school level.
e LO5. Establish correlation between Science & Technology and other school
subjects.
e LOG. Critically analyze the school Science curriculum in light of NEP 2020.

Content:
1. Nature and Scope of Science and Technology (2 hours)
e Meaning, characteristics, and significance of Science and Technology
e Major branches: Physics, Chemistry, Biology, Environmental Science,
Earth Science, Astronomy, Zoology, Botany, Microbiology, Genetics,
Biotechnology, Materials Science, Agricultural Science, Computer Science,
Food Science and Technology etc.
0. Aims and Objectives of Science and Technology (1 hour)
e To develop logical and analytical thinking among students
e To prepare learners for real-life applications of Science and Technology
concepts in everyday and professional contexts.
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e Enhancing problem-solving and decision-making through real-life
applications
e Inculcate importance of Science and Technology in daily life and for
development of Nation
e To cultivate a scientific attitude among students
0. Instructional Objectives and Learning Outcomes (2 hours)
e Hierarchy of learning objectives: Bloom’s Taxonomy and Anderson’s
Revised Version
e Writing performance-based learning objectives for Science and Technology
education at secondary school level
0. Curriculum Development: Principles and Trends (1.5 hours)
e Fundamental principles of curriculum development
e NEP 2020 directives: Experiential learning, skill development, integration
with local context
0. Current trends: Experiential, Activity-Based & Play-Based Learning,
Integration of ICT, Integration with Indian Knowledge Systems
1. Interdisciplinary Linkages of Science and Technology (1.5 hours)
e Correlation of Science and Technology with other school subjects

Module 2: Planning of Teaching Science and Technology
Total Hours: 8 (Theory)
Objectives / Learning Outcomes
After completing this module, the student-teacher will be able to:
e LO1. Explain the need and importance of planning in teaching Science and
Technology.
e LO2. Prepare year plans, unit plans, and lesson plans.
LO3. Explain the characteristics of effective planning.
LO4. Design and organize co-curricular activities for Science and Technology
learning.
Content:
1. Meaning and significance of academic planning in Science and Technology
Characteristics of Good Planning:
Qualities of an effective plan: clarity, flexibility, alignment with learning objectives,
alignment with learners’ need
Role of planning in effective classroom management
e Types of plans:
e Year Plan: Long-term instructional overview
e Unit Plan: Thematic teaching approach for a unit
e Lesson Plan: Daily classroom planning with objectives and methodology

3. Organizing Activities for Science and Technology (2 Hours)
e Types of activities:
e Science and Technology Club
e Science and Technology Exhibitions
e Science and Technology Fair
e Integration of these activities into the academic calendar to foster interest and to
develop scientific attitude about Science and Technology
4. Co-Curricular Activities for Science and Technology Learning (2 Hours)
e Planning and conducting events like:
e Debates, Poster-making, Role Plays, Science Quizzes, Field visits, Science
Exhibition, Drama etc
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e Organization of National Science Day (February 28)

Practical Work (7 Hours - 12 Marks)
1. Content Mapping from State Curriculum (Time: 2 hours Marks: 4)
e Activity: Student-teachers will analyze the current Secondary (Preferably
9th/10%) Science and Technology syllabus prescribed by the State Board.
2. Writing Instructional Objectives (Time: 1.5 hours Marks: 2)
e Activity: Based on any one topic from the Science and Technology syllabus, write
at least 5 instructional objectives.
3. Preparation of Concept map (Time: 1 hour Marks: 3)
e Concept Mapping- Create a concept map showing the structure of science (facts
— concepts — principles — laws — theories).
e 4. Correlation Project (Time: 1.5 hours Marks: 3)
Activity: Prepare a mini-report or infographic showing how Science and Technology links
with other subjects like Geography, Mathematics, and Economics etc.

Practical Work Plan (7 Hours - 13Marks)
1. Preparation of a Year Plan for Science and Technology (1.5 Hours - 3
Marks)
Activity: Prepare a year plan for Std. IX or X based on the state board science &
Technology syllabus.
2. Development of a Unit Plan (1.5 Hours - 3 Marks)
Activity: Create a unit plan for any one topic
3. Designing a Lesson Plan (1 Hour - 3 Marks)
Activity: Prepare a detailed lesson plan using constructivist or activity-based
approach.
4. Organization of a Science and Technology-based Co-curricular Activity
(1.5 Hours - 2 Marks)
Activity: Plan any one:
e Science and Technology quiz
e Science and Technology Day celebration
e Poster-making on any topic Science and Technology.
0. Reflection Report on Co-curricular Planning (1.5 Hours - 2 Marks)
Activity: Write a short reflection/report (300-400 words) on how co-curricular
activities support Science and Technology learning.
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Course Title of the Courses cr Inter | Extern The0|_'y+
Code nal al Practical
1215 Music Education 2 25 25 50

TEHOT I[OT o (4 I[OT IR FHeIATST T 9 IJ[OT FhRIT HeTATI )
PR SR :

* T T Ta®T T FIET I {yaqor T AS.

*gefier RABTONCT HeA TATATATATS! FISTeT TAR FT Achrer.

* gl SreargeT SEfes fAfkar Acher.

*Fofa R sgacar Hohedardr (theory and practical)dcd 3nfor 3fesey vyse
T Aciiet.

*gafrer 3reaaet 3nfoY sreargarder fAafaer srearder g a I gAs fsfid #ar
.

Course Outcomes (COs)
By the end of the course, student-teachers will be able to:

CO1. T favIr Fa& T 3TSgIA 30T favaIvor % Qrhciiet.

CO2. HMNT fAvarar $fagr FIATET TG0 FaET FH] Aehcllel.

CO3. HINT fAvare €A 3egIse ToaT AR ST AT AT F&
i,

CO4. FaMd e g, cgadt 3nfor ARy Tave % AFd.

CO5. TN AT FHIeAlef8T GO Feel, o, X, T, I T AT Hehodal
3TOF FIT FF AF.

C06. ITYfAF FBciIel Fgelcar AT Aelgar ffder d=, dehr g arw
HEAIIATT FOUITT TAY grehier.

CO7. Recording video &% films JraAT 3UANT FEeT IEATIT IS OIS .

Module 1:
Learning Outcomes (LOs)
Learners will be able to:

LO1. H3fra Rratommer s, Fa&T 3o Faer

LO2. Hafra RIeTom €37 7 3ggse

LO3. H3fid RI&Tom Hhedalr Tase T Agel

LO4. Hefia 3rearqard 3edreed fafgar e

LOS5. HafieT RGO Hed TATATAHTE ATl TR FHIT Acher
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LO6. T3 T 5a¥ AT AT Ared1d HATGT F%el UIS T AT fAdIsteT ham
RECH

Content:

2.2 TN RO TawT 31foT HI=eT:
2.2 TN Rrefom &

HRAT WEHIF Herd ST, Vded, THRIAT INTOr SR v rezgareier SRAar a6
T safas T AS TR are, eareiar FarcAsd are, i Remonde a9 T,
2.3 Tt RI&oTcher AT ShaaTce AT T Agea:

QMM SiiaetTeiter fAfaer Faray, e (FFaTers T )

HIACT &TATT ( IR T, caragiRe HshaAvTcAs , 810w AT TIR F0T TG 3ToT
HETHATGS.

2.8 F{eA 0T Fafey RrgToT:

HiezicHe, FeT: A 0T THIITdT, THTeHdT, THARIETAT , TACT, Shasaegerdy HhRIcHHT.

Module 2:
Learning Outcomes (LOs)
Learners will be able to:

LO1. AT FeRTaRIer HafleT RIGToTcilel Fo@ Hehedall 0T oed Frer
AT RIS T A5,

LO2. H3fra RaTomcer saree Tase Far A,

LO3. Hld 3reads [AAsr Agea 3for 3RS Fivrdr .

LO4. ey Fradiel HfeT RISTONEAT HeMerd Ficlt ARTEST TR FT Ao

Content:

2.8 AT TR HAleT IEATHHHATAS THE Hehedall
o AT IR T FIH Heftare N

o ToRaTcHe 3NTOT emETaT 3T

o fafaer arer ArfRelr

o TCH gaffeor

o Ay

.2 TN =l s
&ifeet wmeiore Wl , TSEH, Jmeafo.
2.3 HINiT U= T AT RIS
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o TN AT UIe- FARICHS (3MRIRT 3menf)

o FRIAATHF (TIBS 915 )

o TITSAT YT, AT AT Fgea 3o AR - Faa: T sfrava g g
Rifvary e o .

o RIS, JHHR At TSI FIEETACT arefaor.

o T FI AU, Selaeliorsh aregiar araT JrAed feareaiar wame qeqo.

o TI: ATEAT T GT TS IHEATAT SRS Haflel IEATIATAT Aarararesar defrar
aTR FON.

et Hedishet [ 9 90T ]

1. AR 3o gorer weltarcher wfeer s, Tl HerwR Jrear Ao T
3HTTOT JETETor.

[47°T ]

2.Rafde Aver, e, TaiET FiaT I A IR TogwT e fhar S Jrgare
AGA. [ T[0T ]

3. TISH AT T Hafler RIeTe A1 A, FIOTRIOTT WA Smaaia
JTEISTeT Tel T JgaTel oo, [ 30T ]

4. FerdTcler T@er 6T RIS AT Aedior.[ 9 [oT ]

5.3 Fefiarciier fafae sfaveri A fogsr S aedeor. [T ]

SNDT Women'’s University Mumbai Syllabus 2025-26



Course Title of the Course
Code Enhancing Professional Cr Internal Practical
Competency
1301 EPC 1: Skill Development Program 2 50 50

Course Outcomes (COs) -

CO1. Explain the concept, purpose, and significance of micro-teaching in teacher training
and professional development.

CO2. Plan and deliver micro-lessons focusing on specific teaching skills such as set
induction, questioning, and explanation.

CO3. Apply teach-re-teach cycles and peer/teacher feedback to improve pedagogical
skills and lesson effectiveness.

CO4. Design and implement integrated lessons combining multiple teaching skills,
learner-cantered strategies, and appropriate teaching-learning materials.

COS5. Reflect critically on their teaching performance to identify strengths, areas for
improvement, and strategies for professional growth.

Module 1: Micro teaching (Credit 1, Hours 30, Total 25 marks)

Orientation and demonstrations of various microteaching skills will be provided by the
lecturers. The student teachers will prepare lesson plans and conduct teach—re-teach cycles

for three selected microteaching skills using both teaching method.

The skills may include questioning, explanation, set induction, and conducting group
activities. Each teach—re-teach cycle carries 10 marks, making a total of 60 marks, which will

be converted to 25 marks for final assessment.

Learning Outcomes (LOs)
On completion of this module, learners will be able to:
e LO1. Explain the concept and purpose of microteaching.
e LO2. Demonstrate competency in planning and delivering micro-lessons focusing
on specific teaching skills such as set induction, questioning, and explanation.
LO3. Engage in teach-re-teach cycles to improve pedagogical practices.
LO4. Apply pedagogical knowledge to effectively structure lesson content.
e LOS5. Reflect critically on their own teaching practices to identify strengths, areas
for improvement, and strategies for professional growth.
Module Contents:
e Preparation of lesson plans focusing on specific skills (set induction, questioning,
explanation).
e Demonstration of lessons in microteaching sessions.
Assignment and Practical
e Select a unit from a school subject and prepare lesson plans for each skill (set
induction, questioning, explanation).
e Demonstrate the skill, incorporate peer/teacher feedback, and re-demonstrate
the revised skill.
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Module 2: Integration Lesson: Two lessons using both teaching methods (Credit
1, Hours 30, Total 25 marks)
Purpose of these lessons is to give practice of using various skills of teaching in an

integrated way. Student teachers will be given orientation of integrating various
microteaching skills such as Chalk board writing, questioning, explanation, reading,
stimulus variation, demonstration, use of audio-visual aids, set induction, closure,
conducting group work etc. Demonstrations of integration of the skills by teacher
educators will be followed by feedback discussion by student teachers. Then the
student teachers are supposed to plan and conduct one lesson from each of subject

education chosen.

Learning Outcomes (LOs)

On completion of this module, learners will be able to:

LO1. Plan and deliver a lesson integrating multiple teaching skills (e.g., set
induction, questioning, explanation, reinforcement, classroom management).
LO2. Select appropriate teaching-learning materials and methods.

LO3. Create an engaging and learner-centered classroom environment.

LO4. Use appropriate formative assessment techniques during instruction.

LO5. Reflect on teaching performance to identify strengths and areas for
improvement in lesson planning, execution, and classroom interaction.

Contents:

Selection of content from school textbooks.

Preparation of lesson plans integrating multiple microteaching skills.

Exhibition of integrated lessons in a simulated classroom environment.
Assignment and Practical

Prepare an integrated lesson plan in a selected school subject.

Demonstrate the integrated lesson in a simulated environment.

Rubric for Assessing Integrated Teaching Skills Practice Lesson

Satisfactor Needs
Criteria Excellent (4) Good (3) (2) Y Improvement
(1)
Lesson plan is detailed, Mostly . Incomplete or
. Basic structure
coherent, and appropriately|well-structured poorly
Lesson . . - present but . ]
. structured. Clear learning with minor o organized;
Planning & o . : lacks clarity in
.= objectives, appropriate gaps in o unclear
Organization : 2o objectives or L
teaching methods, and objectives or - objectives or no
. sequencing.
logical flow. flow. structure.
Integration of . .
Teaching Skills Sean"_lless anf:l appropriate _ Some skills are Little or no
. . integration of all Most skills are used, but . L
(Set induction, . - . . . . : integration;
S microteaching skills. Skills integrated integration | .
questioning, . . . isolated use of
. reinforce each other and |effectively with feels } .
explanation, : : skills without
. enhance student minor lapses. | mechanical or
demonstration, . purpose.
engagement. incomplete.
group work)
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Satisfactory

Needs

Criteria Excellent (4) Good (3) (2) Improvement
(1)
Strong and engaging _Approprl_ate Basic attempt
. S . introduction, at
introduction; effectively . C Weak or
. . generally introduction; o
Set Induction motivates and connects L - missing set
. PR effective in limited . :
with students’ prior : induction.
setting the |engagement or
knowledge.
stage. relevance.
Questions are varied, Mostly -
. . Limited -
thought-provoking, and effective L Minimal or
I . . ... [variety; mostly| . .
Questioning promote higher-order questions with inappropriate
. . : factual or
Skill thinking. Motivate learner some use of
. . . closed .
to answer, gives time to higher-order : questions.
. questions.
think and follow-up. prompts.
Clear, coherent, and Generally clear Basic
Explanation engaging explanations with explanaFlons ex_plar_Iat_lons C'onfusmg or
. relevant examples. with minor with limited inaccurate
Skill . : .
Concepts are presented in | lack of clarity | examples or | explanations.
simplified way or detail. clarity.
L Clear .
. Demonstration is accurate, . Demonstration .
Demonstration .. demonstration, Ineffective or
A visible, and enhances attempted but
Skill (if . : but lacks full . absent
. understanding. Actively lacks clarity or .
applicable) - student ) demonstration.
involves learners. impact.
engagement.
Group work is .
. Group activity
Well-planned, structured appropriate
- attempted | Poorly planned
Group Work | group activity. Clear roles, | but may need L
S . S with limited or executed
Facilitation active monitoring, and better
. L structure or group work.
effective wrap-up. monitoring or .
clarity.
structure.
Good .
R Basic Poor
Excellent verbal and communication L ST
. o . - communicationfcommunication;
Communication|non-verbal communication;| with minor e
. i ) . with limited lacks
& Interaction | confident, respectful, and issues in . .
. . . interaction or [engagement or
interactive. delivery or : .
. confidence. clarity.
clarity.
Limited or
Use of Effective, relevant, and Teaching aids | basic use of No or
Teaching innovative use of aids (e.g.,| are relevant aids with ineffective use
Aids/Learning charts, PPT, models). and used minimal of teaching
Resources Supports understanding. |appropriately.| support to aids.
content.
Minor delays Time Poorly
management .
. All parts of the lesson or rushed |. . .|managed; large
Time L . issues evident; -
completed within time. sections but portions of the
Management .- |parts of lesson
Well-paced and balanced. |overall, within . lesson
Sl omitted or .
limits. incomplete.
rushed.
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Satisfactory

Needs

Criteria Excellent (4) Good (3) Improvement
(2) .
(1)
some Limited Resistant or
Self-Reflection ., reflection; reflection;
Reflects critically on unaware of
& o accepts and needs )
R . performance; incorporates : feedback; no
esponsivenes feedback proactively shows prompting for reflection
s to Feedback ' readiness to feedback shown
improve. acceptance. ’

Scoring & Interpretation:

e 36-40: Outstanding Performance: Demonstrates mastery in integrating teaching

skills.

e 31-35: Very Good - Shows strong understanding and effective implementation.

e 21-30: Satisfactory — Basic competency; improvement needed in some areas.

e Below 20: Needs Improvement — Requires significant support and development.
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Course

Title of the Course Cr Internal Practical
Code

EPC 2- Teaching Learning
1302 | Competency Enhancing 2 50 50
Professional Capacities

Course Outcomes (COs)

By the end of the course, student-teachers will be able to:

CO1. Apply strategies of reading for comprehension.

CO2. Write coherent and relevant answers based on a given text.

CO3. Express and justify personal interpretations or perspectives.

CO04. Engage in collaborative discussion and reflect on multiple viewpoints.

CO5. Use media and internet tools effectively to explore educational content.
CO6. Identify key concepts and summarize main ideas clearly and concisely.
CO7. Express and communicate summaries effectively in peer group discussions.

I: Reading and Reflecting on Text (25 Marks)

This practical work will serve as a foundation to enable B.Ed. students to read and
respond to a variety of texts in different ways and also learn to think together, depending on
the text and the purposes of reading. Responses may be personal or creative or critical or all
of these together. Students will develop awareness to become conscious of their own
thinking processes as they grapple with diverse texts. In other words, this practical work will
enable student-teachers to enhance their capacities as readers and writers by becoming

participants in the process of reading.

This practical will be conducted through workshop mode after the first week of
admission before workshop of preparatory lessons. Orientation and demonstration will be
given by teacher educators for each. The teacher educators have to select/prepare/suggest
appropriate text material. This practical work offers opportunities to read a wide variety of
texts, including empirical, conceptual, and historical work, policy documents, studies about
schools, teaching, learning, and about different people ‘s experiences of all of these. It will
also include narrative texts, expository texts from diverse sources, including
autobiographical narratives, field notes, ethnographies, etc. to address different types of
reading skills and strategies. This material also could be in the form of pictures, charts,

graphs, maps, specimens and models suitable to the purpose of the activity.

The student teacher has to practice following five activities in any one method
simultaneously. There is no specific time limit for completing each activity. Each activity

carries 5 marks.
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1. Reading for comprehension and answering questions (5 marks)
Learning Outcomes
L-1: The student teacher identifies the main ideas and supporting details in a given text,
showing understanding of reading for comprehension.
L-2: The student teacher constructs accurate and well-structured answers based on the
content of the text.
L-3: The student teacher expresses and justifies their own point of view in response to

the text.

Teacher educators have to provide one selected text for reading which could include
article, biographical writing or extract from book/ journal that are drawn from the subject
areas of the student teachers. The student teachers are supposed to read the text and write
answers of the comprehension questions given below the text. They are also supposed to
describe the main points of the text in their own words/from different points of view (taking

turns in a smaller group)

2. Watching media/ Observation of a web site and preparation of summary (5 Marks)

Learning Outcomes

L-1: The student teacher effectively uses media and internet resources to gather
relevant information.

L-2: The student teacher summarizes the collected information coherently and
accurately in written form.

L-3: The student teacher presents the summary confidently and clearly during group

discussions.

Student teachers are supposed to watch a program on media or visit a site on
internet and identify major concepts and ideas involved and make notes or one page

summary and explain the gist of the text/topic to others in the subject group.

3. Reading text and Participation in group discussions (5 marks)

Learning Outcomes

L-1: The student teacher identifies and explains the central theme or issue

presented in the discussion.

L-2: The student teacher articulates their own point of view logically and

respectfully during group interaction.
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L-3: The student teacher synthesizes key ideas and outcomes from the discussion

into a clear and concise summary.

Student teachers will be given reading material and they have to participate in the group

discussion. The topics may be related to subject area, or current educational or social issue.

The student teachers are supposed to conduct discussion taking turns, participate in various

responsibilities such as note taking, time keeping, motivating to speak, leading the

discussion, summarizing and write a brief report of the discussion.

4,

Searching material and Presentation before a group (5 marks)

Learning Outcomes

L-1: The student teacher locates and selects relevant information from multiple sources
such as books, journals, and online media.

L-2: The student teacher organizes and summarizes the gathered information in a
coherent and concise manner.

L-3: The student teacher presents the summarized content confidently and effectively
during group discussions or presentations.

For this the student teachers should work in groups divided according to their subjects.
The student teachers would make a choice of a specific topic in their subject area
which they could search from a set of available reference books/
journals/periodicals/websites/enrichment books. The focus of this activity is learning
of effective processes of searching relevant material and its presentation. Student
teachers are supposed to present in small group the summary of the topic searched by

using Chalk board/charts/ overhead projector/slides/demonstration.

Reading and Reflecting (5 Marks)

Learning Outcomes

L-1: The student teacher summarizes the main ideas and key points of the given
content accurately and coherently.

L-2: The student teacher provides critical and reflective insights, demonstrating
deeper understanding and analysis of the content.

L-3: The student teacher connects personal experiences and practical examples with

the content to enhance interpretation and relevance.

The student teacher has to read a book/ article or/essay or /Research paper. The

length of reading material should be at least 2000 words. She has to give oral presentation
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including summary of content. She has to relate her experiences /thoughts/opinions to the

content. She also has to give critical comments, reflective thoughts on the content.

Il -Preparation for constructivist teaching-learning (25 Marks)

This practical will be conducted in a workshop mode. Orientation and demonstration
sessions for each skill will be conducted by the teacher educators. The key skills to be
developed include promoting interactions, conducting group discussions or group
problem-solving activities, providing opportunities for self-expression and critical thinking,
promoting self-learning, and facilitating understanding.

Under the guidance of teacher educators, student teachers will plan preparatory lessons
and practice five lessons (each of 15-20 minutes duration) using any one teaching method.
Each lesson will carry 10 marks, making a total of 50 marks for any one subject, which will
be converted to 25 marks for evaluation purposes.

1. Promoting interactions: The student teacher has to plan and conduct a lesson using
interactions between student-teacher, student-student and student-media/material on

the topic relevant to the subject.

Introduction by teacher
Scope for teacher-student interaction using questions/demonstrations

Scope for student-student interactions using activity sheets/pair and
share/games/simulations/ role play

Use of Media/material to promote interactions

2. Conducting group discussion/group problem solving: The student teacher has to plan

and conduct a discussion/problem solving on the topic relevant to the subject.

Introduction by teacher

Making groups and assigning topics for discussion/problem solving, assigning roles to
the students

Supervision during discussion/problem solving
Presentations by students

Summarizing points discussed and Concluding remarks by teacher
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3. Providing scope for self-expression and thinking: The student teacher has to select a
suitable topic, plan and conduct lesson using higher order questioning/ use of concept
attainment model/ Use of inductive thinking model/ inquiry training model /activity of
categorizing, problem solving/ brain storming and/ or providing opportunity for

preparing slogans/poems/posters/writing stories or narrations/ participating in role
plays

Introduction by teacher

Assigning topics for brain storming/preparing slogans/poems/posters/writing stories

or narrations/ participating in role plays OR providing examples for concept

attainment/inductive thinking OR presenting discrepant event for inquiry

discussion/problem solving, assigning roles to the students
Presentations by students

Summarizing points discussed and Concluding remarks by teacher

4. Promoting self-learning: The student teacher has to prepare/select self-learning material
under the guidance of teacher educator. The student teacher has to promote
self-learning through use of printed self-learning material/reading passages in textbook
with set of questions/slide presentation/activity sheets/conducting experiments
/completing worksheet with the help of observation of pictures, specimens, charts, maps

etc
Brief introduction and assignment of activity and material required by student
teacher
Self-learning by students with the help of printed self-learning material/ slide

presentation/activity sheets/ conducting experiments /observation of pictures,

specimens, charts, maps etc./reading passages in textbook with set of questions
Quick feedback about comprehension through quiz/questions/activity sheet/concept

mapping by students

5. Facilitating understanding: The student teacher has to make efforts to facilitate
understanding of new/complex content through Explanation/Demonstration/ presenting

audio-visual aids.
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Brief introduction

Explanation through examples/Conducting demonstration/explanation through

audio-visual aids

Quick checking of understanding through activity sheet/quiz/questions/concept

maps
Course Title of the Course Cr Internal Practical
Code Competency
EPC 3: Understanding ICT and Its
1303 Application 2 50 50

Course Outcomes (COs):

After completing this course, the student teacher will be able to:

CO1: Identify and effectively use various educational web resources for teaching
and learning purposes.

CO2: Evaluate the authenticity, reliability, and relevance of online educational
information.

CO3: Analyze and interpret different categories, sections, and features of
educational websites.

CO4: Develop and present analytical viewpoints on digital content and online
educational materials.

Practical No 1: Review of an Educational Website (Marks 15)

Learning Outcomes (LOs)
After completing this practical, the student-teacher will be able to:

LO1. Explore educational web resources.

LO2. Decide the authenticity of the information provided on websites.

LO3. Analyze various categories and sections given on websites.

LO4. Present analytical viewpoints regarding the information provided on
websites.

Nature of the Practical
In the age of information, with the support of technology the information is easily
available on one click. However, all the information available on the websites is not
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authentic so while taking the information one must be very cautious. This particular
practical will give an opportunity to teacher trainees to explore educational websites and
analyze its content. Students are expected to review the information provided on
website, also they are expected to present their analytical viewpoints.

For the analysis of a website students should consider following aspects.

Catalogue organization and page layout.

1.
2.
3.

v

9.

10.
11.

12

14

Is the site design aesthetically appealing?

Are the colours used harmonious and logically related?

Are the colour choices visually accessible? (For example, high enough in contrast
to assist the colour-blind and visually impaired in reading the site appropriately)
Is the design audience appropriate?

Does the website text convey essential information clearly and concisely?

Does the copywriting style suit the website ‘s purpose and speak ‘to its target
audience?

Is the contrast between text and its background colours sufficient to make
reading easy on the eyes?

Is text broken into small, readable chunks and highlighted using headings,
sub-headings, and emphasis features where appropriate to assist in skimming?
Within articles, are there links to more detailed explanations of subjects, or
definitions of jargon terms?

Frequency of updating of the website.

Usability, relevance and authenticity of the information provided on the website.

. Quality of Images and videos provided on the website.
13.

Opinion of the student on the basis of overall impact of the website.

. Use of website for the visitors.

Practical No 2: Preparation of Multimedia Presentation (Marks 20)

Objectives: After completing this practical the student teacher will be able to-

Prepare multimedia presentation.

Organize and analyze information for multimedia presentation.

Select appropriate Media for effective transaction of information.

Prepare multimedia presentation by considering learning styles of learners.

Nature of the Practical

In this practical student-teachers are expected to prepare multimedia presentation on
any topic from their optional subjects.

1.

cowmpp

Title slide including Name of the topic, name of student-teacher/s, and target
group.
After title slide, one slide should contain the learning objectives of the topic

. The topic selected should be presented through a series of at least 15 slides. The

multimedia presentation should contain at least one of the following elements:

Images/photographs/graphs/ maps/ as per requirement of the topic

Video or movie clip

Animation

Sound (this could be a voice-over, background music or sound clips)

Content presentation slides should be followed by quiz/ questions for quick check of

comprehension of target group

m

Last slide should contain references in the form of books/sites etc.
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Practical No 3: Reflection on OER (Marks 15)

Learning Outcomes (LOs)

After completing this practical, the student-teacher will be able to:

LO1. Search different Open Educational Resources (OER).

LO2. Categorize various Open Educational Resources.

LO3. Access openly licensed documents and media useful for teaching, learning,
assessment, and research purposes.

LO4. Reflect on any one selected OER.

This practical will help student-teachers to search different Open Educational
Resources (OER). Through this practical it is expected that student-teachers should
understand various categories of Open Educational Resources. This will help the
student-teachers to access openly licensed documents and media that are useful for
teaching, learning, and assessing as well as for research purposes. It is also expected
that student-teachers should choose any one OER related to their school subjects and
reflect on it. Each student-teacher should submit a report. The report should contain
following points.

Type of OER (Document/Presentation/Videos etc.)

Relevance with school subject

What new things I learnt from this OER?

Effectiveness and usability of OER.How this OER will help me in teaching-learning
process?

What would I like to add in the OER.

Critical analysis of OER
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Second Semester

Course Title of the Courses Cr Internal | External Theo:_'y+
Practical
Code
2104 Learning and Teaching 4 50 50 100

Course Outcomes (COs)

By the
o
[ ]

end of the course, student-teachers will be able to:

CO1. Explain the concept of learning and Teaching.

CO2. Describe the types of knowledge and processes of knowing.

CO03. Explain the process of knowing.

CO4. Apply the stages of teaching.

CO5. Develop insight into various roles of a teacher.

CO6. Analysing the changing role of teachers in learning and teaching process.

Module 1: Module 1: Concept of learning and Teaching
Learning Outcomes (LOs)
After completing this practical, the student-teacher will be able to:

LO1. Explain concept of learning.

LO2. Explain types of knowledge and processes of knowing.
LO3. Identify types of knowledge.

LO4. Explain concept of Teaching.

LO5. Identify the stages of teaching.

LO6. Develop insight into various roles of a teacher.

Content:

1.

Concept of learning: Meaning and process of learning, Distinctions between
learning as 'construction of knowledge' and learning as 'transmission and
reception of knowledge'.

Types of knowledge: factual, conceptual, procedural, meta-cognitive

Processes of knowing: remembering, comprehending, analysing, evaluating,
creating.

Process of creating knowledge representations as a means of communication,
Ways/ modes of representing knowledge, concept mapping, designing diagrams
such as: classification, hierarchy, structural charts, models, simulations.

Concept of teaching: Various definitions of teaching, teaching as complex activity,
pre-active, interactive and post active stages of teaching.

Role of teacher in teaching-learning situations: a) transmitter of knowledge, b)
model, c) facilitator, d) negotiator, e) co-learner.

Module 2: Various views on human learning
Learning Outcomes (LOs)
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After completing this practical, the student-teacher will be able to:

LO1. Explain the concept and principles of various views of human learning.
LO2. Compare the various views on human learning.

LO3. Interpret the Relevance and applicability of various theories of learning for
different kinds of learning situations.

LO4. Describe the various changing roles of learner and teacher for planning of
various learning situation.

LO5. Apply the various roles of learner and teacher for planning of various
learning situations.

LO6. Evaluate the various roles of learner and teacher for of various learning

situations.
Content:
1. Views on human learning with reference to
(i) Concepts and principles of each view and their applicability in different
learning situations.
(i) Relevance and applicability of various theories of learning for different
kinds of learning situations.
(iii) Role of learner and teacher in various learning situations .
2. Behaviourist (conditioning by Pavlov and Skinner in brief),
3. Cognitive (views of Bruner and Ausubel).
4, Information-processing view (Atkinson Shifrin).
5. Humanist (Carl Rogers).
6. Social-constructivist (Views of Piaget and Lev Vygotski.

Module 3: Various ways to facilitate learning
Learning Outcomes (LOs)
After completing this practical, the student-teacher will be able to:

LO1. Explain the principles of constructivist and cooperative learning-teaching.
LO2. Identify the learners to think inductively.

LO3. Describe the learners to attainment concepts.

LO4. Organize information logically for learners.

LO5. Empathize with learners through role play.

LO6. Organize learning experience through cooperative learning strategies.

Contents

1. Meaning and principles of constructivist and cooperative learning-teaching.

2. Assisting learners to think inductively based on Hilda Taba's approach to
knowledge construction.

3. Assisting learners to attainment concepts based on Jerom Bruner's approach to
knowledge construction.

4, Assisting learners to organize/ structure information logically using principles
given by David Ausubels approach to meaningful verbal learning and knowledge
construction.

5. Assisting learners to empathize with others using role play.
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Using simulations and games.
Promoting learning in groups through cooperative learning strategies such as
group discussions, pair and share, role play, games, group projects.

Module 4: Designing teaching to develop higher mental processes
Learning Outcomes (LOs)
After completing this practical, the student-teacher will be able to:

LO1. Facilitate information processing.

LO2. Organize learning experiences to develop reasoning and problem solving.
LO3. Develop logical thinking skills.

LO4. Develop self-learning skills.

LO5. Organize learning experiences for developing Creative thinking.

LO6. Apply psychological principles for obtaining positive transfer of learning.

Content:

1.

Viewing learning as an information processing model of memory with respect to
deep and surface learning. (Atkinson-Shiffrin approach) Environmental
stimulation, attention and focusing, registration, perception and STM, coding and
encoding, LTM, retrieval and rehearsing and meta cognition. Role of teacher in
facilitating memorizing.

Developing logical thinking and Reasoning.

Developing self-learning skills.

Developing Problem solving through Problem based/ project based/ case based/
learning.

Developing Creative thinking: Meaning and nature of creativity; factors of
creativity; Development of creativity through use of brain storming as given by
Osborn, question checklist, Synectic technique by Gordon, Attribute listing,
Lateral thinking and its development as given by De bono.

Efforts to be done while teaching for minimizing negative transfer and maximizing
positive Transfer of learning.

Assignments & Practicum (50)

1.

Planning a lesson for implementing cooperative learning techniques and writing a
report. (10 Marks)

Planning a lesson in peer group to promote creative thinking and writing a report
based on experiences obtained. (10 Marks).

Prepare and implement a role-play or skit on problem of in learning. (15 Marks)
Prepare and implement a one of the following for peer group activity and writing a
report on: concept mappings, designing diagrams such as: classification,
hierarchy, structural charts, models, simulations etc.(15 Marks)
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Course Theory+
Title of the Courses Cr Internal External Practica
Code I
2105 Language across Curriculum 4 50 50 100

Course Outcomes (COs)
By the end of the course, student-teachers will be able to:

CO1: Explain the nature, systems, and functions of language, and analyse its role
in communication, society, culture, and education.

CO2: Demonstrate understanding of the processes of language acquisition, major
theoretical contributions, brain functions, and factors influencing language learning.
CO3: Evaluate the recommendations of NEP 2020, constitutional provisions, and
language policies, and apply multilingual and mother-tongue-based approaches in
classroom contexts.

CO4: Apply Ilanguage across the curriculum principles to enhance
teaching-learning in all subjects including science, mathematics, and social
sciences.

CO5: Use a variety of pedagogical approaches—constructivist, communicative,
interactive, cooperative, and task-based—to develop listening, speaking, reading,
and writing skills.

CO06: Design and implement effective language teaching strategies using debates,
role play, dramatization, games, quizzes, and other creative techniques to enrich
learners’ language abilities.

CO7: Integrate technological tools, web resources, blended learning, and flipped
classroom strategies to support language learning and enhance student
engagement.

CO08: Use appropriate assessment tools—including checklists, rubrics, portfolios,
diagnostic tests, and CCE—and plan remedial teaching to address diverse learners’
needs and improve language proficiency.

Module 1: The Nature and Characteristics of Language
Learning Outcomes (LOs)
After completion of this module, the student-teacher will be able to:

LO1: Explain the nature of language and its role as a means of communication.
LO2: Describe the major systems and sub-systems of language such as phonology,
morphology, syntax, semantics, and pragmatics.

LO3: Demonstrate understanding of the four core language skills—listening,
speaking, reading, and writing.

LO4: Analyse how language functions within society and shapes social interactions.
LO5: Discuss the relationship between language and culture in the process of
identity formation.

LOG6: Explain the contribution of literature to language enrichment and cultural
awareness.
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LO7: Justify the importance of multilingualism in education, with reference to NEP
2020.

LO8: Identify the cognitive, emotional, and educational benefits of
mother-tongue-based learning.

LO9: Apply multilingual and mother-tongue-based strategies in classroom
teaching-learning situations.

LO10: Evaluate the influence of communication processes, language systems, and
cultural factors on language learning.

Content:

QU A wWwN e

Nature of Language and language as a means of communication.
Systems and Sub-systems of Language.

Various Skills of language.

Language and Society, language and Culture, Language and Literature
Importance of multilingualism in Education.

Importance of Mother tongue.

Module 2: Acquisition of Language
Learning Outcomes (LOs)
After completion of this module, the student-teacher will be able to:

LO1: Explain the process of language acquisition and describe the different stages
involved in it.

LO2: Discuss the contributions of John Dewey, Jean Piaget, Lev Vygotsky, and
Noam Chomsky to the understanding of language acquisition.

LO3: Describe the major functions of the brain related to language acquisition and
processing.

LO4: Analyse the role of language in the process of socialization.

LO5: Explain the relationship between language and different types of thinking
such as creative, divergent, analytical, and critical thinking.

LOG6: Evaluate the impact of technological developments on the process of
language acquisition.

LO7: Identify common problems faced by learners in the language acquisition
process.

LO8: Apply theoretical perspectives to understand real-life language learning
situations.

LO9: Develop classroom strategies that support effective language acquisition
based on cognitive and socio-cultural theories.

LO10: Assess factors that facilitate or hinder language acquisition in diverse
educational contexts.

Content:

1.

2.
3.
4.

Process of Language acquisition: Different stages in the acquisition of language
Contribution of John Dewey, Jean Piaget, Vygotsky, Noam Chomskey.
Functions of brain in language acquisition.

Role of language in socialization.
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Language and thinking process: Creative thinking, divergent thinking, analytical
thinking, critical thinking etc.

Importance of technological development on Language acquisition.

Problems in language acquisition process.

Module 3: Place and Importance of Language in School Curriculum.
Learning Outcomes (LOs)
After completion of this module, the student-teacher will be able to:

LO1: Explain the major recommendations of NEP 2020 related to language
education.

LO2: Describe the constitutional provisions and language policies from Articles
343 to 351.

LO3: Discuss the concept and significance of the Three-Language Formula in the
Indian educational context.

LO4: State the general objectives of teaching language at the school level.

LO5: Analyse various initiatives for the promotion and preservation of Indian
languages.

LOG6: Explain the importance of language in learning science, mathematics, social
science, and other subjects.

LO7: Describe the characteristics of effective communication in educational
settings.

LO8: Evaluate the role of policies and constitutional mandates in shaping
language education practices.

LO9: Apply principles of effective communication to classroom teaching and
learning.

LO10: Assess how multilingual policies and communication skills influence
students’ learning outcomes across subjects.

Content:

1.

No s W

The Bullock Report with reference to the concept of language across the
curriculum(A Language for Life, 1975)

NEP 2020 - Major Recommendations for Language.

Constitutional provisions and policies (Art 343 to 351)

Three language formula.

Objectives of teaching language.

Promotion of Indian Languages.

Importance of language in every subject education-Science/mathematics/social
science.

Characteristics of Effective Communication.

Module 4: Enriching Language Proficiency
Learning Outcomes (LOs)
After completion of this module, the student-teacher will be able to:

LO1: Demonstrate understanding of the basic language skills—listening, speaking,
reading, and writing—and their application in classroom practice.
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LO2: Explain various pedagogical methods of language teaching, including
aural-oral, structural, grammar-translation, direct method, interactive strategies,
cooperative learning, and task-based language teaching.

LO3: Apply principles of constructivist and communicative approaches to design
meaningful language learning experiences.

LO4: Use scaffolding techniques effectively to support learners’ gradual mastery of
language skills.

LO5: Implement a variety of language teaching techniques such as debate,
elocution, role play, mock conversation, dramatization, quizzes, puzzles, riddles,
and language games.

LOG6: Integrate technological resources—web tools, apps, blended learning, hybrid
learning, and flipped classroom strategies—to enhance language learning.

LO7: Develop students’ abilities in translation, appreciation of literature, and
creative writing through appropriate tasks and activities.

LO8: Facilitate practical usage of language in real-life situations such as
conversations, introductions, vote of thanks, comparing, announcements,
interviews, speeches, debates, emails, script writing, and report writing.

LO9: Apply appropriate assessment techniques—checklists, rubrics, portfolios,
anecdotal records, rating scales, projects, presentations, group work, discussions,
and CCE—to evaluate language learning.

LO10: Conduct diagnostic testing and implement remedial teaching strategies to
address learners’ language difficulties.

Content:

1. Development of basic skills of language: Listening, Speaking, Reading, Writing.

2. Pedagogy of language; various methods of teaching language. (aural-oral
method, structural method, grammar translation method, direct method,
grammar translation method, direct method, Interactive teaching and Cooperative
learning, Task-Based Language Teaching)

3. Constructivist and Communicative approach for Language Learning.

4. Scaffolding as a Technique in Language Teaching.

5. Techniques of teaching for language. (Debate, elocution, role play, mock
conversation, dramatization, quiz, cross word puzzles, riddles, language games.)

6. Technological resources for Language Learning: Web resources, applications etc.
Blended Learning / Hybrid Learning, Flipped Classroom.

7. Developing art of translation, appreciation of literature and encouraging creative
writing.

8. Practical Usage of language in daily life: Conversation, to make introduction, vote
of thanks, compeering, announcements, interview (taking and giving), short
speech, debate, email writing, script writing, report writing.

9. Assessment and Evaluation of Language Learning: (checklists, rubrics, portfolios,
anecdotal records, rating scales, projects, presentations, group work, and class
discussions, Continuous and Comprehensive Evaluation (CCE).

10. Diagnostic testing and Remedial Teaching.
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Assignments & Practical Work (50 marks)
Assignment 1 - Concept Map on Nature & Systems of Language (Marks: 6)
Task: Prepare a detailed concept map showing:

1. Nature of Language

2. Systems & Sub-systems (phonology, morphology, syntax, semantics, pragmatics)
3. Relationship between language, society, culture, literature

4, Role of mother tongue & multilingualism

Assignment 2: Observe any two people (family members / neighbours / friends
/ shopkeepers / peer group) for 5-10 minutes and note: ( Marks: 6)

1. Which languages they use in daily life (example: Marathi, Hindi, English).
2. In which situations they use each language (home, market, phone, school, work).
3. Write a short paragraph (8-10 sentences) explaining:
° Why people use different languages
° Any examples of switching between two languages (e.g., Hindi +
English mix)
° Why mother tongue is important, reflection of culture in language.

Assignment 3 - Comparative Chart of Language Acquisition Theorists (Marks:
6)

Task: Prepare a chart comparing the contributions of: Dewey, Piaget, Vygotsky,
Chomsky

Highlight each theory’s view of language acquisition.

Assignment 4 - Observation of Language Acquisition (Real-life Study) (Marks:
7)

Task: Observe a child and write a short report covering:

1. Stage of language acquisition

2. Interaction & social use

3. Evidences of thinking (creative/divergent/analytical/critical)
4. Any difficulties faced

Assignment 5 - Comprehension and Language Analysis of a Text (Marks: 7)
Title: Reading, Comprehension & Language Analysis of a Newspaper/Magazine Article or
a Book

Task: Select one text of your choice:

° A newspaper article or
° A magazine article or
° A short extract from any book (fiction/non-fiction)

(Students will select one newspaper/magazine article or a short book extract and
complete a brief task where they)

1. Understand the text (write a short summary).

2. Analyse the language used—style, sentence patterns, vocabulary, cultural
references, tone.

3. Reflect on what they learned about the use of language and how such texts can

be used in teaching.
Assignment 6 - NEP 2020 + Language Policy Write-up (Marks: 6)
Task: Write 1-2 pages explaining:
1. Major NEP 2020 recommendations for language
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2. Three-language formula

3. Explanation of one constitutional article (343-351)

4, Write a short article on "Why mother tongue is important for learning."
Assignment 7 - Pedagogy + Technology-Based Teaching Activity (Marks: 6)
Task: Create a 10-minuteteaching plan that uses:

1. One language teaching technique (debate, role play, dramatization, quiz, puzzle,
game)
2. One technology tool (web app, video, LMS, blended, flipped learning)

Include a short reflection on learning.
Assignment 8 - Assessment Tools + Remedial Plan (Marks: 6)
Task: Prepare:

1. One rubric (for speaking/writing)

2. One checklist (for reading/listening)

3. One-page remedial plan for learners facing language difficulty
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Course Theory+
Title of the Courses Cr Internal External Practica
Code I
2106 Assessment for Learning 4 50 50 100

Course Outcomes (COs)

By the

end of the course, student-teachers will be able to:

CO1l. Explain philosophical, psychological, and sociological foundations of
educational assessment.

CO2. Design and construct valid and reliable assessment tools for scholastic and
co-scholastic areas.

CO3. Apply formative and summative assessment strategies effectively in
classroom situations.

CO4. Interpret assessment data for diagnostic, remedial, and enrichment
purposes.

CO5. Use technology-enabled assessment tools in alignment with NEP 2020.
CO6. Promote ethical, fair, and inclusive assessment practices.

Module 1 - Foundations of Educational Assessment (1 Credit)
Learning Outcomes (LOs)
After completion of this module, the student-teacher will be able to:

LO1. Define measurement, assessment, evaluation, and examination.
LO2. Explain the purposes and functions of assessment in education.
LO3. Differentiate formative and summative assessment.

LO4. Analyse the role of assessment in competency-based education.
LO5. Describe continuous and comprehensive evaluation (CCE).

LOG6. Relate assessment practices to learner-cantered pedagogy.

Content:

Qv kA wN e

Concept: measurement, assessment, evaluation
Need and importance of assessment

Formative vs Summative Assessment
Continuous and Comprehensive Evaluation (CCE)

Assessment in competency-based education
Assessment for learning, of learning, and as learning

Module 2 - Tools and Techniques of Assessment (1 Credit)
Learning Outcomes (LOs)
After completion of this module, the student-teacher will be able to:

LO1. Construct different types of achievement tests.

LO2. Prepare objective, short-answer, and essay-type questions.

LO3. Develop a test blueprint (table of specifications).

LO4. Apply scoring rubrics and marking schemes.

LOS5. Explain the concepts of validity, reliability, and objectivity.

LOG6. Evaluate learner performance using standardized and teacher-made tests.
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Content:

QU A wWwN e

Types of tests: diagnostic, achievement, aptitude
Preparation of blueprints

Types of test items: MCQ, SAQ, LAQ

Rubrics and marking schemes

Validity, reliability, objectivity, usability

Error in measurement and test standardization

Module 3 - Grading, Feedback and Data Interpretation (1 Credit)
Learning Outcomes (LOs)
After completion of this module, the student-teacher will be able to:

LO1. Explain different grading systems (absolute, relative, criterion-referenced).
LO2. Construct score distributions and simple statistical measures.

LO3. Interpret test results using tables and graphs.

LO4. Provide constructive feedback to learners.

LOS5. Use assessment data for remedial and enrichment instruction.

LO6. Maintain cumulative records and portfolios.

Content:

o u kA wN e

Types of grading systems

Percentile ranks, mean, median, mode
Graphical representation of scores
Feedback techniques and reporting
Remedial and enrichment strategies
Cumulative records and learner portfolios

Module 4 - Contemporary Trends and Inclusive Assessment (1 Credit)
Learning Outcomes (LOs)
After completion of this module, the student-teacher will be able to:

LO1. Analyse competency-based assessment practices under NEP 2020.

LO2. Explain school-based assessment and project-based evaluation.

LO3. Apply alternative assessment strategies such as portfolios and peer
assessment.

LO4. Use ICT tools for digital assessment.

LOS5. Identify ethical issues in assessment.

LOG6. Design inclusive assessment practices for diverse learners.

Content:

QU A wN e

Assessment reforms under NEP 2020

School-Based Assessment (SBA)

Project-based and performance-based assessment
ICT in assessment: online quizzes, LMS, apps

Ethics in assessment and transparency

Inclusive assessment for CWSN and diverse learners
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Assignments & Practical Work (Internal — 50 Marks)

1. Construction of an achievement test with blueprint (10 marks)

Preparation of rubric for a performance task (10 marks)

Case study on formative assessment implementation (10 marks)
Development of digital assessment tool (Google Form / LMS quiz) (10 marks)
Reflective journal on feedback and grading practices (10 marks)

uns wen

References
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Vikas Publishing House.
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Course Theory+
Code Practical

Title of the Courses Cr | Internal | External

2201 English Language Education | 2 25 25 50

Course Outcomes (COs)
By the end of the course, student-teachers will be able to:

CO1: Design and organize meaningful English language learning experiences
using appropriate teaching-learning materials, literature, and creative writing
tasks.

CO2: Integrate ICT, multimedia, mobile applications, and Al-based tools
effectively to enhance English language teaching and support diverse learners.
CO3: Plan, conduct, and evaluate curricular and co-curricular activities such as
debates, discussions, role plays, quizzes, and language games to promote active
learning.

CO4: Develop, administer, and interpret competency-based assessments,
including blueprints, unit tests, rubrics, portfolios, and digital evaluations aligned
with CCE principles.

CO5: Create high-quality digital content (videos, blogs, e-modules, digital
stories) to support effective teaching, assessment, and learner engagement in
English.

CO6: Reflect on teaching practices, use feedback for improvement, and engage
in continuous professional development to enhance pedagogical and evaluative
competencies.

Module: 1: Resources for English Language Learning
After completion of this module, the student-teacher will be able to:

LO1: Plan and organize effective learning experiences in English using various
teaching-learning materials.

LO2: Teach prose, poetry, and drama with aesthetic and critical appreciation.
LO3: Use ICT, multimedia, and digital tools to enhance English teaching.

LO4: Develop learners’ creative writing skills such as report writing, email
writing, blogs, and essays.

LO5: Organize curricular and co-curricular activities like debates, role plays, and
language games.

Content:

1. Teaching-Learning material and learning organization of learning experiences for
English Language.

2. Various e-resources for English language teaching. (Use ICT, digital tools, and
multimedia for English teaching.)

3. Teaching of e-mail writing, Report writing, blog writing, creative writing,

4, Literature and Aesthetics: Learning-teaching of Prose, Poetry and Drama.
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Planning for organizing various curricular activities, such as debate, discussion,
role play. elocution, quiz, language games, cross word puzzles, drama, poster
making.

Al-Integrated Language Learning (AILL) (Use of AI tools (Chat GPT, Grammarly,
Quillbot, DeeplL) for language practice, feedback, drafting, and creative tasks,
training students to critically use AI for grammar checking, vocabulary building,
and writing enhancement.

Use of Smartphone apps (Duo lingo, BBC Learning English, ELSA Speak, Kahoot,
Quizlet etc.) for micro-learning. Digital Platforms for creating Crosswords, concept
Maps, Quizzes and language games.

Module:2: Assessment and Evaluation for English Language Learning
After completion of this module, the student-teacher will be able to:

LO1: Design and administer competency-based evaluation tools for English
learning.

LO2: Prepare blueprints, unit tests, worksheets and rubrics for assessing various
skills of English.

LO3: Apply principles of Continuous and Comprehensive Evaluation (CCE).

LO4: Develop e-content for English teaching using innovative tools.

LO5: Automated tools for evaluating pronunciation, fluency, grammar, coherence,
and writing.

LO6: Evaluating learners’ collaboration, communication, creativity, critical
thinking in language tasks.

LO7: Integration of portfolio assessment, e-portfolios, digital storytelling, and
peer-assessment.

LO7: Recognize the importance of continuous professional development and plan
for it.

Content:

o u kA wN e

Competency-based evaluation for English Language.
Concept of Continuous and Comprehensive Evaluation.
Tools of Evaluation for English language.

Preparation of Unit Test, Blue Print

Need and Avenues of Continuous Professional Development
Development of e-content for teaching-learning of English.

Assignments & Practicum (25 Marks)

1.

Achievement Test & Blueprint (5 Marks) - Prepare and administer an achievement
test in English with a blueprint.

E-Content Development (5 Marks) - Create a short digital module/video
lesson/blog for teaching a specific English topic.

Reflective Journal (5 Marks) - Maintain a reflective journal of practice lessons with
self-evaluation and peer feedback.

Innovative Practical (5 Marks) - Digital Storytelling Project: Prepare a digital story
(Canva/PowerPoint/animation) to teach an English skill or theme.
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5. Language Games Development (5 Marks) - Design 2 innovative language games
(digital or physical) to build vocabulary or grammar skills. Demonstrate their use
in a peer group.
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CO2: ICT, % 3Rl ey AYEL2oll Yol elyel Guallal 5.

CO3: oAl [An2lo] 508 wal udoUSl YeRuisel 5.

CO4: a-(Adtat, catau@Rs [@Asit wal (Bl Aot glRA UlUccl YURQL.

CO5: el slacllotl [@Astx M2 atcllot URSallHs wal Wajecll BBleset dauR 3.
HISYA 11 oA cll (latgiil AeAR YOI slollalcll (8 SELs)

HSYA 1 - clolol wuBesi (LOs)

Ul Hsyd Yol sal ugdl Qensll-Rlats:

LO1: aulet, UMYl wa [Aeotall GUAlol 53 GUMIRAEAURY YOLH loilelell,

LO2: Asclledd WAL RBR, UML) [(AA50L, UBse WURd Blawel ual 2l YgA iRt
(ARG WA sllelRUslloll (ASLAL.

LO3: HoleSA/511RjeR, AUUIES2YU, YeYol, B-5c2o WaclieSal AlTOL gl el oA, AUl
wdl Rall B.

LO4: 5-3llURRd ua SlaldlRRa clofol, deSaelblol, A 1@, giAalesRBalet, Yu (3521,
RuzAalet, Jtell UL 53,

LO5: A0 -[QoRud ASsU, WEAYRAS, UdL, Yrcds Ulid, Al uRiale, yedall Bal
Ayl Aell GuAloL 531 a8l ©l.

Wsydt 1 - [Avadd (8 scls)
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- algl, (ol aldl, otacsul, U, dldd Al ddR us 02
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- el slacll: starl, HlWs w@clsa, cidet, Aot

— slalclloll YRell U Uscel

3. L WEARL YILH Glotlalclloll Glolldl - 2 SCLS

- Aol AU, %Al AR, Y eyu AsU

- yg@ elley, abelley, almasb

4. olloll e Bl AYLl e dsollsl - 1 scls

- Haot, uAl

-Ad @, LML

- RuigQatet wa

5. 92l Qe elluastl Al - 1 seus

- A3 -(Aosgucd A

- AR AL, Yetslal, Yacts Ao, Yol

sy 2: (Qauell weudts] Yeauiset wal caulaqlRs [@Qsi (7 scls)
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syt 2 = clolol wiBesit (LOS)

syt Yol yol uedl Qauell-[Qets:

LO1: s(Ms ol udougl Yealisol (CCE), RUsUMS Bl A Usl HYERUISol ASEUARN AH%LA.
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Course

Code External

Title of the Courses Cr Internal

Theory+
Practica
|

2203

R sreT fRvayor 2 25 25

50

qIadsha o IRUTH (Course Outcomes — COs)

qTEAHA o1 el & TR BT -fR1ate:

CO1: fEEr a1 3rearas fr fafdes ggufaat va afaamET S FasT Tl

CO2: TEEr 7o FAWT o 3MeYfoteh AIsT Td HHTLAT T THTAT STATIT T Fehal |
CO3: Hedishet FHT HehoUsdl, TR Ud Hdd—HAAE Hodidhed I THAST Thal|
CO4: GICHITrAT MR Hediehet Sl RASTT Uitk @ S5 Hehal |

CO5: a7 & gy AT & fafaer Al #r ggaeet 3 T39T HT Fehat|

Al 1

TEEr &reT 3rearde T yeufaar v gidATT
et & 9o (Learning Outcomes — LOs)
3 Al & LAY & TR BrH-aTeh:

LO1: f&Er smro 3reamast it fafdeet aeufaat $r carear w1 a6
LO2: 3Ugerd 37ETeT YTTHTST T TAeT &Y Sofehl TATT T Fehal |
LO3: HoT Trefor 7 faffiea Ae1f0rer @At 1 TeidT 39T Y Tehar|
LO4: HgehiicAsh U Afeeh TUIH T el H o] T Fehal|

[EAREESI

o

1. fESr a1reT 3reargs fr geufar:
e geufd, @t yqufd, sareare ueufa aur desriicAs 3reamdsT qeufd|
2. TEET YT 37EATIT & JiaATe:

HIH FIrS TIAHTA, HehoTaTaiied STa#Ts, SeaneHT—37aeTHT FiATT TuT $ffAeare Jidam |

3. fBEr a1 @ & @ 4
-3, HET 31T, JETAHUA, Teaahrerd, 9 3nfe

st 2
Hodiehe! UG cATTHT A Taehr
@t & 9RomH (Learning Outcomes — LOs)
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SH AIGYS & AT & TR BrH-1eTeh:

LO1: Hodiehel T HehoUell Ud FehRT ol HHST Hehal |
LO2: Hcd U9 HAAE!I HoAiehe! ! RIGTOT 3T #f1e] T Fehal|
LO3: GICHIfaY T Hediehel IUHOT & T H fIH AT T Fehel|

LO4: saraaTides faerrd g fafdest #al vd Famerst s 3uder T Fehdl|
[EARCES|
1. Hodiehel: HehoUsll, Hecd Ud 3¢aed|
2. Hodiehel & TR |
3. HhoellcHS aUT [ASMEcHAS Hedidhel, Hdd Ud FAAR Hedidhal dAT GcHiferdr
Hedieha |
4. carqaTae faerg & fafay AT v 3 Agca:
° (%) 3caIy=T Ud g g H TgHrfar
° (W) TV TG iTeTelsaT T
° (1) 317 A0 TATATHT F AT TghrT
° (&) gEaTet, ARl i3l va fSgcenrieret 7 Tereret
° (3) 3qEee Hr
grfAE / IR HT
-t AT fld w qut &3

1. e & & AT~ HTAIH THIA AR F ofehl JeRlall 1 TS| (10 3ieh)

2. HITUTh TG 3TeTeTST Tl T STV T 3TAAST T2 TIhT BT AT (10 37F)

3. AHfEH LAY quld / HgehrdicHAs AT qeufd / 3reardel YidATeT & 3R
9T qrs-uf3a &1 AT (5 37F)

TEH TT
1. qrsy, THEAHA. (2010). FEr e Raor, 78 oo el geds Afe

2. afean, 3N, va. (2012). 1T 3edme & 3mgs geufadr. 78 fEed: arsmer
g3 4|

3. 318, @ATHId. (2007). &S, R8T 3R AT, 75 ool 3RUe seldhean|

4. AT, THATY. (2011). 79T 1670 & FAGEia. 3R & qedes A

5. %, FeAARoT. (2013). &ar frator Ay, Segeg: AihdRdr Jehrere|

6. Ired, Rayare. (2014). 3ryfaes HreT RAGToT. 78 feee: Tur g |

7. e, T, (2016). Hedihsl Td Hd HAATE! Hedishe. 78 ool TadeT i3

8. gAT, gRed. (2015). RAeTor-31Mere gfshar, 51 e wiase gfeaerd|

9. SRl 3ATRT. (2012). BT 31T & &dleT IATH. SR Algcd e |

10. g9, THATA. (2014). Ref # Heaiha. 73 Reel: Ten dfsae=4|

Course . Theor_y+

Code Title of the Courses Cr Internal External Pracitlca
2204 FALTST ATST FRAeqoT 2 25 25 50
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Y 3¢fese
o HUSE VT fATATAT UTSAYEAHTN IR, FI&U, Hged d I[OTa
e e §HST T O
o 3FATHHH, UIGTHA T TGTYEh AT TNERHL FISC o]
fareamediy 3TeageT Yo FIUATATSE! ITEATTRIY &THAT [ah AT FHol.
o FAUST ATV reATgaATETST fafaer et grvah [fAd, Ras g
IRUMHSRS TR IUITT I [dhid HIol.
o FRIST AW RALTUT Hses, HesT T & fafaer argHA Sherrehell Frar
3TEATTATT T TR FIOATAT Tl [aeh fAd 0L,
o SFNE, IHCAITh 3UshA T MIHATRA fRALTUMEIR #ITST 79T
8707 318 3reiqut s=Afaor.
o T HIHY HeAIA T RG] TTSCRIATTHR FITST ST
o HIUE HINT TRALTHAT SATTHI AR AGE! SUNE hdel SIel Hld
TGS fahrg T Hell TN T AR AT FHIo,
37T [TAT (Learning Outcomes)

8T I JIREARICAT qUT shodTeieR faeardf Rigfe g & ehdlet. ..

CLO 1. FITST HINT fASATAT UG YEARI 0T felehsmeaT 3TeR Rfehcdeh
A 0T,

CLO 2. 3IUTHhH, UISTHHA T UTGTYEdh AU TEHTH &l U3l
YA AT FIUGTHTET AT T T 37T ATereAT [as F:oy;

CLO 3. FST HINT reATIATETS! fafaer derfore grarr 3weaifua, gaifda
g SEATCAATIIR) fafAd, s g aRuITHSRS aroR FHIoT;

CLO 4. ACERIT, TARGRIRN, SYcuciiehlel, HEHchIN, Hes Iy aa fafaer
ATSHAN helleheidT EATIATT T1ag AT HI0T;

CLO 5. AIET HATST [ATATHTST &TTAET T AT eh 3UhAT A&TfUTehesear
GRIEGEKIR IS G TP

CLO 6. ATRIATATE! ETCCHIATTHN HAIST T [ATATATET ATTeAqUT Hdehy
HeIAIATET AT flagst fohar faesfd st camam areR aoy;

CLO 7. FRTST VT fRIThIAT ATAAIAh $TfAHI, SIETEEAT I AT A
TR ETHTST 3TaRTeh HHeIAT 3UhATT Hged TISC 0L,
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TIAYUITET:  AUST AT FAeoTEAT eI Forsflpor  (SATh-¢,
SUEEIR L)
3ETYeT fASell: § FaAYUIT IIATHCATAICR [Tt f1eTeh § & Aehol...

LO ¢. TUH STST FITST ATSTYEAHTN IRST, Hged d IUGFicll HIaT0T;

LO . 3T3UTHHH, UTSThH T UIGIIEdh ATcATATel HEHTE TISE F0T;
LO 3. YTGAYEAHT TARITEAT TR FHeTATIH H0T;
LO ¥. FRTSITAT IEATIATHTST &0 A==t Aty fas T carar gadr
aTIR FI0T;
LO S, FXTST HTST fRA&TUT Hw=iY TIAT, R, TI®Y, Hged TISC 0T}
Lo &. FRTSITAT HEATIATHTS! Aecehiel, TARGRILN, Scuciiehlel, HEHThILT
3for fafaer arsaEdeT Shorrehcliar AT AT HIoY;
LO . FTST TN TAWITAT TRATUTATST &TTHET TSI oL,
¢, FIST AT AT ITeaqqecis-  3d, F@O&U, 3Ugerddl, deredl

qTSATETDT feh, HIATHHH- UISAhHA- TSTTETh AredTeiel Hael

2.3, FRTST HINT fATAT=AT 3TEITIATT ATeIei- Q16TT0Teh AT [ TdT 3r2rar
fas (Ut aua, gafta @, mwamamﬁ) g ogrear
aToRTcitel TRY8Tehr=dT $1fAehT

2.3, m@rmasm TIEY, T, A, STITATI 1107 Hged

2.9, T FY ITTOT Aschlel, Taeaehier, ScTciehlel, HEHclhIel- TaT T
EIER

2.9, fafaer argAAT Hellhdl- FIG, FHAUT, AT oW, FTe, 3737,
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Course Theory+
Title of the Courses Cr Internal External Practica
Code I
2206 Urdu Language Education 2 25 25 50

After successful completion of the course, the student-teacher will be able to:

CO1. Identify and use various resources for effective teaching and learning of Urdu
language.

CO2. Develop, select, and utilize audio, visual, projected, and non-projected teaching
aids to enhance Urdu language learning.

CO03. Organize language enrichment activities such as Urdu clubs, exhibitions, and fairs
to promote interest in Urdu language and literature.

CO4. Understand the concepts of measurement and evaluation and explain their
relationship in the context of Urdu language education.

CO5. Apply different evaluation techniques including formative, summative, and
continuous comprehensive evaluation for assessing learners’ progress.

CO6. Use various tools of evaluation such as tests, assignments, projects, portfolios,
rubrics, and practical activities to assess Urdu language skKills.

CO7. Analyze the role of feedback and remedial teaching in improving student learning
and professional growth of teachers.

Module 1: Resources of Urdu language Education
Learning Outcomes (LOs)
After completing this module, the student-teacher will be able to:

LO1. Explain the concept, importance, and process of development and maintenance of
an Urdu language laboratory.

LO2. After completion of this module, the student-teacher will be able to:

LO3. Select and use projected and non-projected visual resources such as PowerPoint
slides, transparencies, films, video CDs, Encarta, boards, charts, graphs, maps, posters,
models, and specimens for effective Urdu language teaching.

LO4. Plan and organize Urdu language enrichment activities such as establishing and
operating an Urdu club, Urdu exhibitions, and Urdu fairs.

LO5. Demonstrate the role of a teacher in preparing, selecting, and effectively using
various teaching-learning resources for Urdu language education.

Content:

1. Development and maintenance of Urdu language laboratory.

2. Use of audio enrichment resources (RADIO Audio cassette and audio programme)
3. Using Projected Non Projected Visual Resources:( power point slides,
transparency, film, video CDs and Encarta, Different types of boards, graphs,
maps, charts, posters, models, specimens and material)

Establishing and operating Urdu club, organizing Urdu exhibitions and Urdu fair
5. Role of teacher in preparing and using various resources

»
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Module 2: Evaluation in Urdu language Education (Marks:13)
Learning Outcomes (LOs)
After completing this module, the student-teacher will be able to:

LO1. Explain the meaning of measurement and evaluation and describe the relationship
between them in the context of language education.

LO2. Understand the concept and process of continuous and comprehensive evaluation,
and differentiate between formative and summative evaluation from a constructivist
perspective.

LO3. Describe the various purposes of evaluation such as prognostic (predictive),
monitoring learning progress, providing feedback, promotion, placement, certification,
grading, and diagnostic assessment.

LO4. Select and apply different tools and techniques of evaluation such as written, oral,
and practical examinations, anecdotal records, projects, homework and assignments,
participation in activities, worksheets, practical work, group discussions, portfolios,
open-book tests, rubrics, and computer-based examinations.

LOS5. Explain the importance of feedback and remedial teaching in improving learning
outcomes, supporting learner development, and enhancing teachers’ self-improvement.

Content:

1. Meaning of Measurement and Evaluation and their interrelationships

2. Continuous and comprehensive evaluation, formative and summative evaluation as
constructivist Perspective

3. Purposes of evaluation: Prognostic(predictive), Monitoring of Learning, Providing
Feedback, Promotion, Placement, Certification, Grading and Diagnostic

4. Tools of evaluation: Written, oral and practical examinations, anecdotal records,
Projects, home work and Assignments, participation in activities, Work sheets,
Practical work, group discussions, portfolio, open book test, Rubric, computer based
examination

5. Role of Feedback and remedial teaching in Improving Learning, and Learners
Development and Use of Feedback for teachers' self-improvement

Assignments & Practicum (25 Marks)
Achievement Test & Blueprint (5 Marks) - Prepare and administer an achievement
test in Urdu with a blueprint.
E-Content Development (5 Marks) - Create a short digital module/video lesson/blog
for teaching a specific Urdu topic.
Reflective Journal (5 Marks) — Maintain a reflective journal of practice lessons with
self-evaluation and peer feedback.
Innovative Practical (5 Marks) — Digital Storytelling Project: Prepare a digital story
(Canva/PowerPoint/animation) to teach an Urdu skill or theme.
Language Games Development (5 Marks) - Design 2 innovative language games
(digital or physical) to build vocabulary or grammar skills. Demonstrate their use in a
peer group.
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Course Theory+
Code Title of the Courses Cr | Internal | External | Practica
|
2207 Mathematics Education 2 25 25 50

Course Outcome (COs)

By the end of the course, student-teachers will be able to:

° CO1 : Learners will be able to apply constructivist and innovative pedagogical
approaches, such as Concept Attainment, Problem-Solving, and Project-Based
Learning, to promote deeper mathematical thinking and knowledge construction.

° CO2 : Learners will demonstrate the ability to plan and implement cooperative
and collaborative mathematical learning, using group work, teamwork, and
shared problem-solving strategies.

° CO3 : Learners will effectively use mathematics learning resources, including
math laboratory tools, digital resources, audio-visual aids, and community
resources, to enhance experiential and context-based learning.

° CO4 : Learners will design and apply competency-based assessment tools aligned
with NEP 2020, including rubrics, test items, portfolios, and formative assessment
techniques for continuous feedback.

° CO5 : Learners will engage in professional development and mathematics
promotion activities, participating in workshops, collaborative learning networks,
reflective practices, and organizing math clubs, exhibitions, and celebrations.

Module 1: Innovative Approaches for Facilitating Mathematical Learning ( 8

Hours)

Learning Outcomes

After completing this module, student-teachers will be able to:

° (LO1): Apply models such as Concept Attainment, Problem Solving, and
Project-Based Learning.

° (LO2): Use collaborative strategies for group problem-solving and peer learning.
° (LO3): Apply inductive-deductive and analysis—-synthesis approaches effectively.
° (LO4): Plan and use Mathematics Laboratory and community-based resources to
build real-life understanding.
Content
1. Promoting Thinking and Knowledge Construction (2hrs)
. Concept Attainment Model (modern classroom application)
. Problem-Solving Approach

Project-Based Learning (PBL) with real-life tasks
NEP 2020 Competency-Based Education (NEW)

2. Cooperative and Collaborative Mathematical Learning (2 hrs.)
. Small-group and team-based learning
. Collaborative problem-solving

3. Innovative Teaching Approaches in Mathematics (2 hrs.)

Inductive-deductive approach
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. Analysis-synthesis method

. Activity-based learning
. Experiential and context-based learning aligned with NEP 2020
4. Learning Resources for Mathematics Teaching (2 hrs.)

Mathematics Laboratory: models, hands-on experiences
Audio-Visual Aids: videos, animations

. Digital Resources: OER, digital manipulative

. Community Resources: post office, bank, exhibitions,

Module 2: Assessment Practices and Professional Development in Mathematics
Credit: 1 Total Hours: 15

Learning Outcomes
After completing this module, the student teacher will be able to:

° (LO1): Use continuous, comprehensive and competency-based assessment
techniques.

° (LO1): Prepare test items, rubrics and scoring criteria for Mathematics.

° (LO1): Conduct diagnostic, formative and summative assessments.

° (LO1): Organize events like Mathematics clubs, exhibitions and activities.

° (LO1): Maintain reflective notes and engage in professional improvement.

Content

1. Assessment Principles from NEP 2020 (1hrs)
. Competency-based assessment

Holistic progress card
Formative assessment and continuous feedback

2. Construction of Test Items (2hrs)
. Open-ended, short answer, long answer, diagram-based and real-life
questions
. Rubrics and scoring schemes
3. Tools and Techniques of Assessment (2 hrs.)
Worksheets and written tests
. Observations and checklists
. Portfolios
4, Professional Development of Mathematics Teachers (1hrs)

Professional development through:
Online and blended learning platforms (SWAYAM, MOOCs)
Seminars, workshops and conferences

. Collaboration with other schools/institutions
. Reflective practices and self-evaluation
5. Mathematics Promotion Activities (2hrs)

Mathematics club
Mathematics exhibition/fair
. Mathematics day celebrations
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Assignments (7 Hours, 13 Marks)

1.

Assignment 1 (2 hours, 5 marks)

Prepare a detailed lesson plan for a secondary school Mathematics topic (any
chapter of your choice—e.g., Algebra, Geometry, Statistics, Proportion, etc.) using
the Concept Attainment Model

Assignment 3 (3 hours, 5 marks)

Topic: Cooperative and Collaborative Learning

Write a reflective narrative based on your understanding and experience of
Cooperative and Collaborative Learning as part of the syllabus. (Reflection
includes- understanding about Cooperative and Collaborative learning, your
experiences during Activities/Workshop, observation about student behavior in
groups, classroom application etc.)

Assignment 2(2 hours, 3 marks)

Community-Based Mathematics Task

Prepare 5 real-life mathematical problems from one setting:

Post office / Bank / Market

Include real-world numeracy aligned with NEP 2020.

Question Paper Design:(2 hours, 4 marks)

° Prepare a competency-based question paper (any standard/any topic).
° structured

° open-ended

° competency-based questions

Rubric Preparation:(2 hours, 4 marks)

Develop a rubric for assessing a mathematics activity or project.

Mathematics Club/Exhibition/ Mathematics Day celebration Activity Plan: (3
hours, 4 marks)

Prepare a plan for organizing a small mathematics awareness activity or
exhibition.
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mathematics textbooks (Classes IX-XII). NCERT.
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mathematics (Curriculum Development Series). NCERT.

National Council of Educational Research and Training. (2005). National
curriculum framework (NCF 2005). NCERT.

Ministry of Education, Government of India. (2020). National education policy
2020. Government of India. Sharma, R. K. (2018). Methods of teaching
mathematics. Kalyani Publishers.
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Title of the Courses
Course Cr | Internal External The0|:y+
Code Practical
2208 Commerce Education 2 25 25 50

Course Outcomes (COs)
After completing this course, student-teachers will be able to:

CO1: Apply effective pedagogical strategies to facilitate learning in Commerce.
CO2: Use ICT tools, group-based strategies, and community resources for
meaningful teaching.

CO3: Evaluate Commerce learning through appropriate tools and continuous
assessment.

CO4: Engage in reflective practice, professional development, and action research
in Commerce.

CO5: Design innovative learning experiences that promote thinking, problem
solving, and self-study.

Module 1: Facilitating Learning of Commerce (8 Hours)
Learning Outcomes (LOs)
After completing Module 1, the student teacher will be able to:

14

LO1: Use narration, explanation, and demonstration to enhance learners
understanding.

LO2: Promote thinking and knowledge construction through the Advance
Organizer Model, Problem Solving, Project-Based Learning, and Field Activities.
LO3: Facilitate self-study using computers, Internet resources, websites,
YouTube, e-Commerce tools, online learning, and activity sheets.

LO4: Apply small-group and whole-group instruction strategies such as
cooperative and collaborative learning, brainstorming, role play, dramatization,
group discussion, simulation, games, and quizzes.

LO5: Use learning resources including audio-visual aids and community resources
such as industry, banks, business hubs, and exhibitions.

Content (8 Hours)

1.

Using narration/explanation and demonstrations for facilitating understanding - 1
hour

Promoting thinking and construction of knowledge through using Advance
Organizer Model, Problem Solving, Project Based Learning, organizing Field
Activities - 3 hours

Facilitating learners for self-study through computers, Internet resources,
Websites, YouTube, e-Commerce, online learning, activity  sheets,
homework/assignments — 2 hours
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Using Small Group and Whole Group Instruction strategies through cooperative
and collaborative approaches, brainstorming, role play, dramatization, group
discussion, simulation, games, quizzes - 1 hour

Using learning resources for teaching Commerce: audio-visual aids; community
resources such as industry, banks, business hubs, exhibitions = 1 hour

Module 2: Evaluating Student Learning and Professional Growth of Teacher (7
Hours)

Learning Outcomes (LOs)

After completing Module the student teacher will be able to:

LO1: Explain the concept and importance of continuous and comprehensive
evaluation, including formative and summative evaluation from a constructivist
perspective.

LO2: Construct test items (open-ended and structured) in Commerce and
administer tests.

LO3: Identify professional development opportunities such as seminars,
conferences, online resources, collaboration with colleges/universities/industry,
journals, reflective practices, industrial field visits, and use of feedback.

LO4: Conduct research and action research related to learning Commerce.

Content (7 Hours)

1.

Concept and importance of continuous and comprehensive evaluation, formative
and summative evaluation as constructivist perspective - 3 hours

Construction of test items (open-ended and structured) in Commerce and
administration of tests - 2 hours

Professional development for Commerce teachers: participation in seminars and
conferences; use of computer and online resources; collaboration with colleges,
universities and industry; books, journals and periodicals; reflective practices;
industrial field visits; use of feedback — 1 hour

Teacher as a researcher: understanding how children learn Commerce through
research and action research in Commerce - 1 hour

Practical work/Assignments (Total: 25 Marks)
(Five assignments of 5 marks each)

1.

Prepare a lesson plan using the Advance Organizer Model or Problem-Solving
Method for any Commerce topic. - 5 marks

Develop two activity sheets promoting self-study using online resources or
e-Commerce examples. - 5 marks

Conduct any one group-based strategy (role play, brainstorming, simulation,
or group discussion) in class and write a reflective report. — 5 marks

Construct a test of 10 items (open-ended and structured) for a selected
Commerce unit. = 5 marks

Prepare a 2-page action research proposal addressing a learning difficulty in
Commerce. - 5 marks
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Course Title of the Courses Cr | Internal | External The0|_-y+
Code Practical
2209 Book Keeping and 2 25 25 50

Accountancy Education

Course Outcomes (COs)
After completing this course, student-teachers will be able to:

CO1: Apply appropriate pedagogical strategies to facilitate learning of Book
Keeping and Accountancy.

CO2: Use ICT tools, demonstrations, numerical illustrations, and community
resources for meaningful teaching of accounting concepts.

CO3: Evaluate learning in Accountancy through appropriate tools, tests, and
continuous assessment.

CO4: Engage in reflective practice, professional development, and action research
in Accountancy.

CO5: Design innovative and practical learning experiences that promote
analytical thinking, problem solving, and self-study among learners.

Module 1: Facilitating Learning of Book Keeping & Accountancy (8 Hours)
Learning Outcomes (LOs)
After completing Module 1, the student-teacher will be able to:

LO1: Use narration, explanation, demonstration, and numerical examples for
effective understanding of accounting concepts.

LO2: Promote analytical thinking using Problem Solving Method, Advance
Organizer Model, Project-Based Learning, and Field Activities such as visits to
banks/business firms.

LO3: Facilitate self-study using accounting software, computers, online resources,
YouTube, e-ledgers, and activity sheets.

LO4: Apply small-group and whole-group instructional strategies like
collaborative learning, brainstorming, role play for business transactions, group
discussion, and simulation of accounting scenarios.

LO5: Use learning resources such as audio-visual aids, charts, ledger models,
accounting software demos, and community resources (banks, CA offices,
business firms).

Content (8 Hours)

1.

Using narration/explanation and demonstrations for facilitating understanding of
accounting concepts - 1 hour

Promoting analytical thinking and knowledge construction through Advance
Organizer Model, Problem Solving Method (journal entries, ledger posting, trial
balance), Project Based Learning, and Field Activities - 3 hours

Facilitating self-study through computers, Internet resources, Websites, YouTube,
e-ledgers, accounting apps/software; developing and using activity sheets - 2
hours
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Small Group and Whole Group Instruction strategies: collaborative learning,
brainstorming, role play (business transactions), group discussion, simulation of
cash book, games, quizzes - 1 hour

Using learning resources for teaching Book Keeping and Accountancy:
audio-visual aids, charts, ledger models, accounting software demos; community
resources such as banks, CA firms, business hubs - 1 hour

Module 2: Evaluating Student Learning and Professional Growth of Teacher (7
Hours)

Learning Outcomes (LOs)

After completing Module 2, the student-teacher will be able to:

LO1: Explain Continuous and Comprehensive Evaluation (CCE) and apply
formative/summative evaluation in Accountancy.

LO2: Construct test items (problem-based, structured, and open-ended) and
administer tests effectively.

LO3: Identify professional development opportunities—seminars, conferences,
online courses (Tally/Excel), journals, reflective practices, collaboration with
banks/CA firms, industrial visits, and using feedback.

LO4: Conduct research and action research related to learning difficulties in
Accountancy.

Content (7 Hours)

1.

Concept and importance of CCE; formative and summative evaluation from a
constructivist perspective — 3 hours

Construction of test items (structured, numerical, practical problem-based, and
open-ended) in Accountancy and administration of tests - 2 hours

Professional development for Accountancy teachers: seminars, conferences,
online courses, collaboration with schools/colleges/industry, journals, reflective
practices, industrial visits; using feedback - 1 hour

Teacher as a researcher: understanding how students learn Book Keeping and
Accountancy; conducting action research on accounting learning difficulties - 1
hour

Practical Work / Assignments (Total: 25 Marks)
(Five assignments — 5 marks each)

1.

Prepare a lesson plan using the Problem-Solving Method or Advance Organizer
Model for a topic in Book Keeping or Accountancy. — 5 marks

Develop two activity sheets promoting self-study (e.g., journal entries, ledger
posting, cash book, trial balance) using online resources or accounting software.
- 5 marks

Conduct one group-based strategy (brainstorming on errors, role play of business
transactions, simulation of cash book, group discussion) and write a reflective
report. — 5 marks

Construct a test of 10 items (numerical, structured, and open-ended) for a
selected unit of Accountancy. — 5 marks
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5. Prepare a 2-page action research proposal addressing a learning difficulty in Book
Keeping and Accountancy (e.g., difficulty in posting ledger, solving depreciation
problems, understanding partnership accounts). - 5 marks
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Course Title of the Courses Cr Internal | External The0|_-y+
Code Practical
2210 Economics Education 2 25 25 50

Course Outcomes (COs)
After completing this course, student-teachers will be able to:

CO1: Apply effective pedagogical strategies to facilitate learning in Economics.
CO2: Use ICT tools, group-based strategies, and community resources for
meaningful teaching.

CO3: Evaluate Economics learning using appropriate assessment tools and
continuous evaluation practices.

CO4: Engage in reflective practice, professional development, and action research
in Economics teaching.

CO5: Design innovative learning experiences that promote thinking, problem
solving, and self-directed learning in Economics.

Module 1: Facilitating Learning of Economics (8 Hours)
Learning Outcomes (LOs)
After completing Module 1, the student teacher will be able to:

LO1: Use narration, explanation, and demonstration to develop learners’
conceptual understanding in Economics.

LO2: Promote higher-order thinking and knowledge construction through the
Advance Organizer Model, Problem Solving, Project-Based Learning, and Field
Activities.

LO3: Facilitate self-learning through the use of computers, Internet resources,
websites, YouTube, e-learning platforms, and structured activity sheets.

LO4: Apply small-group and whole-group instructional strategies such as
cooperative and collaborative learning, brainstorming, role play, dramatization,
group discussion, simulation, games, and quizzes.

LO5: Use appropriate learning resources including audio-visual aids and
community resources such as financial institutions, industries, and exhibitions
that support Economics learning.

Content (8 Hours)

1.

Using narration/explanation and demonstrations for facilitating understanding - 1
hour

Promoting thinking and construction of knowledge through Advance Organizer
Model, Problem Solving, Project-Based Learning, and Field Activities — 3 hours
Facilitating learners for self-study through computers, Internet resources,
websites, YouTube, e-Commerce tools, online learning, activity sheets, and
assignment tasks - 2 hours

Using Small Group and Whole Group Instruction strategies: cooperative and
collaborative learning, brainstorming, role play, dramatization, group discussion,
simulation, games, and quizzes - 1 hour

SNDT Women'’s University Mumbai Syllabus 2025-26




5.

Using learning resources for teaching Economics: audio-visual aids; community
resources such as industry, banks, business hubs, and exhibitions — 1 hour

Module 2: Evaluating Student Learning and Professional Growth of the Teacher
(7 Hours)

Learning Outcomes (LOs)

After completing Module the student teacher will be able to:

LO1: Explain the concept and importance of Continuous and Comprehensive
Evaluation (CCE) and the role of formative and summative evaluation from a
constructivist perspective.

LO2: Construct and administer test items (open-ended and structured)
appropriate for Economics learning.

LO3: Identify and engage in professional development opportunities such as
seminars, conferences, online resources, collaboration with
colleges/universities/industry, journal reading, reflective practice, and industrial
field visits.

LO4: Conduct classroom-based research and action research to understand and
improve how students learn Economics.

Content (7 Hours)

1.

Concept and importance of continuous and comprehensive evaluation; formative
and summative evaluation as a constructivist approach - 3 hours

Construction of test items (open-ended and structured) in Economics and
administration of tests — 2 hours

Professional development for Economics teachers: seminars, conferences,
computer and online resources, collaboration with higher education institutions
and industry, reading books and journals, reflective practices, industrial field
visits, and use of feedback - 1 hour

Teacher as a researcher: understanding how children learn Economics through
research and action research in Economics - 1 hour

Practical Work / Assignments (Total: 25 Marks)
(Five assignments of 5 marks each)

1.

Prepare a detailed lesson plan using the Advance Organizer Model or
Problem-Solving Method for any Economics topic. - 5 marks

Develop two activity sheets promoting self-study using online resources or real-life
Economics examples. - 5 marks

Conduct one group-based instructional strategy (role play, brainstorming,
simulation, or group discussion) in the classroom and prepare a reflective report. -
5 marks

Construct a test of 10 items (open-ended and structured) for a selected Economics
unit. = 5 marks

Prepare a two-page action research proposal addressing a learning difficulty in
Economics. - 5 marks
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Theory+

Course Title of the Courses Cr Inter | Extern Practica
Code nal al I
2211 Geography Education 2 25 25 50

Course Outcomes (COs)

By the

end of the course, student-teachers will be able to:

CO1l: Understand, analyze, and apply various Geography teaching methods,
instructional models, and strategies to enhance classroom learning.

CO2: Facilitate learner-cantered and self-directed learning by effectively
integrating ICT, digital tools, online resources, and activity-based tasks.

CO3: Develop skills for organizing and managing small-group and whole-group
learning strategies such as cooperative learning, collaborative learning,
brainstorming, dramatization, and team teaching.

CO4: Apply appropriate assessment indicators for evaluating Geography learning,
including observation records, field diaries, mapping skills, projects, portfolios,
and collaborative learning assessment.

CO5: Demonstrate professional growth through seminars, workshops, ICT tools,
reflective practices, academic reading, and feedback mechanisms.

CO6: Organize social and community-oriented activities such as exhibitions,
Geography fairs, and awareness programs to promote scientific attitudes among
students.

CO7: Explain new trends in Geography—GIS, Remote Sensing, GPS, Drone
Mapping, Digital Cartography, and Geospatial Technology.

Module 1 : Facilitating learning of Geography
Learning Outcomes (LOs):
After completing Module the student teacher will be able to:

(LO1): Use different Geography teaching methods effectively (Project, Regional,
Journey, Comparative).

(LO2): Facilitate self-learning using digital tools, internet resources, and
e-learning platforms.

(LO3): Apply small-group and whole-group strategies for active learning.

(LO4): Conduct brainstorming, role play, dramatization, and interactive activities.
(LO5): Use games, quizzes, and team-teaching techniques to enhance classroom
engagement.

Contents

1.

SNDT W

Teaching Methods and Instructional Models
° Project Method

° Journey Method

° Regional Method

° Comparative Method

Facilitating Self-Learning in Geography

° Use of computers and digital tools
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° Accessing internet resources (websites, YouTube, Geography channels)

° E-learning and online platforms

° Activity sheets, homework, and assignments
3. Small Group and Whole Group Strategies

° Cooperative & collaborative learning

° Brainstorming, role play, dramatization

° Group discussion, team teaching

° Games, quizzes, and interactive learning

Module 2 : Evaluating student-learning and Professional growth of teacher
Learning Outcomes (LOs):
After completing this module, the student-teacher will be able to:

° (LO1):Apply indicators for Geography assessment such as observation records,
field diaries, and mapping skKills.

° (LO2):Use portfolio assessment, project work, and collaborative learning
evaluation techniques.

° (LO3):Plan and engage in continuous professional development activities.

° (LO4):Integrate digital tools, seminars, workshops, and reflective practices for
growth.

° (LO5): Organize Geography-related social activities and understand new trends

like GIS, RS, GPS.

Contents
1. Framework & Indicators for Geography Assessment
° Observation records, field diary, mapping skills
° Portfolio assessment
° Project work (lab-based and field-based)
° Assessment of collaborative learning
° Evaluation of experimental work
2. Professional Development of Geography Teachers
° Participation in seminars, workshops, conferences
° Use of digital tools, online platforms, and ICT
° Academic collaborations
° Reading books, journals, and periodicals
° Reflective practices and field visits
° Feedback from learners and colleagues
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3. Organizing Social Activities

° Exhibitions, Geography fairs
° Activities promoting scientific attitude
° Popularizing Geography education among students

4. Geography New Trends: GIS, Remote Sensing and add Others

Assignments

1. Prepare a Detailed Lesson Plan using any one method: Project Method / Journey
Method / Regional Method / Comparative Method. (5 Marks)
O Include: Learning objectives, teaching-learning materials, step-by-step

procedure, student activities, assessment criteria, and teacher reflection.
O Submit a short report (300-400 words) on how the selected method
supports active Geography learning.
2. Explore Any One E-Resource Related to Geography (Google Earth, Geography
websites, digital maps, learning apps, educational YouTube channels) and write a
structured report including: (5 Marks)

O Name and link of the e-resource
O Key features and interface
O Geographical topics supported
O How it can be used for self-learning
O Classroom applications
O Advantages and limitations
3. Prepare a Short PPT (8-10 slides) on the following interactive instructional
strategies:
O Cooperative & collaborative learning (5 Marks)
O Brainstorming
[l Role play / dramatization
[l Group discussion / team teaching
[l Games and quizzes
O Include: definitions, steps, examples, visuals, and benefits for Geography
teaching.
4. Organise a field visit and make an evaluation report by using indicators for
Geography Assessment: (5 Marks)
° Observation records
° field diary
° mapping skills
5. Write a self-reflective report on what professional abilities you want to develop in
your journey and how you plan to develop them. (5 Marks)
° My Current Strengths - Teaching skills, subject knowledge, ICT use.
° Abilities to Develop — Assessment skills, digital pedagogy, research ability.
° How I Will Develop - Workshops, online courses, reading, peer feedback.
° Action Plan - Short-term and long-term goals for improvement.
° Expected Outcome — Better teaching performance and professional growth.
° Write a report on organizing social activities
OR
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Write a detailed report on any new trend in Geography (GIS / Remote
Sensing / GPS / Drone Mapping / Digital Cartography) — any one.

References and additional resources:

English References

1. Tiwari, A. Teaching of Geography. New Delhi: APH Publishing.
2. Singh, Gopal. Fundamentals of Geography Education. Sterling Publishers.
3. NCERT. Geography - Pedagogy and Content. New Delhi: NCERT.

4. Lambert, D. & Morgan, J. Teaching Geography 11-18. McGraw Hill.

5. Graves, N. New Directions in Geography Education. Routledge.

Hindi References

1. AT, TH. . (2011)3gaTer fAra7oT. el TeprereT faeer.

2. TS, 3T (2013). UT. 8{7Ier &7 fRIGTUT AFH. IR faAlg YieelehereT.

3. TAHISIRET. (2018) 37767 FRIGTUT Uq HodlHat. s feeell: THISIE.

4, THg, THATY. (2015)3MEg A ${71IeT FeT. F&H ARTIOT 3araTer.

5. ey, d.uer. e AT vd FTer fAeTor.

Marathi References (FTér Tga(

6. Folenvll, TH. 3 (2012)3fier RIGTUTIES. qOT: FTeled.

7. TegIoT, fa(2014) 87aTTel ITEATYST UScl. HIeBIqY: BSeh TehT2reT.

8. HERTSE Tod UTSAYEch (ATHT Hses. $3ieT 31T T HedicheT. JOT.

9 SirelT, (2018)T. A=A A&TTOTh T $3Mel Tk
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Theory+

Course Title of the Courses Cr | Internal | External Practica
Code I
2212 History Education 2 25 25 50

Course Outcomes (COs)

After completion of this course, the student-teacher will be able to:

CO1.

C04. Assess student

Demonstrate understanding of the structure, curriculum, and core elements of
History as a school subject.
CO2. Apply effective teaching methods and learning resources to facilitate meaningful
History learning.
CO3. Critically analyze History textbooks and other learning materials for accuracy,
sequencing, and pedagogy.

projects, portfolios, and other assessment strategies.
CO5. Engage in professional development and reflective practices to enhance teaching

effectiveness and support lifelong learning.

Module 1: Analysis of the Subject History and Learning Resources
Learning Outcomes (LOs)

After completing this module, the student-teacher will be able to:

LO1.

LO2.

LO3.

LOA4.

LOS5.

learning through continuous and comprehensive evaluation,

Understand the organization, scope, and framework of History as a school

subject.

Explain the concept of curriculum and syllabus, and apply different methods of
curriculum construction (Concentric, Chronological, Periodic, Regressive).
Integrate core elements, values, and life skills into History teaching to promote

value-based education.

Critically analyze History textbooks for content accuracy, sequencing, and

pedagogical effectiveness.

Identify and effectively use traditional and technology-based learning resources,
while understanding the professional role and qualities of an ideal History

teacher.

Contents (12 hours)

Structure of History (2 hour)
Organization of History as a school subject
Scope of History, Framework for teaching History
Curriculum and Syllabus (3 hour)

1

(0]
(0]

O O O O O o

Concept of curriculum and syllabus

Methods of curriculum construction:

Concentric
Chronological
Periodic
Regressive
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3 Core Elements, Values, and Life Skills (3 hour)

o] Value Education, Relationship between values and core elements
o] Main objectives of value education, Integration of national values,
constitutional principles, and life skills through History teaching
4 Textbook and Content Analysis (2 hour)
o} Critical evaluation of History textbooks
o] Accuracy of content, Sequencing of topics, Pedagogical approach
5 Types of Learning Resources and Teacher’s Role (2 hour)
o] Traditional resources (books, charts, maps, museum visits)
o] Technology-based resources (computers, online learning, audio-visual
aids)
o] Qualities of an ideal History teacher, Professional role of a history teacher

Module 2: Planning and Evaluation of History Teaching

Learning Outcomes (LOs)

After completing this module, the student-teacher will be able to:

LO1 - Develop skills in lesson planning by setting clear learning objectives, selecting
appropriate content, and choosing effective teaching methods (storytelling,
demonstrations, project-based learning).

LO2 - Identify and effectively utilize various teaching resources, including history
rooms, museums, historical sites, primary, secondary, and online resources.

LO3 - Apply continuous and comprehensive evaluation (CCE) techniques through
projects, portfolios, oral presentations, and group activities to assess student
learning.

LO4 - Construct and administer open-ended and structured test items, evaluating both
quantitative and qualitative skills, and assessing project work effectively.

LO5 - Evaluate non-exam-based skills using curricular and co-curricular activities,
ensuring holistic assessment of learners.

Contents (13 hours)
1 Lesson Planning (3 hour)
0 Setting learning objectives, Selecting content
o Choosing appropriate teaching methods (storytelling, demonstrations,
project-based learning)

2 Teaching Resources (2 hour)

o] History rooms, Museums and historical sites

o] Primary Resources, Secondary Resources, Online Resources
3 Student Assessment (2 hour)

o] Continuous and comprehensive evaluation (CCE)

o] Project work, Portfolios, Oral presentations, Participation in group activities
4 Test Construction (3 hour)

o] Preparing open-ended questions, Preparing structured questions

o] Assessing quantitative skills, assessing qualitative skills, Evaluating

projects effectively
5 Evaluating Non-Exam Skills (3 hour)
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o] Assessing skills not captured in formal exams

o] Using curricular and co-curricular activities

Assignments

Module 1 Assignments:

1. Select any History textbook used in  school. Critically analyze its content for
accuracy, sequencing of topics, pedagogy, and integration of values and life skills.
Submit a report summarizing your findings and suggestions. (8 Marks)

2. Identify traditional and technology-based learning resources available in your
institution or community (books, charts, maps, museums, online tools). Prepare a
report on how these resources can be used effectively in History teaching. (5
Marks)

3. Prepare a report on how these resources can support teaching History and
develop student understanding. (4 Marks)

4, Prepare a detailed lesson plan for a history topic, including learning objectives,

content selection, and teaching methods (storytelling, demonstration,
project-based learning). Reflect on how the lesson promotes value education and
life skills. (8 Marks)

Reference Book -
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Ramraje R.A. (2018). History And Political Sciance Education, Badlapur : Arhant
Publication

Shedmake S. P. (2021). Itihas Adhyapan Shastra, Sion : Self Publication
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Course Theory+
Code Title of the Courses Cr Internal External | Practica
|
2213 Social Science Education 2 25 25 50

Course Outcomes (COs)
After completion of this course, the student-teacher will be able to:

CO1 : Learners will understand and apply constructivist principles of learning and
teaching in Social Science, using models such as Concept Attainment, Guided
Discovery, Project Method, Journey Method, and Comparative Method to promote
thinking and knowledge construction.

CO2 : Learners will demonstrate the ability to integrate technology and self-study
tools—including computers, online resources, YouTube channels, activity sheets,
and assignments—to facilitate independent learning in Social Science.

CO3 : Learners will effectively plan and conduct cooperative and collaborative
learning activities, such as brainstorming, role play, dramatization, group
discussions, team teaching, games, and quizzes, for active engagement in Social
Science classrooms.

CO4 : Learners will develop and wuse various assessment tools and
techniques—including CCE, formative and summative evaluation, portfolios, field
diaries, mapping, project assessment, and test-item construction—to evaluate
diverse learning outcomes in Social Science.

CO5 : Learners will engage in professional growth and research-oriented
practices, participating in seminars, field visits, collaborations, reflective practices,
and action research, while organizing Social Science-related activities such as
exhibitions and fairs to promote Social Science education.

Module 1: Facilitating learning of Social Science (13 Marks )
Learning Outcomes (LOs)
After completing Module the student teacher will be able to:

LO1 : Learners will understand and explain the psychology of learning and
constructivist approaches in Social Science teaching.

LO2 : Learners will apply thinking and knowledge-construction strategies such as
Concept Attainment, Guided Discovery, Project Method, Journey Method, Regional
and Comparative Methods in Social Science learning contexts.

LO3 : Learners will use digital tools and self-study resources—computers,
websites, YouTube channels, activity sheets, and assignments—to promote
independent learning in Social Science.

LO4 : Learners will plan and implement small-group and whole-group
instructional strategies, including cooperative and collaborative learning,
brainstorming, role play, dramatization, group discussions, team teaching, games,
and quizzes.
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Content:

1.

Perspective on the Psychology of learning & teaching of constructivism in Social
Science (2)

Promoting thinking and construction of knowledge through using Concept
Attainment, guided discovery, Project Method, Journey method, regional method,
comparative method (5)

Facilitating learners for self-study through wuse of computers, Internet
resources-Websites, YouTubes, Social Science Channel , online learning, using
activity sheets, assigning homework/assignments (3)

Using Small Group and Whole Group Instruction strategies through Cooperative
and Collaborative approaches to learning, Brain storming, Role Play and
Dramatization, Group Discussion, team teaching, Games, Quiz (3)

Module 2: Evaluating student-learning and Professional growth of teacher (12

Marks)

Learning Outcomes (LOs)
After completion of this module, the student-teacher will be able to:

LO1 : Learners will understand and explain the concept and significance of
Continuous and Comprehensive Evaluation (CCE) and apply formative and
summative evaluation from a constructivist perspective in Social Science.

LO2 : Learners will develop and use performance assessment tools such as
observation records, field diaries, mapping tasks, portfolios, project assessments,
and criteria for evaluating collaborative and experimental work in Social Science.
LO3 : Learners will be able to construct and administer varied test
items—open-ended, structured, diagram-based, and activity-based—and evaluate
learning outcomes not assessed through formal examinations.

LO4 : Learners will engage in professional development activities, including
seminars, conferences, online learning, collaborations, reflective practices, field
visits, and using feedback from various sources to enhance teaching
effectiveness.

LO5 : Learners will understand and apply the role of a teacher as a researcher,
conducting educational research and action research to analyze how students
learn Social Science and improve pedagogical practices.

LOG6 : Learners will plan and organize Social Science-related activities such as
exhibitions, fairs, and awareness events to promote scientific attitude and
popularize Social Science education among students.

Content

1.

Concept and importance of continuous and comprehensive evaluation,
formative and summative evaluation as constructivist Perspective (2)
Developing framework and indicators for performance assessment in Social
Science: Learner’s record of observations; Field diary, Mapping, Portfolio;
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Assessment of project work (both in the laboratory and in the field);
assessment of participation in collaborative learning; Assessment of
experimental work in Social Science (2)

3. Construction of test items (open-ended and structured) in Social Science and
administration of tests (2ectives in Social Science not assessed in formal
examination system and their evaluation through various curricular and
co-curricular activities (1)

4, Professional development for Social Science teachers through (2)

Participation in seminar, conferences

Computer and online resources

Collaboration of school with colleges, universities and other institutions
Books, Journals and periodicals

Reflective practices of Social Science teachers

Field visits
Use of Feedback from learners, colleagues and self
5. Teacher as a researcher: Learning to understand how children learn Social
Science through research, action research in Social Science. (2)
6. Organizing social activities such as exhibitions, Social Science fair for

development of scientific attitude and popularizing Social Science education (1)

Assessment :

1. Constructivist Teaching in Social Science (10 Marks)
Task: Prepare a detailed write-up (800-1000 words) explaining:
The psychology of learning behind constructivism.
How Social Science concepts can be taught using:

° Concept Attainment Model
° Guided Discovery

° Project Method

° Journey Method

° Regional Method

° Comparative Method

Give two classroom examples from any Social Science subject
(History/Geography/Civics/Economics) to show constructivist application.

2. Writing a report based on visit to any one place such as Agro tourism Places,
Dairy Project, and, agriculture colleges/schools/university and writing a report
including following points: planning and preparation, objectives, implication
structure of Project, opinion And Feedback. (10 Marks)

3. Prepare one lesson note based on any one of Team Teaching/ Collaborative
Learning/ Models of Teaching (5 Marks)
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Course Theory+
Code Title of the Courses Cr | Internal | External | Practica
|
2214 Science and Technology Education 2 25 25 50

Course Outcomes (COs)
After completion of this course, the student-teacher will be able to:

CLO1: Design and organize meaningful learning experiences using appropriate
teaching-learning materials, models and methods.

CLO2: Integrate ICT, multimedia, mobile applications, and Al-based tools
effectively to enhance science teaching and support diverse learners.

CLO3: Plan, conduct, and evaluate curricular and co-curricular activities such as
debates, discussions, role plays, quizzes, and games to promote active learning.
CLO4: Develop, administer, and interpret competency-based assessments,
including blueprints, unit tests, rubrics, portfolios, and digital evaluations aligned
with CCE principles.

CLO5: Create digital content (videos, blogs, e-modules, digital stories) to
support effective teaching, assessment, and learner engagement in learning
process

Module 1 : Facilitating learning of Science and Technology
After completion of this module, the student-teacher will be able to:

e LO1: Use various methods and models of teaching
e LO2: Promote construction of knowledge

e LO3: Facilitate self learning of Science

e LO4: Promote cooperative learning

e LO5: Use various learning resources

Content:

1. Using narration/explanation and demonstrations for facilitating understanding.
2. Promoting thinking and construction of knowledge through Using Concept
Attainment, Inductive Thinking, guided discovery, Problem solving, Project Based
Learning, organizing experiments/laboratory activities.
3. Facilitating learners for self-study through use of computers, Internet
resources-Websites,You Tubes, online learning, using activity sheets, assigning
homework/assignments.
4. Using Small Group and Whole Group Instruction strategies through Cooperative
and Collaborative approaches to learning, Brain storming, Role Play and
Dramatization, Group Discussion, Simulation and Games, Quiz.
5. Using learning resources for teaching Science:

Science laboratory

Audio and Visual aids

Community resources such as botanical garden, museum, aquarium, zoo,
exhibitions.
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Module 2: Evaluating student-learning and Professional growth of teacher.
After learning this module the student teacher will be able to

e LO1: Explain concept of continuous and comprehensive evaluation
e LO2: Develop indicators for performance assessment in Science and Technology
e LO3: Construct various tools for formative and summative evaluation in Science
and Technology
e LO4: Understand importance and ways to develop professionally
e LOS5: Plan for an action research.
Content:

1. Concept and importance of continuous and comprehensive evaluation,
formative and summative evaluation as constructivist Perspective
2. Developing framework and indicators for performance assessment in science:
Learners record of observations; Field diary, herbarium and collection of
materials; Oral presentation of learners work in biological science, Portfolio;
Assessment of project work (both in the laboratory and in the field); assessment
of participation in collaborative learning; Assessment of experimental work in
science.
3. Construction of test items (open-ended and structured) in science and
administration of tests.
4. Exploring aims and objectives in Science not assessed in formal examination
system and their evaluation through various curricular and co-curricular activities.
5. Professional development for science teachers through

Participation in seminar, conferences

Computer and online resources

Collaboration of school with colleges, universities and other institutions

Books, Journals and periodicals

e Reflective practices of Science teachers

Field visits

Use of Feedback from learners, colleagues and self
6. Teacher as a researcher: Learning to understand how children learn science
through research, action research in science.
7. Organizing social activities such as science club, exhibitions, science fair for
development of scientific attitude and popularizing science education.

Assignments & Practicum (25 Marks)

1. Design and implement a teaching strategy using the Concept Attainment Model
for a topic in Science (10 Marks)
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2. Design an ICT-enabled self-learning resource for any secondary school Science

topic using online resources such as websites, educational videos, or simulations
(5 Marks). The assignment should include:

Topic and class

Learning objectives

Description of the ICT-based learning resource

Role of the teacher in facilitating self-learning

Develop assessment indicators and rubrics for evaluating any one of the following
(5 Marks)

Project work /Experimental work/Participation in collaborative learning.

4. Prepare competency-based question paper (any standard/any topic).

with structured, open-ended, competency-based questions (5 marks)
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Course Theory+
Code Title of the Courses Cr Internal External Practica
|
2215 Music Education 2 25 25 50

Course Learning Outcomes (CLO) @Tellei9 AT HisdT Aciiel:

CLO1: T Reromcher fafayr srearder geprdi Ferslieor Fee oy rearae
T AS.

CLO2: WghRiicH® T HEANRcHS HEAITAT ATLTATSH [dearedi=ar gmcAs
3nfor Heterelier RISTOT UFHAST AT ST AS.

CLO3: MY+ daemer 9 Ry eages wwir aw w & Wa
TIHCIIA T FaNoT e o fd aar .

CLO4: WIAAYT d HdHY HeAAIA Hehodell THo Hiad Reomrardr avg
HeTATIA |reel [ AT T araar Acher.

CLOS5: il Retehrear saraaias fAhrare Aged WHST Ardl Fefedl IR qrSclelr
Felt HRMETATHT STl FaT A,

Module 1z@ﬂam§mﬂaﬂw

Learning Outcomes (LOs)

Learners will be able to:
LO1.HIeT 3reagareiter fafdrer uegrelier gersfieror ar A,
LO2. fafatr rearget gegrdiiar aroR aXdr dgdl.

LO3. GghRiTcHS 10T TgI3TcHS HEIYATTA HEATIeT ol o1 §13eT, T AR McHbcl
[EEAGGIERH

LO4. 3TIfeieh T AT=ITedT aToRIe TaETGT Taeh & il A,

LOS5. Gafia fRI&TOT 3TeATIITTS! eI reaAiar/ WaiaT aTaR hde], [auamar It
37T T ISl

Content:
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3.1 G TE=AT 31707 ATE TSl FATeT TeeAT ATeAT GeAs e OTHTST e FTSEIeh 0T, 37TT0T
ATAI3eh gerdl ar 39T

3.2 ANTGLTATAR TUTRA QATET AT, TRAR T, ThedRI AT AT,

3.3 MY ATCTATTA T AT - HIUTeh, SeTele .

3.4 TghRATcHSD 0T TgARMcHS 3TETT.

3.5 HINT IeAGAETST fafaer FEIArm AT [3H1ehR ATEAT,a8 Thal, ATl JTaTe 3y,
dTel, d1ed, Shellglele], ST THC 3.

Module 2: EATT FHeATe HEAYT HoIATIeA 0T RAgTehraT sArawT A I,

Learning Outcomes (LOs)

Learners will be able to:

LO 1. |Iccd qUT 10T HehY HedATIeATH! HehoUedl FI5C HidT Asol.

LO2. FafieT RI&TUTIcier shrIATeT HoATehaTT TSl THTUTeh/E/ERTeh/Eah HIe |t
faepra ear Ao

LO3. HIiid RGTUTCieT eI 31T AhRId HedATI=rars! fafaer e
ASON/TTAT HIdT IS,

LO4. T3f1d TRIeTerrear saraariies AT HAgcd 10T AT 3TTeholsT 815,
LOS. it RI&TehT sheied HIaTelT Aciel ITTOT il HATETT ATSTAT T A,

Content:

41FINT EATIATAST HRIATT Hodreherrars! faearedf fadieror #AidY, disr aredieor,
T Tehod eeeh Tl /9HTOT it

4.2 TacaTdT HfdTciTer 3Teheled AUTEUIATHTS! Aol T d TR Y 3.
4.3 TN fraverr AfArsed/ st

4.4 G RIS SATTH TaehTa.

4.5 HI fRA&TH - Ueh Gerh
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Assignments & Practical Work (25 marks)

1. I e /9Te HGHTaT T T 376 aTel ol et [ 4 90T ]

2. Fianfieh AT HTATTET rdeiehet [$ 9[0T ]
3. AN Tcieh SRIShAT 3TTSTeT/ [ aTsTeT/ATedIehoT [ 4 30T ]

4. TT3ET T GINaens Ii<aT AT I3ITH T 3ETeUNaTed fgdTel AIELhITT.,

[20 3T0T]

HesT Iy
* ITYSIIN SY.SET.TTIY ¢R¢, 3T, Shelld JehrleT
* SR AT, Fefter 3TOT HWigdeames, er¢¢, a3l siRei amerd wegrfdearera

* FTgeh AUTE TG , Fidllicleh ATHATET T Hallel RISTUTET AT {eieh Tetrdl, ¢’¢R, qor
ThIRI=T-guT faeardie.

*Wh1een fohRTOT, TAT, 006, HeS, HERR TehIRTeT

* Fafiere Herded

D

* Murthy P.Samba, The Teaching of Music

* National Curriculum Framework 2005, Delhi,N.C.E.R.T

*Ranade G.E., Hindustani Music
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Course Title of the Course Cr Internal Practical
Code
2304 | EPC 4 - Understanding the Self 2 50 50

Understanding the Self
Course Outcomes (CLOs)
After completing this course, student-teachers will be able to:

CO1: Students will be able to develop personal sensibilities, dispositions, and
skills that support their own growth and enable them to facilitate the holistic
development of their future learners.

CO2: Students will demonstrate social-relational sensitivity and effective
communication skills, including attentive listening, mindful observation, and
empathetic interaction.

CO3: Students will develop a holistic understanding of the human self and
personality, exploring inner aspirations, emotions, and creativity through diverse
expressive forms.

CO04: Students will be able to build emotional resilience, manage interpersonal
conflicts constructively, and work collaboratively by drawing upon collective
strengths.

CO5: Students will understand and appreciate the philosophy and practice of
yoga, applying yogic principles and techniques to enhance well-being, harmony,
and mind-body integration.

Learning Outcomes (LOs)

LO1: Learners will be able to develop personal sensibilities, dispositions, and
skills that support their own growth and help them guide the personal
development of their future students.

LO2: Learners will demonstrate social sensitivity and effective communication
skills, including the ability to listen attentively and observe thoughtfully.

LO3: Learners will develop a holistic and integrated understanding of the human
self and personality through reflective and creative activities.

LO4: Learners will be able to build resilience, manage conflicts positively, and
work collaboratively by using collective strengths.

LO5: Learners will understand and apply the philosophy and practice of yoga to
enhance overall well-being, harmony, and balance in daily life.

This practical would be transacted through a workshop mode by more than one

resource persons.

The practical will address aspects of development of the inner self and the

professional identity of a teacher. As an individual in society one has different identities -
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gender, relational, cultural - and it is important to address one's implicit beliefs,
stereotypes and prejudices resulting from these identities. It is important for the
student-teachers to be aware of their identities and the political, historical, and social
forces that shape them.

The practical shall also focus on revisiting one's childhood experiences -
influences, limitations and potentials - while empathizing with other childhoods, and also
the childhood experiences of one's peers.

Methodologies for the transaction of the practical:
The following methodologies for the transaction of the course could be used in

interactive sessions:

1. Sharing case studies/biographies/stories of different children who are raised in
different circumstances and how this affected their sense of self and identity
formation. (10 Marks)

2. Watching a movie/documentary where the protagonist undergoes trials and finally
discovers her/his potential despite odds. (10 Marks)
3. Issues of contemporary adolescence/youth need to be taken up as

student-teachers first need to understand themselves; and themselves in relation
to their students and classroom situations. (10 Marks)

4, Different modes of expression can be used in each of the sessions (so that each
of the students get a chance to express herself through any of the modes that
they are comfortable in) and at the end of the year, the resource person and the
coordinating faculty can reflect back on whether all modes of expression were
included through the sessions of not. (10 Marks)

5. The exercise of developing reflective journals and providing regular feedback on
those journals can also be used here. (10 Marks)
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Suggested activities:

and formation
of one ‘s self

affected,
- Own sense of self
and identity formation

- reading sharing and
discussion books,

- writing life stories,

- sharing life turning points
/ incidents & using
nonverbal expressions to
can note deeper feelings

- role play

- SWOC analysis

Sr. Title of the . . Lo Resources
. Learning outcomes | Kind of activities
No. activity needed
1 Exploring the | -To be aware of one's | -Workshop on self- - five different
self- Values potentials, awareness, self-concept, images or
& self- image | -Able to identify one's | self- image: Self- Objects
strength and disclosure for story making,
weakness through Games, Story - Johari window-
-Know what one can | making, Dance, Art, Self-awareness
do and can't do, Postures, Theatre etc. diagnostic test.
-Able to evolve as - Meditation workshop,
person and able to - Yoga sessions,
develop the skills of |- Self-awareness diagnosis.
self-awareness. -Transactional analysis on
activities,
- Reflections
2 Individual & -Team building, Nature walk/ field visit,
collective self | -Respecting others, Simulation Exercise,
-Group Task, Adventure,
-Sharing Collective art.
responsibility,
-Addressing conflicts
3 Self-identity -To examine what has | Workshop on self-identity: | - Case studies,

- Biographies,
stories

- Film/drama/
documentary, on
Human victories
& defied, Social
and educational
issues.

Teacher as a
reflective
practitioner

-To identify a
characteristics of a
reflective practitioner
-To examine ones
effectiveness of a
reflective practitioner
to access one s
reflective teaching.

-Workshop on reflective
practices,

(Reflection in action on
action & for action)
-Introspection exercise to
know one ‘s self as
reflective

practitioner creatively
reflect one ‘s teaching-
activity.
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5 Reflection on
one's

development
as a teacher.

-To develop holistic
and integrated
understanding of self
as a teacher

-Write a reflective diary
on

their one 's development
as a

teacher & get feedback
regularly from in charge
teacher

Printed reflective
diary.
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Course Title of the Course Cr Internal Practical
Code
2305 | EPC5 - Drama and Art in Education 2 50 50

Course Outcomes (COs)
After completing this course, student-teachers will be able to:

° CO1l. Prepare script for dramatization and present involving school students

° CO2. Watch and appreciate movie/video program/drama

° CO3. Participate in a street play/ skit/drama/musical program/ dance to create
awareness of social/ educational problems and remedies

° CO4. Organize an exhibition on a theme

° CO5. Demonstrate understanding of local cultural and art institutions by
analyzing their activities and effectively documenting their contributions to
society.

Learning Outcomes (LOs)

° LO1. Develop skills in creating and presenting educational scripts through
dramatization.

° LO2. Enhance the ability to guide and engage school students in learning
activities.

° LO3. Critically analyze and appreciate educational/social/cultural media content.

° LO4. Collaborate effectively with peers to organize thematic exhibitions.

° LO5. Reflect on experiences, gather feedback, and improve teaching and
presentation practices.

° LO6. Develop the ability to observe, analyze, and report on the functioning and

contributions of local cultural and art institutions

Activities:
1. Creating a script for dramatization for content at school level and present

it involving school students during internship program (10)

An orientation about script writing will be given to the student teachers. Each
student teacher will select content from her subject and prepare a script for teaching the
content - through dramatization. The student teacher will orient and guide the school
students about presentation of dramatization. She will submit the script as well as a brief
report based on experiences, reflections and feedback.

2. Watch a video Film/ Movie/Drama and write a report including

appreciation (10)

The student teacher has to select and watch a video Film/ Movie/Drama on any
theme related to educational/social/cultural problems/innovations. The student teacher
has to write a report based on the theme, justification of selecting the video
Film/Movie/Drama, appreciation and reflections.

3. Organizing an exhibition on a theme in collaboration with peers. (10).

The activity will be conducted in a group. Student teachers will select a theme
such presenting characteristics of any State in India or any nation or any specific culture.
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They will prepare/collect material such as specimen, models, charts, posters, graphs,
maps, artefacts, pictures, photographs, videos, songs and organize an exhibition for
school students/peers and write a report including efforts done in preparation,
organization of exhibition, experiences and feedback obtained.

4, Prepare and participate in a street play/skit/musical

program/dance/puppet show (10)

The student teachers will complete this activity in a group. The student teachers
will sit together, discuss and select a social/ educational problem/ life sketch of any great
personality who has given significant contribution in development /educational or social
reform. They will prepare a script for presentation through street play/ skit/ musical
program/ dance/ puppet show. The group will perform it before class/school students/a
group in society and write a report including efforts done in preparation, organization of
exhibition, experiences and feedback obtained.

5. Visit the local drama institutions / cultural organizations / folk art
institutions in your area and prepare a report based on their activities

(10)

Identify nearby drama or cultural institutions, schedule visits, observe their
programs and activities, interact with the staff or members, take notes, and prepare a
report summarizing their work, programs, and your observations.
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Course Title of the Course Cr Internal Practical
Code
2401 | EWF 1- School Exposure (1Weeks) 2 50 50

School Exposure

Engagement with Field (EWF 1) (Marks: 50)

After completing this course, student-teachers will be able to:
Course Outcomes (COs)

CO1: Students will be able to understand the structure and functioning of
different types of schools by observing Government, Private, Urban, Rural, and
Special Category institutions.

CO2: Students will be able to critically analyze school infrastructure, resources,
classroom processes, and human resources using systematic observation
guidelines.

CO3: Students will develop the ability to prepare a comprehensive school profile,
documenting curricular, co-curricular, and administrative aspects of the school.
CO4: Students will be able to reflect on teaching-learning practices, identify
strengths and challenges, and relate them to theoretical perspectives learned in
the course.

CO5: Students will be able to prepare and present a detailed field-exposure
report based on their school visits, demonstrating analytical, observational, and
presentation skills.

Learning Outcomes (LOs).

LO1: Student teachers will be able to observe and understand the functioning of
different types of schools (Government, Private, Urban, Rural, Special Category,
Ashram Schools, and Schools for challenged learners).

LO2: Student teachers will be able to analyze school infrastructure, resources,
human workforce, classroom environment, and the organization of curricular and
co-curricular activities.

LO3: Student teachers will be able to prepare a comprehensive school profile
based on systematic observation using the guidelines provided by the institute.
LO4: Student teachers will develop the ability to critically reflect on
teaching-learning processes through classroom observation and identify
strengths and areas for improvement in school functioning.

LO5: Student teachers will be able to prepare a detailed field-exposure report
and effectively present their observations in a seminar/meeting at the institute.

Duration: 1 weeks

The School Exposure Programme shall be carried out during the Second semester

in local/nearby school or schools. For this, the student teachers belonging to the state,
where the Institution is located, may be placed in regional language medium schools;
and the rest may be placed in other schools. Care must be taken to identify various
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types of school such as Government, Private, Urban, Rural, and Specified category
schools (e.g. KVs, JNVs, Sainik Schools), Ashram Schools, Schools for challenged
learners.

A group of 10 to 12 student teachers may be placed in one school for the

purpose. Efforts shall be made to provide exposure to as many types of schools as
possible.
A student teacher (or a group of student teachers) needs to visit at least two types of
schools: in the first week. A brief orientation programme can be arranged before sending
the student teachers to schools to acquaint them with the objectives and modalities of
such programme. During this programme, the student teachers shall observe the
school/classroom environments with reference to infrastructure, equipment’s,
teaching learning materials, functioning, human resources, organisation of
various activities, etc. and prepare a profile of the school to which they are attached.
The institute shall develop detailed guidelines for school observation; and orient the
student teachers to the process of school observation as well as to the use of guidelines.
After completion of the field exposure programme, student teachers shall be required to
develop a detailed report and share the same in a seminar/meeting at the Institute.

Sr. No. Internal Assessment Marks
1 Preparation profile of the school 25 Marks
Preparation and Presentation / sharing of
2 25 Marks
the report

Total 50 Marks
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The paper Pattern for 4 credit course ( 50 marks)

Que 1: Answer any one of the following (10 Marks)

a) The school management wishes to design policy on in-service teachers training
programme so that every teacher should get opportunity to participate and
financial support too. Discuss the policy making cycle for the same.

b) Discuss the socio-cultural context of Indian society and its reflections in designing
NEP-2020with suitable example.

Que 2: Answer any one of the following (10 Marks)
a)
b)

Que 3: Answer any one of the following (10 Marks)

a)
b)

Que 4: Answer any one of the following (10 Marks)

a)
b)

Que 5 : Write short note on any two (10 marks)
a)
b)
c)
d)
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	Course Outcomes (COs) 
	●​CO1 : Learners will be able to apply constructivist and innovative pedagogical approaches, such as Concept Attainment, Problem-Solving, and Project-Based Learning, to promote deeper mathematical thinking and knowledge construction. 
	●​CO2 : Learners will demonstrate the ability to plan and implement cooperative and collaborative mathematical learning, using group work, teamwork, and shared problem-solving strategies. 
	●​CO3 : Learners will effectively use mathematics learning resources, including math laboratory tools, digital resources, audio-visual aids, and community resources, to enhance experiential and context-based learning. 
	●​CO4 : Learners will design and apply competency-based assessment tools aligned with NEP 2020, including rubrics, test items, portfolios, and formative assessment techniques for continuous feedback. 
	●​CO5 : Learners will engage in professional development and mathematics promotion activities, participating in workshops, collaborative learning networks, reflective practices, and organizing math clubs, exhibitions, and celebrations. 
	References   
	 
	References  
	References  
	English References 
	Hindi References   
	Marathi References (मराठी संदर्भ( 
	 
	Module 1: Analysis of the Subject History and Learning Resources   
	Module 2: Planning and Evaluation of History Teaching   
	●​CO1 : Learners will understand and apply constructivist principles of learning and teaching in Social Science, using models such as Concept Attainment, Guided Discovery, Project Method, Journey Method, and Comparative Method to promote thinking and knowledge construction. 
	●​CO2 : Learners will demonstrate the ability to integrate technology and self-study tools—including computers, online resources, YouTube channels, activity sheets, and assignments—to facilitate independent learning in Social Science. 
	●​CO3 : Learners will effectively plan and conduct cooperative and collaborative learning activities, such as brainstorming, role play, dramatization, group discussions, team teaching, games, and quizzes, for active engagement in Social Science classrooms. 
	●​CO4 : Learners will develop and use various assessment tools and techniques—including CCE, formative and summative evaluation, portfolios, field diaries, mapping, project assessment, and test-item construction—to evaluate diverse learning outcomes in Social Science. 
	●​CO5 : Learners will engage in professional growth and research-oriented practices, participating in seminars, field visits, collaborations, reflective practices, and action research, while organizing Social Science-related activities such as exhibitions and fairs to promote Social Science education. 


	Learning Outcomes (LOs) 
	●​LO1 : Learners will understand and explain the psychology of learning and constructivist approaches in Social Science teaching. 
	●​LO2 : Learners will apply thinking and knowledge-construction strategies such as Concept Attainment, Guided Discovery, Project Method, Journey Method, Regional and Comparative Methods in Social Science learning contexts. 
	●​LO3 : Learners will use digital tools and self-study resources—computers, websites, YouTube channels, activity sheets, and assignments—to promote independent learning in Social Science. 
	●​LO4 : Learners will plan and implement small-group and whole-group instructional strategies, including cooperative and collaborative learning, brainstorming, role play, dramatization, group discussions, team teaching, games, and quizzes. 

	Learning Outcomes (LOs) 
	●​LO1 : Learners will understand and explain the concept and significance of Continuous and Comprehensive Evaluation (CCE) and apply formative and summative evaluation from a constructivist perspective in Social Science. 
	●​LO2 : Learners will develop and use performance assessment tools such as observation records, field diaries, mapping tasks, portfolios, project assessments, and criteria for evaluating collaborative and experimental work in Social Science. 
	●​LO3 : Learners will be able to construct and administer varied test items—open-ended, structured, diagram-based, and activity-based—and evaluate learning outcomes not assessed through formal examinations. 
	●​LO4 : Learners will engage in professional development activities, including seminars, conferences, online learning, collaborations, reflective practices, field visits, and using feedback from various sources to enhance teaching effectiveness. 
	●​LO5 : Learners will understand and apply the role of a teacher as a researcher, conducting educational research and action research to analyze how students learn Social Science and improve pedagogical practices. 
	●​LO6 : Learners will plan and organize Social Science-related activities such as exhibitions, fairs, and awareness events to promote scientific attitude and popularize Social Science education among students. 
	Task: Prepare a detailed write-up (800–1000 words) explaining: 
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	Course Outcomes (CLOs) 
	●​CO1: Students will be able to develop personal sensibilities, dispositions, and skills that support their own growth and enable them to facilitate the holistic development of their future learners. 
	●​CO2: Students will demonstrate social-relational sensitivity and effective communication skills, including attentive listening, mindful observation, and empathetic interaction. 
	●​CO3: Students will develop a holistic understanding of the human self and personality, exploring inner aspirations, emotions, and creativity through diverse expressive forms. 
	●​CO4: Students will be able to build emotional resilience, manage interpersonal conflicts constructively, and work collaboratively by drawing upon collective strengths. 
	●​CO5: Students will understand and appreciate the philosophy and practice of yoga, applying yogic principles and techniques to enhance well-being, harmony, and mind–body integration. 

	 
	Learning Outcomes (LOs) 
	●​LO1: Learners will be able to develop personal sensibilities, dispositions, and skills that support their own growth and help them guide the personal development of their future students. 
	●​LO2: Learners will demonstrate social sensitivity and effective communication skills, including the ability to listen attentively and observe thoughtfully. 
	●​LO3: Learners will develop a holistic and integrated understanding of the human self and personality through reflective and creative activities. 
	●​LO4: Learners will be able to build resilience, manage conflicts positively, and work collaboratively by using collective strengths. 
	●​LO5: Learners will understand and apply the philosophy and practice of yoga to enhance overall well-being, harmony, and balance in daily life. 
	Course Outcomes (COs) 

	Course Outcomes (COs) 
	●​CO1: Students will be able to understand the structure and functioning of different types of schools by observing Government, Private, Urban, Rural, and Special Category institutions. 
	●​CO2: Students will be able to critically analyze school infrastructure, resources, classroom processes, and human resources using systematic observation guidelines. 
	●​CO3: Students will develop the ability to prepare a comprehensive school profile, documenting curricular, co-curricular, and administrative aspects of the school. 
	●​CO4: Students will be able to reflect on teaching–learning practices, identify strengths and challenges, and relate them to theoretical perspectives learned in the course. 
	●​CO5: Students will be able to prepare and present a detailed field-exposure report based on their school visits, demonstrating analytical, observational, and presentation skills. 

	 
	Learning Outcomes (LOs). 
	●​LO1: Student teachers will be able to observe and understand the functioning of different types of schools (Government, Private, Urban, Rural, Special Category, Ashram Schools, and Schools for challenged learners). 
	●​LO2: Student teachers will be able to analyze school infrastructure, resources, human workforce, classroom environment, and the organization of curricular and co-curricular activities. 
	●​LO3: Student teachers will be able to prepare a comprehensive school profile based on systematic observation using the guidelines provided by the institute. 
	●​LO4: Student teachers will develop the ability to critically reflect on teaching–learning processes through classroom observation and identify strengths and areas for improvement in school functioning. 
	●​LO5: Student teachers will be able to prepare a detailed field-exposure report and effectively present their observations in a seminar/meeting at the institute. 


